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Introduction
This manual is the combined effort of students from Popular Education for Social Change (ENVS6151Winter 2007). It is a humble beginning but a good introduction to all the reflection and practice that goes
into this challenging yet fulfilling work. It represents a collection of our diverse backgrounds and interests
connecting to produce a tangible creation, as well as the product of our individual and group attempts to
develop participatory, critical and constructive methods for changing our world. It embodies our collective
experiences and knowledge as well as our dreams for a brighter future.
Perhaps the very concept of popular education within the restrictive halls of a university seems
contradictory. But as the popular educator Deborah Barndt points out in her book, To Change This
House: Popular Education Under the Sandinistas, “if the process is participatory, critical and supports
people in organizing to change their situation, it’s popular education.” Over the past three months, in our
sunny corner classroom in the Environmental Studies Department the students in this class, gently guided
by Chris Cavanagh, have been trying to let those words live in our daily work.
By encouraging us to engage in the praxis of popular education, this course has given us the opportunity to
embody this form of education in our individual and collective consciousness and practice. With the
objective of creating and putting together this manual, each of us were responsible for developing and
facilitating a popular education activity, giving us a chance to engage with our communities and test out
some of the theories that we have been learning since September, as reflected in the write-up of each
activity.
Each page of this manual, which we hope will be used as a tool for social change both by our class and the
broader community, contains a collection of activities and methodologies that are wide-ranging and
adaptable, but by no means exhaustive. Adapted from books, materials and practitioners of pop-ed or any
number of other critical and/or progressive pedagogies, these methodologies are meant as a starting point, a
bag of ideas, each to be tailored to the exact needs and interests of the people using them. Many of us
struggled to find activities that addressed our specific interests – e.g. issues around food, the environment,
or health – and tried to adapt other activities to fit our needs, or simply created our own. This manual is by
no means attempting to address all the “moveable pedagogies” that might have been included and we invite
you to adapt and change them further to fit your own needs and interests. Whether your focus be in
disability education, labour education, queer pedagogy, or any other type of pedagogy we hope these
activities might be useful at the very least as a generative tool for the creation of more tools for critical
education and social change. Hopefully it will inspire each of us to pursue the work further and embody it
in our own lives, encouraging us continually to reflect on our own praxis.
A note on the collective contributions to this manual
In addition to the many contributions we each made to this manual in the form of popular education
activities, our class also collectively produced materials that are featured throughout, such as the “tansey”,
Earth Blankets and Naming the Moment puzzle.
The “tansey” (see pages 115 and 116) is named after the American artist, Mark Tansey, who has created
similar collections of oppositions (polarizations) and questions which he then uses to reflect on his own
artwork (Freeman, 1993). Inspired by his work, our “tansey” was created in class by splitting into small
groups and brainstorming questions and oppositions that we felt would provide us with some insight into
the popular education activities we each contributed to the manual. As a conceptual tool Mark Tansey uses
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it to “frame” his paintings, metaphorically placing the painting amidst the numerous questions and
oppositions. In calling this method/tool a “tansey” we are playfully and, hopefully, respectfully
appropriating the artist’s name and applying his critical thinking tool to a new medium, i.e. the popular
education group method. As Tansey does with his paintings, we can simply place (metaphorically) any of the
techniques in this manual (and, by extension, any group method you care to) into the centre area so that it
is literally framed by the questions and oppositions. You can then query the technique in any of numerous
way.
As a class, we also created two Earth Blankets, which can be found on pages 113 and 114. First, we
brainstormed current events and ideas that we feel either hinder or support popular education for social
change. Using these ideas, we created two Earth Blankets: one depicting the hindrances to popular
education, the other depicting the forces that support it. Each person contributed one square for each
blanket. We then coloured two large sheets of paper and mounted the hindrance squares on one, and the
supporting squares on the other, finalizing our two Earth Blankets. We have included an insert of a ‘zine
produced by a past student of this class, Jill Tomac, on the making of Earth Blankets – a collective mural
process pioneered by dian marino who taught at FES for many years.
The Naming the Moment Puzzle on pages 4 and 5 is a project inspired by the concept of “Naming the
Moment” which identifies and analyzes the influences of current social and political forces in order to
organize more effective and inclusive action for social change (Barndt, 1989). Our puzzle is a collaboration
of our own reflections on two of the four phases of the naming the moment process: naming ourselves and
naming the issues/struggles. We each created two non-adjacent pieces for the puzzle: one for the outside
and one for the inside, each representing our own reflections on naming ourselves and naming the
issues/struggles respectively. For the naming ourselves pieces, each of us reflected on issues such as who we
are, how we see the world around us and what shapes our perceptions. For the naming the issues/struggles
pieces, we reflected on the current issues/struggles we see as significant to our group, its opposing forces, as
well as what we are hoping to achieve in the action we take regarding this issue and the history that
surrounds the issue (Barndt, 1989). Once we completed our pieces, we put them together and finalized our
Naming the Moment Puzzle.
Finally, starting on page 122, you’ll find a collection of wisdom tales, many of which were told in the
popular education classes and which you are invited to add to your own repertoire.
References
Barndt, D. (1989). Naming the Moment: Political Analysis for Action. Toronto: Jesuit Centre for Social Faith.
Freeman, J. (1993). Mark Tansey. Los Angeles: Los Angeles County Museum of Art; San Francisco: Chronicle Books.
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OPENING, WARM-UP

The Check-in
Developed by chris cavanagh
GROUP SIZE & COMPOSITION

•

2 - 60

•

5 – 30 minutes (occasionally longer)

•

Everyone seated comfortably, in a circle is best, and good acoustics



To convene and focus group
To share relevant personal information about one’s state of mind, heart, being
To learn about each other
To establish an atmosphere and ethic of active and attentive listening

TIME

SETTING

OBJECTIVE(S)




STUFF



Nothing for basic check-in
Bag ’o stuff for the Bag ’o stuff variation (see below)

STEPS

1) Welcome and convene group.
2) Tell group that we will start with a “check-in” after which we will look at agenda and/or share
our expectations/hopes for the workshop, class, meeting, etc.
3) If necessary, explain what a check-in can be used for:
a) To share how you’re feeling, what your energy level is for the session
b) To share something interesting or significant that has happened to you recently
c) To share something in the news that struck you and/or that you think will contribute to
setting the mood for the day (i.e. something inspirational, good news, bad news, something
provocative, etc.)
d) To share something that you have learned from reading/studies
4) Generally, it is best if each individual has the opportunity (between 1 and 5 minutes) to share
something.
5) Depending on the nature of the session, you can suggest that people are welcome to pass.
6) Variations include:
a) The “we have no time” version: do a go-around in which people share their name and one
adjective to describe their mood.
b) Ask people to share a novel that they have read recently (or are reading presently), or a movie
that they’ve seen that they would recommend,
c) Bring a black bag filled with chotchkes (knick knacks, a selection from home works fine, e.g.
a spoon, small flashlight, eraser, cork, etc.), Circulate the bag and ask people to reach in
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without looking, grab something and then use the item to improvise sharing something.
EVALUATE / DEBRIEF

Evaluating and/or debriefing the check-in is best left until the end of the workshop when it should
be included in the overall evaluation.
FACILITATOR REFLECTIONS

Check-ins can be tricky things. Generally, I find, that people are not used to check-ins and they
require some persuasion both to do it and to value it. It can be a very nice and gentle way to start a
meeting, workshop or class. In it’s most modest application, it can simply be done as a quick goaround in which people share their name and one adjective to describe their mood. This will take
less than 5 minutes with a group of 30. On the opposite end of the time spectrum, using the black
bag of stuff with which people can improvise can take up to 60 minutes in a group of 30. This black
bag of stuff version can often lead to very engaging and entertaining storytelling and you should only
use it if you have the flexibility to go over the planned time. Generally, check-ins shouldn’t run more
than 30 minutes for sessions that are 3 hours or longer. And for sessions less than 3 hours about 5 to
15 minutes works best. One of advantages to devoting adequate time to the check-in is that it can
deepen the quality of listening, talking and participation overall. So, from one point of view it can
take up precious session time that you may feel needs to be devoted to the topic at hand. From
another point of view, time invested in a check-in often pays off with a better quality of participation.
One caution: occasionally, someone will take advantage of the check-in to share something
sad, painful or hurtful that has happened to them. If this happens then it necessitates some kind of
response. Sometimes simple affirmation is enough. But, of course, when someone (often
inadvertently) finds themselves sharing something like this it can bring up the emotions associated
with the memory and/or incident being referred to. If the person appears to be in distress then the
facilitator may need to offer some support such as asking if they need to take some time to
themselves, or if they have a friend in the room whom they could check in with and from whom they
could get some support. The facilitator could also ask what that person feels they need from the
process to be able to be present. Something to be careful of is having to take care of this person while
making the whole group wait. Some waiting is appropriate. But at the stage where the circumstance
threatens to alter the agenda, the facilitator needs to keep in mind her/his responsibility to the
whole group.
IN THEORY

One of the primary principles of popular education is the positive value placed on a learner’s
experience. How this is enacted in various contexts is challenging, to say the least. There is a
common and unfortunate tendency to interpret the value of experience in popular education as
implying that this experience is self-evident (even essential) truth. Experience, of course, is made up
of a complex combination of common sense, good sense, bad sense, received understandings, critical
understandings and more. Valuing learners’ experience in popular education requires both the
sharing of accounts as well as dialogue within which various understandings of that experience can
be challenged, problematized, examined, negotiated, and so on. For this to happen within any group
situation requires a conducive environment. The Check-in is one means that can begin to create
such an environment. Used at the beginning of any group process, I can send a powerful signal to
group members that both their voice and experience is of value. For people trained in conventionally
authoritarian modes of learning and communication, the check-in can be slightly uncomfortable
given their lack of familiarity. Persuasion is often necessary to recruit participation in check-ins. But
once the check-in is practiced a few times people begin to see its potential.
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REFLECTION / ANALYSIS

Guideline Facilitation Exercise
Edited by Dennis Ramsarran & Jay Young
GROUP SIZE & COMPOSITION

•

4 – 25

•

45 minutes

•

Classroom, Conference



Promote individual reflection on the guidelines to facilitation and democratic communication.
Develop a framework for understanding the practice of democratic facilitation
Examine the aids and hindrance to effective facilitation within groups

TIME

SETTING

OBJECTIVE(S)



STEPS

1) Each participant is asked to consider either the best or the worst experience they have had as / or with a
facilitator. Response is then written on a post-it and attached to the wall.
2) On the wall, a number of symbols are present to aid in the categorization of the experiences. The
participants self-select where their experience fits within the categorization scheme.
3) Participants are then invited to share their experiences with the rest of the group.
4) After all the participants have spoken, the group will then come into plenary.
5) In plenary, the group discusses the situations that others spoke of, the manner in which the
experiences were classified and what some appropriate guidelines for facilitation might be.
6) This step is optional, as the group will need to do homework around the exercise. The
participants are to reflect on the activity and propose some themes that they observed to be
present in good facilitation.
7) These observations are then collected and the synthesis of the material can begin.
8) From these observations a list of guidelines for effective facilitation can be created, of course, this
list is always just suggestions and is by no means exhaustive of the possibilities for good
facilitation.
FACILITATOR REFLECTIONS

Suggested Facilitation Guidelines
Physical
Know the space you are working within ahead of time
Proper planning is key to successful workgroups
Provide Clear timelines i.e. use of zines and looms
Practice flexibility in workshop schedule
Practice planning and timing during the facilitation process
Accommodate any special needs of participants
Personal
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Facilitator should be aware of their personal biases and agendas
Be Humble
Be mindful of one’s tone of voice and body language
Be clear of the role of the facilitator
Practice tolerance for various opinions
Maintain respect for cultural, ethnical and gender differences
Challenge Sarcasm in a positive manner that creates space for discussion
Facilitate with love, care and positive mannerisms
Be mindful of ones energy levels excitement vs. lethargic
Use multiple methods of teaching to encourage participation
Creatively attempt to deviate from reinterpreting “conventional techniques”
Be partners with the students of the workshop
Respect the opinions of others
Allow participants to share in drawing their own conclusions
Maintain a high level of trust
Allow for bi-directional feedback to both instructor and student
Practice democratic principles
Experiment with multiple facilitators to break hierarchical structures
Engage bodies and minds of participants
Reflect on ideas and people not present at the table
Strike a balance with power: Share power don’t dominate it
Power
Share your passions and interests
Avoid confrontations with aggressive persons
Dominant thought should not be universalized
Examine failure of facilitation to enhance the next session

Participants
Familiarize oneself with the participants
Assess the participants characteristics to encourage discussion
Encourage multiple points of view to be expressed
Create supportive and cooperative environments for participants
Add Imagination and Creativity to the workshop
Humor and Interesting topics are key to good workshops
Links theories to life experiences
Encourage co-operation
Question and confront imbalances within the group

Facilitation Guidelines
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WARM-UP

Word Bubbles
Developed by Zoe Hayes
GROUP SIZE & COMPOSITION

•

3 or more

•

20+ minutes

TIME

OBJECTIVE(S)


Storytelling tool
Warming up



Pens and paper



STUFF

STEPS

1) Give everyone a sheet of paper and a pen. Have them write down three words spread out across
the page (ie. one in the top, one in the middle, and one at the bottom). You can have everyone
choose their own words, have everyone choose words for each other, or pick words out of a hat.
2) Individually have everyone free associate with these words keeping time for 2-5 minutes on each
word. Have them write down all the words that come into their head when the look at each
word, creating webs of words radiating out from the original one. The term ‘word bubbles’
comes from what it would look like if you were to circle all the words in the web. They would
look like bubbles radiating from the centre. Write down everything, even if it doesn’t seem to
relate.
3) Get into small groups of around 3 people. Give everyone a minute or two to look over their
paper and at the word bubbles they’ve created with the intention of forming a story out of the
three main words (forming a beginning middle and end).
4) Giving each person 5 minutes (or so), take turns telling stories by connecting the word bubbles
you’ve created and using the free-associated words as background, supporting information and
storyline.
FACILITATOR REFLECTIONS

Stories are something we all have. Storytelling is something we engage in on a daily basis yet
somehow, when we are asked to ‘tell a story’ most of us freeze up and feel we have nothing to share.
This is a fun way to get the storytelling juices flowing and it can be just a short exercise to use as a
warm up or it can be used to create longer and more in depth stories over time.
If you have the time for it, I suggest doing this exercise over several meetings, giving people time to
reflect and build on a narrative. The words provide good details and associations from real life that
can be incorporated into the story whether real, fictional, mythical or otherwise, but it takes practice
to work them into a cohesive storyline without much time to think it over and ‘connect the dots’.
When I tried this out, some people suggested doing an example of the ‘bubbles’ before everyone
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tried their own. Others thought that this might stifle their creativity. You could try doing a collective
example by choosing a word and having everyone shout out other words as you write it up on a large
piece of paper, until everyone gets the concept.
IN THEORY

I was taught this exercise in a storytelling circle that I attended briefly in Vancouver with storyteller
and writer, Richard Wagamese. He uses it in many of the stories he tells and writes and over the
years he says he has come to be able to recreate this process in his head, using it to tell stories on the
spot. Weaving together real life associations, images, and experiences with our desires, fears,
imaginations and random thoughts this can be used as a tool for enjoyment and fun, but also has
possibilities to express how, as individuals, we see the world.
The first time I saw Richard tell a story was at a story-jam. He was the last one up on stage and when
he got there, he said that in the Ojibway storytelling tradition in which he had been taught,
storytellers don’t necessarily come with prepared stories knowing what they will tell beforehand, but
choose to tell their stories based on what they understand the audience needs to hear at the time. In
this tradition, he asked for someone in the audience to shout out a word with which he would use to
build his story. It didn’t take long for some guy up in the front row to shout out, “buffalo! Use the
word buffalo!”. I looked around me to see if anyone else felt as uncomfortable by this choice of word
as I did at that moment, but when I looked up on stage Richard looked totally composed and it took
only a minute for him to begin telling his story. It was about two men in some small Canadian town,
in some bar called, “The Buffalo”. It is in this ability, to subvert the very words which we are given
and with them create stories that reflect our understanding of the world, that I believe storytelling
can be a powerful tool for social change. On the other hand, stories are subtle and need not be
profound to have a place in context of popular education. We shouldn’t discount the possibility of
simple stories such as the ones that could come out of this exercise and their ability to bring people
together, to make people laugh and to get people talking.
A story about words:
The House of Words
Helena Villagra dreamed that the poets were entering the house of words. The words, kept
in old glass bottles, waited for the poets, and offered themselves, mad with desire to be
chosen: they begged the poets to look at them, smell them, touch them, lick them. The poets
opened the bottles, tried words on their fingertips and smacked their lips or wrinkled their
noses. The poets were in search of words they didn’t know as well as words they did know
and had lost.
In the house of words was a table of colors. They offered themselves in great
fountains and each poet took the color he needed: lemon yellow or sun yellow, ocean blue
or smoke blue, crimson red, blood red, wine red… (Galeano, 21)
FURTHER READING
Galeano, Eduardo. The Book of Embraces, New York: W.W. Norton & Company, 1991.
King, Thomas. The Truth About Stories, Toronto: Anansi Press., 2003.
Stone-Mediatore, Shari. The Public Role of Storytelling, from “Reading Across Borders:
Storytelling and Knowledges of Resistance”, Palgrave: 2003
Wagamese, Richard Keeper ‘n Me, Toronto: Doubleday Canada, 1994. –(and other books)
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GROUP BUILDING AND ANALYSIS

Drawing up Guidelines:
Picturing an Ideal Learning Environment
Developed by Zoe Hayes
GROUP SIZE & COMPOSITION

•
•

2 or more
For whom/what context: The first meeting of a group that will be working together for a period
of time (that day, several days, weeks, or more).

•

20 – 30 minutes

TIME

OBJECTIVE(S)


To creatively and collectively define conditions necessary for democratic group process and
comfort of all members of the group. Also, a way of looking positively at what is an ideal learning
environment for individuals within the group, so as to collectively envision how to produce that
type of an environment. This also helps in getting an idea of where people are at and what’s
important to them; a useful tool for a group in which people don’t know each other that well to
find out a little about each other.



Paper (enough for each person to have one piece)
Drawing utensils for everyone (pens, pencils, markers, paint…)
Large piece of paper or flip chart to take notes on and write up final list of guidelines

STUFF



STEPS

1. Describe that this process is going to be used as a generative tool to establish how individuals in
the group learn best and discuss some of the guidelines necessary for a positive learning
environment and democratic communication within the group.
2. Pass out pieces of paper and drawing tools. Ask everyone to draw a picture of their ideal learning
environment; the environment in which they might learn best.
3. Take 10 minutes for drawing.
4. Come back together as a group and allow each person to show their drawing to the group and
discuss what they drew, taking notes, on a big piece of paper of flip chart, from each as you go
around.
5. Read out the list you have from the notes you’ve taken and ask if there is anything that anyone
wants to add.
6. If it has not already come up, ask what might be some guidelines necessary to support a
democratic learning environment inclusive of all the issues brought up by people’s pictures. Take
note of things people say here too and add to the list.
7. Draw up the list for each person to have a copy and to have around at subsequent meetings to
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reflect on and to add things that might come up later.
EVALUATE / DEBRIEF

See steps 6 & 7 above
FACILITATOR REFLECTIONS

This was a really great way to get out a bunch of information in a short time, and to get people
thinking outside the box. A lot of unique ideas including some very specific details came out when
people drew their ideal learning environment as opposed to just speaking about it. It was good for a
group that was comfortable with drawing. You may try getting everyone to draw with their nondominant hand as Dian Marino suggests, if you are working with a group that is intimidated or
uncomfortable with the idea. In this way, everyone is on the same page and there aren’t any
expectations of being able to draw a masterpiece. Emphasize: It’s about content!
IN THEORY

It is important to have clear guidelines established in a group at the outset to ensure that everyone is
under the same understanding of what is needed to create a safe and positive learning environment
for all. Drawing can be a very useful way of expressing these concepts or guidelines that is fast, fun
and involves different learning styles. Not only is this exercise an opportunity for people to try
working in a different medium (perhaps one they are more comfortable with. Or maybe less...), but it
also engages people differently then a simple discussion on the topic or, say, a writing exercise. It
seems like almost a cliché to say it’s using a different part of your brain, but it’s true in the sense that
you are forced to look at the world differently when you draw it, and things come out that you might
not even realize as significant until you see them on the paper. Broad concepts and very specific
details can be located in the same image. Ambiguities and contradictions can frequently be more
easily expressed and identified in a drawing than in words. The discussion afterwards can often
provoke discussion for elaborating and articulating concepts found in the pictures and perhaps
shared or interpreted differently by different members of the group.
FURTHER READING
Marino, Dian. Wild Garden: Art Education and the Culture of Resistance, Between the Lines: Toronto,1997.
*particularly in sections: “Drawing Up an Agenda” and “Left Handed Drawing”
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WARM-UP / ENERGIZER / ICEBREAKER

Who’s Coming to Dinner?
Developed by Chris Babin
GROUP SIZE & COMPOSITION

•

6 - 30

•

35 – 45 minutes

•

Classroom setting / workshops / conferences –youth to elder. Context: introductions / group
dynamics / information sharing.
This activity does not need much space and requires minimal movement however, mingling can
be incorporated.

TIME

SETTING

•
OBJECTIVE(S)




promote comfortable space for participants to get to know each other
provide opportunity for participants to learn about individuals relevant to course/workshop
goals (if applicable)
generate energy and enable participants to express possible areas/people of focus/interest for
current and future sessions

STUFF


Very few materials are actually needed - other than the activity sheet – photos and biographical
materials of the people on the activity sheet can be provided if desired, however providing
reading materials will extend the amount of time required for this activity

STEPS

1) Explain that the group will engage in an icebreaker to generate energy and help participants get
to know one another. Participants will form groups, plan a fantasy guest list for dinner and
introduce their partners.
2)

Ask the participants to form into groups of three.

3) Explain that they will have five minutes to briefly introduce themselves to the other members in
their groups. Once they have done this, each group will decide which two personalities (use your
imagination!) they would invite if they were hosting a dinner. State that you will be distributing a
list of possible guests to help generate ideas (I found it fun to divide a list into sections i.e.
celebrities, artists, rebels!). After the time is up, the members of each group take turns
introducing each other to the rest of the participants. They then state who they would invite to
dinner and why – this can open space for participants to express an interest or tell an anecdote.
Decide at the start whether choices are restricted to the list of personalities provided or can cover
any time period.
4) Distribute list and discuss any questions/comments.
5)
6)

Begin discussions.
After five to ten minutes have passed, have the groups take turns introducing each other
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(perhaps telling the group why they are here today) and their choices for dinner guests.
7) Facilitate any discussion that springs from this – can be combined with questions/themes
specific to the sessions (i.e., if facilitating a politics lesson, political figures can be incorporated.)
EVALUATE / DEBRIEF

•
•
•
•

It is possible for a certain amount of debriefing to occur during the activity, as participants may
wish to discuss the choices people made, the persons on the list as well as who was not included.
Having participants state goals or reasons for being in the session can help to generate
solidarity/connections between individuals with like interests.
Have groups discuss what compromises they made/how they decided on which guests to invite
when there is less than one choice per person can shed light on group dynamics and the nature
of conflict/compromise
After the various groups have presented, the facilitator can ask participants to reflect upon guests
chosen, what those choices could say about the individuals, and how demographic factors could
influence those choices

FACILITATOR REFLECTIONS

•

•

•
•
•

I used this activity with a group of multi-barriered college students from a variety of ethnocultural backgrounds. All participants were between the ages of 18 to 24 and residing in the
GTA. One of the nice things about this activity is that it is fairly straightforward, making it quick
and easy to set up and facilitate.
This exercise was informative for all participants, especially the facilitator! Asking the
participants to select people from history and current events gave me an idea of where student
interest and influence lies. The range of Participants who were interested in politics made
choices in those areas. Students who were more focused on popular culture made choices along
those lines. Comments made by the students helped me to gauge levels of political involvement
and awareness.
introducing each other to the rest of the group compels participants to carefully listen to their
group members and can make for humorous situations when mistakes are made.
I had very little difficulty encouraging participation in this activity as everybody enjoyed being
able to make comments about either themselves or society using (in)famous personalities in
proxy
This activity would be very easy to adapt to any learning situation as facilitators can come up
with a list of any “personalities” desired, allowing for the insertion of people of specific relevance
to the situation.

Some examples of student choices
One group of students chose to invite Madonna and Donald Trump. One person advocated for
Madonna because of her role as a personal inspiration and her “revolutionary” impact on modern
music, dance and clothing design (much to the chagrin of the other group members). The other
group members felt comfortable inviting Madonna because the “superfan” initially opposed the
choice of Bill Gates but eventually agreed to compromise with Donald Trump – the group desired
insight into financial success and big business.
Another group of students chose to invite Saddam Hussein and George W. Bush. They felt that
having dinner with these two might facilitate a more peaceful world by allowing them to solve their
differences face-to-face and “leaving the rest of us out of their personal problems”.
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IN THEORY

•
•
•

This is a simple activity that encourages the development of the teacher as learner as discussed by
Freire and other popular educators
By expressing interest and encouraging participants to discuss influences and areas of interest,
the facilitator is validating the culture and perspective of the participants - a key aspect in
promoting teacher/learner trust and commitment.
Cultural and individual acceptance can be a powerful tool for liberating and encouraging crosscultural/demographic communication

FURTHER READING
see Freire, P. (2000). Pedagogy of the Oppressed. New York: Continuum.
This exercise was very loosely adapted from an exercise by Patricia Link found at:
http://www.mcvts.org/ettc/mentoring/GuessWho.htm
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WARM-UP / ICEBREAKER / PROGRAMME PLANNING

Political Weather Report
Developed by Chris Babin
GROUP SIZE & COMPOSITION

•

6 - 30 +

•

35 – 45 minutes

•

Classroom setting / workshops / conferences –youth to elder. Context: introductions / group
dynamics / information sharing



To connect the local to the global/(inter)national
To generate awareness around issues relevant to the session
To engage in knowledge sharing, reflection and group cohesion- building

TIME

SETTING

OBJECTIVE(S)



STUFF





a large sheet of paper (heavy, poster-size)
tape/tacks
at least twelve markers
at least fifty sticky notes or cue cards with tape

STEPS

This activity can take place in any number of settings as long as participants have a clear and
unobstructed view of the sheet that contributions are to be posted on.
1) Draw a line down the middle of the paper, mark one side positive and one side negative.
2) Draw three circles on the sheet of paper, each one surrounding and larger than the other.
3) Label the smallest, inner circle “local”, write “national” in the next circle and “global” in the
largest, outside circle.
4) State that the global, economic, political, social/cultural, technological, etc., conditions of the
world are constantly changing. Many things have impacts at every level of our life.
5) Explain “We’re going to look at the big picture; a political weather report is a way to share some
of what we know and to make some connections between our local communities and the
changes occurring around the world. We call it a “political weather report” because it resembles
those weather diagrammes we see on the evening news and, like the weather we can use this to
see what climate we are in and what is heading our way.”
6) Present chart of political weather report with local, national and global circles and positive and
negative sides.
7) Explain that we’re going to post events and trends that affect human security that we know and
are experiencing
8) In pairs or small groups, ask participants to “think about and list human security and list events
or trends (positive and negative – one per sticky note)
9) Model this: for each event make a link to another circle (e.g. if you write about a local event, e.g.
“lost a job”, then ask what is the link in the national and global circles). There can be more than
one link. It doesn’t matter what circle you start in.
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10) Have pairs/groups post all their sticky notes and ask each pair/group to report one thing
(showing the links).
EVALUATE / DEBRIEF
•
•

Ask participants to share the reasons behind their postings, demonstrate how events at different
scales are connected
Discuss points of interest that can be related to the goals of the workshop/class

FACILITATOR REFLECTIONS

•
•
•
•

I used this activity with a group of multi-barriered college students from a variety of ethnocultural backgrounds. All participants were between the ages of 18 to 24 & residing in the GTA.
This was an excellent activity for gauging political interest. Students were happy to list events of a
personal nature, but unfortunately, the local and the global, for the most part, were not
considered positives for any of the group members.
Participants really enjoyed being able to see and hear other student concerns and this helped to
build communication and interest in a very diverse group
I modeled the first contribution posting a note on gun crime in the local circle, explaining that
the store I live beside was robbed at gunpoint – I connected this to the national and the global
based around issues of social support programmes, inequality, and the criminal justice system this provided a very clear example for participants to follow up on…

IN THEORY

•
•

This activity very much enables group/individual empowerment as the members have the
opportunity to contribute personal perspectives and experiences and look at root causes/results
(see Barndt, D. (1989). Naming the Moment: Political Analysis for Action. Toronto: Jesuit Centre for Social Faith.)

This activity also places the facilitator very much in the role of learner as he/she may be given
the opportunity to learn about conflicts at many levels, becoming more engaged and aware of the
struggles and concerns of the session participants (see Freire, P. (2000). Pedagogy of the
Oppressed. New York: Continuum.)

FURTHER READING
This activity was conducted using the model, instructions and information provided by the Catalyst Centre’s handout
Tools & Techniques – Political Weather Report

Global

homelessness

National

More
education

POSITIVE

New
Liberal
The Golden
Globes

Local

Education
costs
Downtown
shooting

My car

Bush sending
more troops to

TTC fare
increase

TTC
cutbacks

poverty
Gun
violence

Alberta job
boom

$ school
Civil war in
Somalia

Saddam executed

Political
instability in Sri
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Soldiers dying in
Afghanisatan
weather

NEGATIVE

Iraq
Conservative
government
Saddam
hung

REFLECTION / ANALYSIS, STORIES, VOICING

Telling a Photo Story
Developed by Shuxia Tai
GROUP SIZE & COMPOSITION

•

about 8 give or take

•

2-4 days or more. Depending on photo development time and time given to participants to take
photos.



To enable participants a chance for individual storytelling/expression of personal experiences
and to provide an opportunity to voice out concerns and convey knowledge. To encourage selfreflection and critical analysis through own and shared lived experiences of the participants. To
recognize the issues presented in the stories. To build confidence in creating ‘art’ or creative
expression.



large paper
paper
drawing materials – for smaller exercises and brainstorms.
Disposal cameras.

TIME

OBJECTIVE(S)

STUFF




STEPS

1) Warm up exercises to start creative juices running – eg. ‘Drawing a dialogue’. Participants
communicate only by drawing. This warm up exercise is probably a good example of alternative
ways of communication.
2) The facilitator explains the agenda for a photo story. Depending on the goal of the workshop,
what is this project for? Why tell a story? Why take photographs? The facilitator may describe the
importance of lived experience. The facilitator may also explain how a picture can be more
explanative than words. It is a way for people who are not words smart but picture smart, or who
do not feel comfortable talking about issues (or issues that are not convenient to be talked about)
wherein showing a picture would be easier to explain themselves. Finally, when looking at a
picture sometimes we can spot relationships that had not occur to us when it was happening.
Images can be a good analytical tool.
3) Practice storytelling: first begin with an exercise to brainstorm ideas. Since this is an activity on
self-reflection and voicing out through storytelling, ideas can be stemmed from a broad theme
related to the self. (This also depends on the goals of the workshop and the dynamics of the
group) Eg. Themes on family, dreams, fears, work, school etc. After the brainstorm, the
facilitator may encourage participants to tell a story of their own, a story that is related to the
ideas and issues that were brainstormed earlier. A discussion may follow on what the participants
think about the exercise, about storytelling and the stories that were told.
4) For the photo stories project, participants are to think about a story/stories that are important to
them and that they feel they should tell. It can be the same as the story that they have told in the
practice storytelling or it can be something else. It can even be an unfinished story that has not
ended yet.
5) The participants can then proceed to take pictures of their stories. They have to interpret their
stories in picture form. This they can choose to interpret it however they want to. It can be
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staged, or it can be taken from real life, it can also be metaphoric. A story can be presented in
just one picture or a series of pictures. Disposable cameras are then given out. Simple
instructions on how to take a picture may be given (eg how to hold the camera – to keep still and
keep fingers away from the viewfinder and the flash. How to compose a picture – to be taken
vertical, horizontal or biangular and to be sure that objects are in the viewfinder. Encourage
participants to be creative with taking pictures and that there is no right or wrong pictures).
Finally, participants take the cameras home for some picture taking.
6) The photos are arranged to be developed (one set for the participants to keep, one set for the
workshop) and are ready to be viewed and discussed in the next group meeting.
7) Participants can talk about their pictures in smaller groups and then present the ones they like to
the whole group. A discussion follows about the pictures, about the stories in the pictures. What
did the other participants see in the pictures that were not told in the presentation/storytelling
of the pictures? What did the storyteller him/herself realized as he/she tells the story, takes the
picture, or looks at the picture? How do the other participants react to the pictures? Questions
like these might be useful to get the discussion going.
8) Photographs that are taken and chosen may be accompanied with a short sentence or write up if
need. Photographs can be arranged and presented for an exhibition or they can be put up in a
website or blog. The idea is to get the stories/voices out across to other people.
EVALUATE / DEBRIEF

I think that for a complicated project like this that perhaps it would be a good idea for the
participants to write a reflection paragraph or talk about it in the final meeting. At the end of the
project, participants can also write a collective list on the issues that they have discussed and are
concerned about as one of the outcomes of having told their stories through photographs. It would
also be a good idea to get some feedback from the participants on what worked and what did not
work for them.
FACILITATOR REFLECTIONS

Some notes on the project: the facilitator can encourage the participants by bringing some photo
examples if need. But bare in mind that this may also cause a copycat effect although it may not
necessarily be bad depending on the situation.
One important thing to encourage participants to think about, especially with youth
participants, is ethics. Questions to ask- would taking a certain picture endanger yourself? Would it
endanger the person whom you are taking a picture of? Does the person whom you are taking a
picture of, want their picture to be taken? Will your picture be interpreted in a grossly different way
from what you have in mind and that can mislead people?
While here I have given the participants only one chance of taking pictures, the facilitator
can actually increase that photo-taking chances, as participants get better at framing their stories with
practice.
To plan this project, I think that the facilitator(s) have to be adaptable to the dynamics of the
participants and be flexible on the steps and procedures that are given here.
Some things that I have thought about regarding this: who are the participants? What
backgrounds do they have? Are they already familiar with the camera? Are they familiar with
conceptualizing? Which parts do they need more time for explanation, discussions and examples?
Also now that digital cameras are popular, is there a possibility of using digital cameras? Do
the participants already have cameras of their own? What is the budget for the project?
Giving participants cameras to take pictures of their lives is a research method call
photovoice that I have adapted into an exercise here. Photovoice has been used with the homeless,
children, youths and people who are living in poverty and crisis. However, there are also community
workshops that use photography as a way for participants to voice out and tell their stories. Because
photography is a relatively expensive medium, to make this exercise more accessible I am now
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thinking about the possibility of substituting photography with other mediums. Can stories be
interpreted through drawing, poster making, silk screening, music, poems and theatre?
There are times when stories are too personal or painful to tell and participants may refuse
to tell the story or would fabricate one. The facilitator might want to build up more familiarity with
the group and between the participants before storytelling can commence. There can be also more
storytelling practices.
IN THEORY

While there are many reasons for telling a story, in this exercise I have in mind the connection
between ‘the cop in the head’ and the act of telling stories. The concept of the cop in the head is
explained by Augusto Boal who uses it as a framework for his work in the theatre of the oppressed –
a political popular education theatrical form- to the reason why many people do not dare participate
in a strike or other political actions. He says that there is a self-repressing mechanism that has been
internalized by the hegemonic ideology of the society in the people. Hence, “the cops are in their
heads, but the headquarters of these cops are in the external reality”. (Boal, 35) (Paulo Freire in his
book the Pedagogy of the Oppressed analyzes the relationship between the oppressors and the
oppressed and the struggle for justice and equity.) While Boal uses theatre to allow participants to
recognize their oppression, I propose here the telling of personal stories.
(Oppression happens at many different levels and the photo story exercise can be used for all
those levels to reveal stories in them. But indulge me in one form that is of particular concern to
me.)
What happens if people do not recognize their oppression? In situations where there are no
obvious physical or mental violence but an indirect injustice that manifests from a complicated
interconnected web of authoritative power relations, the cops are perhaps camouflaged in civilian
clothes and are doubly difficult to recognize.
In Freire’s book and Buddhist epistemology, acknowledgement and understanding of the
causes and reasons of oppression can more effectively be seen through self-transformation. In other
words, sometimes meeting the cop in your head is more effective if you searched it out yourself than
to have someone tell you where and what that cop is. If someone had told you, without knowing the
exact whereabouts of the cop you might need to locate it again. Perhaps then telling personal stories
could be an important tool for reflection- to look through the cop, at the cop, around the cop and all
the fine webs that made its existence possible. And then, pass it on.
FURTHER READING
Boal, Augusto; Epstein, Susana. (1990). “The Cop in the Head: Three Hypotheses”. TDR. Vol 34 (3): 35-42.
Freire, Paulo. (2000). Pedagogy of the Oppress: 30th Anniversary Edition. New York: Continuum.
Kavanagh, Afra. (1998). The Power of the Story. Sydney, Nova Scotia: University College of Cape Brenton Press.
Mayo, Peter. (1999). Gramsci, Freire and Adult Education: Possibilities for Transformative Action. London: Zed Books.
Mehrotra, Rajiv. Ed (2005). The Essential Dalai Lama: His Important Teachings. England: Penguin Books Ltd.
Nhat Hanh, Thich. (1993). Love in Action: Writings on Nonviolent Social Change. Berkeley, CA: Parallax Press.
Szto, P et al. (2005). “Poetry and photography: An exploration into expressive/creative qualitative research”. Qualitative
Social Work. Vol 4(2): 135-156.
Wang, Caroline and Burris, Mary Ann. (1997). “Photovoice: Concept, Methodology, and Use for Participatory Needs
Assessment”. Health Education & Behavior. Vol 24 (3): 369-387.
Website: The story project (a community art project) – www.thestoryproject.ca
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WARM UP AND/OR SIMPLE ANALYSIS TECHNIQUE

Map Drawing
Developed by Shuxia Tai
GROUP SIZE & COMPOSITION

•

6 - 12

•

20-40 mins

•

indoors with table and chairs



to reflect on past actions/experiences/histories
to discover different sensibilities of viewing things
to share similar and different ideas
to practice and get used to moving hands in drawing

TIME

SETTING

OBJECTIVE(S)




STUFF


paper
 drawing materials: pen, pencil, crayons, markers, paint, a large piece of paper

STEPS

1) The facilitator explains the idea of a map and the different ways that it is being used – to
predict/plan (eg astrological maps), to chart geographical areas (world maps, modern road maps
or old chinese coastal maps ), to express knowledge/ concepts (timelines, family trees, religious
maps- tibetan buddhism’s tankas, ancient symbolic maps – many old asian maps are conceptual
and uses symbols).

2) The participants are required to imagine or recall, depending on the goal of the workshop,
experiences (eg. Situations where you are being restricted as a immigrant in Canada), actions or
procedures (eg. How did you come to the workshop today? or how did you spend your day today?
– this can be a general question for warm ups) or histories (eg. History of the organization or
group you are in, history of your neighbourhood , the history of a relationship). The facilitator
can also set aside a couple of minutes and ask participants to close their eyes and imagine if
he/she wants to.

3) The participants can now draw a map of what they saw in their minds onto a paper however they
want to.

4) After about 3-5 mins, the drawing ends and the facilitator asks if anyone wants to share and
explain their maps, or participants can take turn explaining their maps in a go around.

5) If this activity is to encourage simple analysis, the participants are to discuss the points that were
made in their maps. (eg. Are there any similarities or differences between their individual
experiences?)
6) After the discussion, participants draw a huge collective map that puts together everyone’s
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experiences, memories and ideas
EVALUATE / DEBRIEF

For a debrief, the facilitator may ask the participants their experiences of drawing the map. How do
the participants find the activity? Was it difficult or easy? Were there any surprises? How do you find
maps that are drawn by other participants?
FACILITATOR REFLECTIONS

Participants may want more specific instructions on how to draw a map. However I suggest that the
facilitator encourage the participants draw their map however they want to and give as little
implication as possible of how they ‘should’ draw one.
For the participants to do a collective map for this activity, it would probably be a good idea
to make some use of the final outcome. Since that map is going to be relatively big, it will be more
motivational for participants if that map is going to be a prototype of a banner or poster, or a source
of ideas for future projects.
Someone might ask, “In what ways are we going to draw the collective map?” since a map
can be drawn in many ways. The participants can perhaps decide for themselves which maps that
they have drawn individually are best suited for incorporating all their ideas, or they can even
develop a new map with the different examples that they have.
IN THEORY

When I was thinking about this exercise, two initial thoughts came to my mind. The first was that
many people think that they cannot draw and that only the possession of talent will allow them to
become an artist. Further more there is a certain prevailing idea of what art ought to be, that it ought
to be pleasing to the eye or that it should have certain aesthetic qualities – an art for art’s sake
notion. This prevents a ‘non-artist’ person from attempting to draw, and to draw without aesthetic
expectations. Can art be more than that? I am interested in the possibilty that art is not just about
aesthetic beauty and the incomprehensible depths of the artist’s mind but that of expression,
reflection and creation. Similarly there is the prevailing idea that a map should convey geographical
information – information on 1)charted territories and borders and 2) directions to objects and
places. Thus a person might be unable to recognize a map that represent non-geographical ideas
when in fact there are maps that represents abstract concepts of power and beliefs. Perhaps the world
map is also one such representation of power.
The inability to abstract ourselves from these ideas (of the aesthetics of art and the
geographical properties of a map) stems from what Gramsci call the ideology of the society. Ideology
influences the way people’s ideas are related to their practical activities through creating comon
senses – the uncritical ways that the individual perceives the world. The common senses of what art
and maps are suppose to be thus restricts us from exploring what they otherwise can be.
Part of the objective of this exercise is to discover different sensibilities in viewing things.
Indeed, we do not possess the same abilities nor the same ways of understanding. We may have
similar ideas but they can be organized in different senses in our heads and hence everyone might
have a different kind of map drawing. The idea is to see the differences and similarities in the way we
look at things, and the experiences that we share and how we may express them.
FURTHER READING
Barndt, Deborah. (2006). Wild Fire: Art as Activism. Toronto: Sumach Press.
Cavanagh, Chris. (2005). Do You See What I Mean: The Artistic Obligations of the Popular Educator. Unpublished
Marino, Dian. (1997) Wild Garden: Art, Education and the Culture of Resistance. Toronto: Between the Lines.
Mayo, Peter. (1999). Gramsci, Freire and Adult Education: Possibilities for Transformative Action. London: Zed Books.
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GROUP BUILDING*

Symbols
Developed by Dennis Ramsarran
GROUP SIZE & COMPOSITION

•

This exercise is designed for ideally for 10 – 20 people, Ages 10+

•

Duration: Approximately 30 minutes

•
•
•

Indoors in an informal relaxed setting, preferably a room with a window
The room should contain two round tables with 5 chairs around each table
Chairs should be arranged evenly around each table to promote group work. No table should
have any more than 5 participants



To share various perspectives
To peek inside oneself and discover the abstract’
To foster team building
To learn to think in others ways

TIME

SETTING

OBJECTIVE(S)




STUFF







Assuming that there are 10 Participants adjust items to suite number of participants.
10 overhead markers
10 sheets of clear overhead transparencies
2 overhead projectors with screens and possibly two extension cords. If there are more than 10
participants setup another table with another projector.
2 pitchers of water, one for each table
10 cups (water and cups is for refreshment purposes)

STEPS

1) Assuming that there are only 10 participants
2) Place 5 overhead sheets with black markers on each table
3) Place one over head projecter on each table in the centre of the table. Ensure that the electrical
cord does not get in the way of participants and that an extension cord is not needed.
4) As participants enter the room have them choose one of the tables
5) Facilitator introduces themself and allows everyone to settle in. (3-5 min)
6) Facilitator has participants introduce themselves in a session called a “Go Around” (5-10 min)
7) Have participants take one marker and one piece of over-head transparency
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8) Have participants close their eyes, clear their minds, and think of a symbol, series of lines etc
that describes their personality (3-5 min)
9) Have participants open their eyes and without looking at anything else but the over-head sheet
begin to draw the symbol or series of lines that they imagined in their minds on the sheets with
the black marker. (10 min)
10) After the drawing is complete have each table elect one person to operate the projector. Instruct
the projector operator to turn on machine and collect all 5 sheets of paper.
11) Inform each group that the projector operator will now begin to overlap the drawing or symbols
and with input from the other members of the group each table is to combine all 5 of their
symbols to create one unified symbol. This can be done by turning and moving the 5 pieces of
overhead on the projector. (10 min)
12) After each table is satisfied with their unified symbol have the two projector operators angle the
projectors so that the two unified symbols become one. This can be done by using one screen
and angling both projectors to project onto that one screen. Allow the groups more time to
adjust the positioning of the overhead sheets to refine the unified symbol. (5 min)
13) Once the unified symbol is complete, facilitator will open the floor for discussion and reflection
(15 min) See Evaluation and debriefing section for details
14) Variation – Have group members write individual personal reflections on their symbol.
EVALUATE / DEBRIEF

Debriefing (15 min)
Facilitator leads an open discussion on the following questions:
1) Any thoughts or feelings about your personal symbol?
2) Sharing reflections on the unified symbol as it came together for your group and for the
whole.
3) How did your group decide how to put the symbols together?
4) Communication or creative challenges?
Evaluation
Structured criticisms - Hand out pieces of paper, have each participant writed three positive
comments and three criticisms of the exercise. Papers are handed in to the instructor as participants
leave
FACILITATOR REFLECTIONS

*This group exercise covers three functions:
1) Group Building – Working together in group situations
2) Personal Development – introspective exercise
3) Reflections / Analysis – Personal reflections and analysis of final project required
•
•
•

Make sure that you wait until all participants are present before beginning.
Be aware of strong/dominant personalities in the group.
Facilitator might want to have some sample symbols, shapes etc, in case groups have difficulty
getting started and brainstorming
25

IN THEORY

Symbols can represent aspects of people, it is interesting how people can unite their symbols to
create a combined symbol with elements of all group members. This exercise is a step into the
abstract and the sub-conscious as it challenges the participants to think in a different way.
FURTHER READING
This was an idea that my partner and I came up with and were wondering how it would work. This course inspired this line
of thinking…
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TEAM / GROUP BUILDING, GROUP DYNAMICS, COMMUNICATION,
PERSONAL DEVELOPMENT, DECISION MAKING, CONFLICT RESOLUTION

Scavenger Hunt
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•
•

Minimum of 20 participants. Number of participants can be bigger provided ample space is
available. Divide group into smaller groups of 4-6 people.
This group of activities is best for youth aged 12-16 years old.

•

3 – 4 hours

•

Ideally the entire scavenger hunt and its components should be done outdoors. Some of the
activities have the option of being able to be conducted indoors.
Must have a huge open space where different stations can be set up with space to travel (5
minute walk) between each.
Must designate a common meeting sport where the scavenger hunt will start and end. This space
should be big enough for all participants to stand in a circle with arms spread out to their sides
with out touching the people on either side of them.

TIME

SETTING

•
•

OBJECTIVE(S)






Participants will recognize the skills that are acquired through outdoor sports and physical
activity.
Illustrate how skills developed through physical activity and sport can be transferred to working
in groups to problem solve.
Discuss how the skills developed through sport could be applicable in participant’s lives.
To develop communications, trust, team building, group dynamics, and leadership skills through
various hands-on activities.
The scavenger hunt is designed to incorporate all of the following activities but the activities can
also stand alone if time and space does not permit the scavenger hunt framework.

STUFF






See the following individual activities for materials needed for each.
Any materials you decide are appropriate for creating a challenge for groups to travel between
activities. Activities include three-legged hops, hula hooping, somersaults etc.
Optional: give each smaller group an identifying piece of clothing or something to wear like
shapes cut from construction paper on string to wear around their necks.
Map of the Scavenger Hunt area.
Facilitator at each station.

STEPS

1) Have the participants divided into groups ahead of time. Separate them and distribute their team
names and identifying necklaces (or whatever you have decided on).
2) Distribute packages of prizes for each team to the facilitators and ensure they are familiar with
their activity and its’ location.
3) Play the Introduction/Ice Breaker/Energizer games outlined in the following pages to get the
groups excited and so they can get to know and trust each other before the Scavenger Hunt
begins.
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4) Explain to Scavenger Hunt to everyone: There are 6 stations (or one more station than you have
groups) set up around the property. Your task is to visit each one and complete the activity.
Upon successful completion the facilitator at that station will give the group a prize that the
group must keep with them and bring back to the starting point upon the completion of all the
stations. In order to travel from station to station each group will be assigned a method of
transportation. It is your team’s job to improve and become experts at this mode of
transportation as you use it to get around. At all the stations keep in mind teamwork,
communication, leadership, and problem solving skills. Try not to let the same person lead all
the time. If someone is quiet, encourage him or her to speak up. Before starting each activity
your group must form a consensus on what your strategy will be. Return to the starting point
after you have successfully completed each station. It is more important to do each activity
correctly than it is to do it quickly. There are no prizes for the best time. So, TAKE YOUR
TIME and have fun and explore your surroundings as you go.
5) Explain to each group their mode of transportation that they are to use throughout the
scavenger hunt in order to get from station to station.
6) Ensure the facilitators are positioned at their stations before the groups set off.
EVALUATE / DEBRIEF

•
•

The web-game (see separate sheet) is the debriefing activity for each group to do after each
station has been visited and the riddle has been solved and acted out.
The groups will then come together in a big circle to play “Apple, Onion”. Going around the
circle each person says one thing they liked (their apple) about the scavenger hunt or any of its
activities and one thing they disliked (their onion). This gives the participants a chance to give
feedback to the facilitators and also comment on their group dynamics or the successes and
weaknesses of their team.

FACILITATOR REFLECTIONS

•
•
•

See individual activities for specifics
Be sure to be clear about the physical boundaries of the scavenger hunt area. Make it clear that
the participants are to stay with their group and travel together between stations.
It is a good idea to have a facilitator or helper at each station. The organizers of the scavenger
hunt should give them a package with the names of the participants in each group, the items
each group will collect, and a brief explanation of the activity, its objectives, methods, and any
other tools necessary.

IN THEORY

This activity is good for environmental education because it involves participants to engage and
interact with physical and sensory aspects of the outdoors and the nature that is in that place. It is an
opportunity for participants to be active in the outdoors. The scavenger hunt also involves various
activities that appeal to diverse skills of creative expression, participatory learning, and community
building.
FURTHER READING
Graveline, Fyre Jean. (1998). Revitalizing a Traditional World View in Circle Works: Transforming Eurocentric Consciousness.
Halifax: Fernwood, 46-49.
Orr, David. (1992). What is Education For? Ecological Literacy: Education and the Transition to a Postmodern World. Albany:
SUNY Press. 141-148.
Wals, Arjen E.J. (1994). Nobody Planted it, it just grew! Young adolscents’ perceptions and experiences of nature in the
context of urban environmental education. Children’s Environments 11(3), 177-193.
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GROUP-BUILDING, GROUP DYNAMICS

Pinocchio’s Nose
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

A group of 4-6 participants is ideal. This is a great activity for a science or math class to do in
small groups. Best for grades 4-8 (ages 9-15).

•
•
•

10 minutes for set up and explanation.
At least 20 minutes to build the nose. (It is useful to have a 10-15 minutes buffer if they are
struggling to get done or are a younger group).
3 minutes per group for showcasing the noses.

•
•
•

Can be done outdoors if it is dry or indoors.
Enough space for groups to work together in separate spaces.
Helpful have tables to work on, but not necessary.



To construct the longest nose possible with the materials provided. The nose must be attached to
one participant’s face, stick straight out and no be propped up by anything.
Work together in the design and construction of the nose.

TIME

SETTING

OBJECTIVE(S)



STUFF



Newspaper
String

 Tape


Scissors

STEPS

1) First you assemble groups of 4-6 participants.
2) Then you instruct them to attempt to build the longest nose possible with the given materials.
Emphasize that the nose stick straight out (no curves) and must attach to one participants nose
and stay there without any assistance besides that of the materials given.
3) Tell them they have 20 minutes (or longer depending on your group) and that they must
demonstrate their nose to the other groups at the end.
EVALUATE / DEBRIEF

•
•
•
•
•

How did each group decide the design of the nose?
What was each person’s role in the group? (encourager, leader, designer, constructors)
How did each group member feel about his/her role?
What problems did the group encounter?
What worked well in each group?

FACILITATOR REFLECTIONS

Make sure you emphasize to each group that they must design the nose before construction begins.
This is especially important if it is a math or science class. If this activity is going to be relates to
physics or math then debriefing questions pertaining to those principles should be included.
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GROUP-BUILDING, GROUP DYNAMICS

Tarp Turnover
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

Can be done with any number of participants depending on how large the tarp is. Normally not
recommended for a group larger than 30. In such cases division into 2 groups is recommended.
A challenging number is 17 people for a medium sized tarp.

•

15-20 minutes

•
•
•

Can be done outdoors or indoors
Large open space for the tarp to be spread out.
Ensure there are no dangerous objects that people could come into contact with if they step off
the tarp.




With everyone standing on the tarp, the objective is to turn the tarp over without anyone
touching the ground in the process.
To promote teamwork and communication skills in the group.



Tarp(s) - 1 per group.

TIME

SETTING

OBJECTIVE(S)

STUFF

STEPS

1) First you spread out the tarp.
2) Then you instruct the group to stand on the tarp with both feet entirely on the tarp.
3) Then you challenge the group to find a way to turn the tarp over without any group members
stepping off the tarp.
4) If this is done quickly, fold the tarp in half and issue the same challenge. Keep doing this until it
is impossible to turnover without someone falling off.
EVALUATE / DEBRIEF

Some possible debriefing questions include:
• How did the group decide on how to turn the tarp?
• How did you feel with this decision?
• How did your strategy change when the tarp got smaller?
• Did someone else lead the group?
• Did everyone play a role?
• What did and did not work well?
• How would you do things differently next time?
FACILITATOR REFLECTIONS

•
•

A prerequisite to this activity is that participants must be comfortable with coming in close
contact with each other.
Be prepared for your tarp to get ripped
WARM-UP, ENERGIZER, ICE-BREAKER
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The Human Knot
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

The more participants, the more challenging the activity becomes. With 6 or less people the knot
is untangles easily and quickly. This can be good for a demonstration but usually does not
illustrate team building or communication very well. The activity is ideally run with 12-18
people. If there are too many people the knot becomes very difficult and complicated to untangle
and may result in discouragement among participants.

•

15-25 minutes with an ideal group size.

•

Large open space for participants to form a circle.

TIME

SETTING

OBJECTIVE(S)



To untangle the knot so that participants are standing in a circle holding hands (it may end up
that people finish facing different directions in the circle).
To test the effectiveness of various methods of communication.
To work as a team to solve a problem.
To recognize the different roles each group member assumes.



None





STUFF

STEPS

1) First the group must stand in a circle shoulder to shoulder
2) Then each person must join hands with two other participants neither of whom are standing
directly beside them.
3) The group must then untangle the human knot without letting go of each others hands to form
a circle once again.
4) The facilitator can vary the activity by allowing no talking by anyone, only talking by one person
who is part of the knot or only allowing talking by someone who is not part of the knot.
5) If there are participants who cannot use their hands they can be used outside the circle to dictate
the tangled people how and where to move. This can illustrate different methods of
communication if the tangled people are not allowed to talk while the person outside the circle
dictates their moves.
EVALUATE / DEBRIEF

Possible debriefing questions include:
• How did you feel when one person was dictating actions at you as opposed to when everyone
could talk?
• How did you feel being the only one who could speak?
• Who assumed a more prevalent talking role when everyone was allowed to speak?
• Is the role you assumed in untangling the knot typical of how you would act in other leadership
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•

situations? How was it the same or different?
How effective were you at solving the problem hen you were prevented from speaking?

FACILITATOR REFLECTIONS

•

An important issue in this activity is determining each persons’ character as a leader (always the
leader, know when to let others lead etc)

•

This activity can be used in a few different ways:
• If the group is comfortable enough with each other to hold hands and be in close proximity
it can be used as a Warm-up, Energizer, Ice-breaker.
• This activity can also be used later in the session to bring to light issues in Team building,
Group dynamics, and/or Communication.
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GROUP BUILDING, GROUP DYNAMICS

11 Dots
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•
•

A group of 4-6 is ideal. More is possible but may get crowded.
This activity is best for youth aged 12-16.

•

20 minutes at most, but the group could solve it quickly if they are math-savvy.

•
•

outdoors
open space with ample room to set up stakes in the diagram below with at least 2-3 feet between
each stake
x
x x x
x x x
x x x x



To connect the stakes with only 4 straight lines.
To work as a team to solve the puzzle.
To practice communication and problem solving that includes everyone in the group.

TIME

SETTING

OBJECTIVE(S)



STUFF



11 stakes 1 foot – 3 feet tall each
4 pieces of rope each 7-10 feet long

STEPS

1) Ahead of time you set up the stakes as directed above.
2) Explain to each group that their task is to work together to figure out how to connect all the
stakes with only 4 lines. The “lines” are to be drawn with the provided rope.
EVALUATE / DEBRIEF

It could be that one person in the group is quicker to see the solution than the rest of the group
members. If this is the case the debriefing discussion should centre on how that person then led the
group to connect the stakes.
If the solution was achieved collectively then discussion questions should centre on how the solution
was achieved (Trial and error? Discussion? Practicing on paper or drawing on the ground?)
• Who led the discussion or the placing of the ropes?
• Did everyone get a chance to voice their ideas?
• How was a solution achieved?
• Did everyone feel included?
• What was good about the way the group worked together?
• What are some ways that could have been improved about how the group worked together?
33

FACILITATOR REFLECTIONS

The solution to the problem is:
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WARM-UP, ENERGIZER, ICE-BREAKER

Yahoo!!
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•
•
•

•

At least 8 and the more the merrier!
Great for kids as they are usually energetic and this allows them to vocalize their excitement.
Also good for getting a group of any age re-energized after a couple of get-to-know-you activities
that will really get them laughing and bonding.
This is a good activity to do when you feel like your group needs a break and a laugh, or if you
want to energize them after a long sitting session.
Great for naturally energetic groups and groups who are on the cusp of coming out of their
collective shell.
Not appropriate for business or a professional setting in most cases.

•
•

Allow 3 minutes for an explanation.
The activity itself should last at least 8 minutes and ideally 15 minutes.

•
•
•

Outdoors or indoors where loud noises are tolerable.
Open space for the group to form a circle.
Each person must be able to move from side to side easily and have room for exaggerated arm
movements.





To let go of any inhibitions that individuals might be harvesting;
To get the individuals in the group loosened up through laughter and letting their guard down;
To promote camaraderie amongst group members;
To use different ways of communicating amongst the group.



None

•
•

TIME

SETTING

OBJECTIVE(S)



STUFF

STEPS

1) First, the group forms a circle
2) Then you explain that it is each member’s responsibility to pass the “yahoo” by swinging their
arm in a hoe-downy-fashion.
3) The person passing the “yahoo” must yell “YAHOO!!” as loud as possible while swinging their
left or right arm depending on which person they want to receive the “yahoo”.
4) If the person decides they want the “yahoo” to skip over them and go onto the next person, they
have options.
5) The participant can yell “haybarn” and form a triangle roof over their head and the “yahoo” will
skip a person.
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6) Alternatively, the participant can punch the air and yell “ford-angular-gear-box!” and the rest of
the group must then count vigorously to four while punching the air above them, alternating
hands.
7) The “yahoo” is then started again by the person who initiated the first “yahoo!”.
EVALUATE / DEBRIEF

This is more an activity to loosen up participants so that other activities run more cohesively now
that group has had a laugh together and feels more comfortable with each other. Examining the
bond can sometimes ruin it. However, if the group is able to recognize it as a bonding activity then
that process could be examined through questions such as:
• Did you become more comfortable shouting and exaggerating motions as the activity progressed?
How so?
• What helped you become at ease with the activity?
• How did laughter play a role?
• Why do you think letting down our guard is important?
• How does letting our guard down make us vulnerable? What advantages and disadvantages does
this have?
FACILITATOR REFLECTIONS

If you have introduced it as a warm up you can play it prior to continuous sessions with the same
group to see if you can improve on speed or invent new signals to remember and have to watch for.
It is really important that the facilitator exaggerate their yahoo’s as much as possible because at first
participants will always do a little bit less than the facilitator. It is the most fun when participants are
creative and fun with their actions.
The first time this activity is done with the group, introduce only the “yahoo’s” at first. After the
group has mastered this then introduce the “haybarn” and give it a try with the group and when they
have the hang of that then introduce the “ford-angular gear box”. This prevents information
overload and they are more likely to be successful and able to manage a little creativity with their
actions.
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ICEBREAKER

The Unanswerable Question
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

4 or more (Groups should not be much larger than 15 or 20 – groups larger than this can be
split up)

•

5 – 10 minutes

TIME

OBJECTIVE(S)


energizer
get the group comfortable with each other



Nothing



STUFF

STEPS

1) Have everyone in the group sit in a circle
2) The facilitator explains that the purpose of this activity is for the group to only ask questions
(they can be about anything) but not to answer the questions.
3) The facilitator can start off the activity by pointing to someone else in the circle and posing a
question, then this person must point to someone else and ask them a question, and so on. For
example:
•
•
•
•
•

Facilitator: What’s your name?
Participant #1: Who is your best friend?
Participant #2: Why do you like the colour yellow?
Participant #3: Which way is up?
Participant #4: Do you like bananas?

4) If a participant responds to a question instead of asking one, start the round off again and see
how many questions are asked before another mistake is made
FACILITATOR REFLECTIONS

•
•
•
•

keep the game moving fast.
give the participants some example questions before starting.
encourage participants to be creative, silly, and to have fun!
This game normally doesn’t require a debriefing process, unless certain questions were posed
that caused some tension within the group in which case these issues may need to be discussed
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ICEBREAKER

Roped Together
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

2 or more (people should be divided into teams of 2)

•

10 – 15 minutes

TIME

OBJECTIVE(S)



Energizer
get the group comfortable with each other
problem-solving and communication skill development



4-5 feet of rope per person (tie a loop at either end of the rope)




STUFF

STEPS

1) Have everyone in the group split up into teams of two
2) Explain and demonstrate the following instructions to participants:
• One person takes a length of rope and slips one loops over each wrist
• The other person takes their length of rope and links their rope to their partner’s (put it
through the gap between the partner and the rope attached to the partner’s wrists) and
then puts the loops on their rope over their wrists
3) The aim of the game is to have participants unlink their ropes from each other without taking
the ropes off their wrists
4) Let participants try this out for 5-10 minutes before discussing the solution
5) Solution: Slip participant A’s rope through one of participant B’s loop holes (come in from the
back).
FACILITATOR REFLECTIONS

•
•
•

answer any questions participants may have before starting the activity.
This activity requires close physical contact – if any participant feels uncomfortable partaking in
this activity let them engage in the activity as a “helper”
This game requires a brief discussion at the end, as not everyone will discover the solution
within the timeframe given. It might also be helpful to discuss people’s experience with activity
(i.e. was it rewarding/frustrating/fun/challenging?)

38

TEAM-BUILDING

Team Trust Walk
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

8 – 14 per group

•

20 – 40 minutes (depending on how long and challenging the walk is)

TIME

OBJECTIVE(S)





problem-solving
communication
team-building
trust-building among group

STUFF





100 feet of rope or more (this depends on how long the course is)
Sharp scissors or knife to cut the rope with
A forested area
Blindfolds for each participant

STEPS

1) A line of rope is set up through a forested area – the rope can be tied onto trees, and should vary
in height from the ground throughout the course (the more difficult the course the more
participants will realize that good communication is required to get the team through together
2) Participants are blindfolded before arriving at the trust walk course path and led by the
facilitator to the beginning of the rope
3) The facilitator then lets go and lets the group know that they must rely on each other by
communication to reach the end of the rope course
4) The aim is for the team to walk in a line together keeping one hand on the person in front of
them at all times), following the rope until they reach the end
5) To make the trust walk more interesting, add dead ends to the course – this often allows for the
leadership to change within the group, depending upon who is at the fork in the rope
FACILITATOR REFLECTIONS

•
•
•

often those people in the group who are more comfortable being leaders will offer to go to the
front of the line – try arranging the order of the line by birth date or last name.
if any participant feels uncomfortable partaking in this activity let them engage in the activity as
an “observer” and encourage him/her to look at how the group interacts throughout the trust
wal
it will be helpful to discuss people’s experience with the activity at the end of the trust walk (i.e.
was it rewarding/frustrating/fun/challenging?). Also ask questions about what was
helped/hindered completing the trust walk.
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PROBLEM SOLVING

The Towers of Hanoi
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

4 – 6 per group

•

10 – 20 minutes

TIME

OBJECTIVE(S)




problem-solving
communication
team-building

STUFF

3 wooden stakes (ideally life-size, so about 5 feet tall)
 3* relatively large inner tubes of 3 different sizes
* The number of inner tubes can be increased to 4, 5, 6, etc, but this will require more moves and
will be more challenging


STEPS

1) Three large wooden stakes are set up in a row with three inner tubes of three different sizes
placed on one of the stakes, the largest tube at the bottom and the smallest at the top of the
inner tube stack
2) Participants are supposed to work as a team to move the inner tubes into the same pattern but
on a different stake in as few moves as possible – a larger tube cannot be placed on top of a smaller
one.
3) This activity can be repeated until the group decides that they have achieved the
FACILITATOR REFLECTIONS

•
•
•

often those people in the group who are more extroverted will take the lead in this activity –
encourage the group to switch leadership roles each time they try the activity
let the group try the problem a few times before telling them the least number of moves required
to accomplish the task
it will be helpful to discuss people’s experience with the activity at the end of the activity (i.e. was
it rewarding/frustrating/fun/challenging?). Also ask questions about what skills were most useful
in discovering the strategy (i.e. communication, problem-solving, teamwork)
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PROBLEM SOLVING

Spider Web
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

6 – 12 per group

•

20 – 30 minutes

TIME

OBJECTIVE(S)





problem-solving
communication
team-building
trust

STUFF




60-80 feet of rope
Sharp scissors or knife to cut rope
Two sturdy trees about 6-8 feet apart, with no shrubbery, etc between them

STEPS

1) A web of ropes is set up between two trees with gaps large enough for a person to fit through
headfirst
2) The goal of the activity is to have each member get through to the other side of the spider web
without anyone touching the ropes (smaller participants can be lifted and passed through the
higher gaps by the group, while larger participants can wiggle along the ground or pass through
the lower gaps)
3) If someone touches the rope the entire group returns to the starting side and begins again
FACILITATOR REFLECTIONS

•
•
•

this game involves putting a lot of trust in others and thus not everyone may feel comfortable
participating
encourage constant communication among group members
it will be helpful to discuss people’s experience with the activity at the end of the activity (i.e. was
it rewarding/frustrating/fun/challenging?). Also ask questions about what skills were most useful
in getting every team member through to the other side of the web (i.e. communication,
problem-solving, teamwork)
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DEBRIEFING

The Giant Web
Developed by Rebecca Francis & Krista Craven
GROUP SIZE & COMPOSITION

•

6 or more

•

10 – 15 minutes



Allow the group to share their experiences with each other in a friendly and appreciative manner



Large ball of yarn

TIME

OBJECTIVE(S)

STUFF

STEPS

1) Have everyone in the group sit in a circle
2) Ask participants to think about the people they worked with in the group and what they learned
from each of them and what they appreciated about working with them
3) A ball of yarn is placed in the hands of one of the participants in the circle and they are asked to
pick someone in the group and let them know what they learned from them and/or what they
appreciated about working with them for the activities that day
4) After sharing this, the participant holds onto the end of the yarn and throws the ball across the
circle to the person they just talked about
5) This person repeats the process and this continues until everyone has had the yarn thrown to
them
6) At the end of the activity the yarn should have created a web within the circle and everyone will
have been recognized for the contributions they made to the group that day
FACILITATOR REFLECTIONS

•
•
•

suggest that participants keep their comments brief, but sincere.
give the participants some examples of what they might comment on before starting.
at the end of the activity, discuss the importance of working in groups and ask what the web of
yarn represents
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WARM-UP OR WIND-DOWN GAME

Rainstorm
Developed by Whitney Crooks
GROUP SIZE & COMPOSITION

•
•

Minimum 10 people
Ages 5 – Adult

•

5 – 10 minutes (depending on the number of people and pace)

•

Room for everyone to sit (either on the floor or on chairs) or stand in a circle.




To simulate the sounds of a rainstorm: from first hint, to full strength, back to silence
To calm and focus participants
To foster a sense of connection to nature



Nothing

TIME

SETTING

OBJECTIVE(S)


STUFF

STEPS

1) First ask the group to come into a circle.
2) Explain to the group that you will be trying to simulate a rainstorm.
3) Ask everyone to look at the person on their left and explain that whatever this person does they
should copy, and continue doing, until that person changes their action, at which point they will
copy that action. You will be a part of the circle and will be initiating every action.
4) Remind everyone to listen carefully and not to talk.
5) Start the first action (see below) and watch it go around the circle. When it has reached the last
person (the person on your left) start the second, and so on until all of the actions have gone
completely through the circle. The actions are as follows:
1.
2.
3.
4.
5.
6.
7.
8.

Rub your hands together
Snap your fingers (alternating hands)
Alternate slapping thighs
Alternate stomping feet
Alternate slapping thighs
Snap your fingers (alternating hands)
Rub your hands together
Stay still

VARIATION: Skip step 2 (i.e. don’t tell the group that you are trying to imitate a rainstorm) and ask
them afterwards what they heard.
VARIATION 2: Other ways to send the action around the circle:
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i.

ii.

Tell people they have to send the action around the circle. When you start an action, do it
once or twice and then point to someone (while continuing the motion). That person then
has to start the action, and point to someone else who hasn’t started it yet (all the while
continuing the motion). This is repeated until everyone in the circle has started the action,
at which point it gets sent back to you. You start the process again with the next action and
repeat for all subsequent actions.
Instead of being part of the circle, stand in the middle of the circle. Start the first action.
To send the motion around the circle, tap someone on the head, who then has to start
(and continue) the motion. Continue tapping people on the head (in whatever order you
want) until everyone is doing the action. Repeat with the rest of the actions in order.

EVALUATE / DEBRIEF

This activity doesn’t need to be debriefed, although if you are working with a younger group and
want to discuss more about our connections to rain and the environment, here are some follow-up
questions you could ask: Did it sound like a rainstorm? Do you like rainstorms? Why or why not?
Why do we need rainstorms? What effects do humans have on the rain? How will that impact other
animals, plants and ourselves?
FACILITATOR REFLECTIONS

This activity can be done indoors or outdoors on a hard surface, but it works best indoors in a
gymnasium, or room with good sound and uncarpeted floors.
 Try to emphasize to the group not to watch the facilitator, but rather each person should watch the
person to their left and only do what they do.
 You may want to make certain sounds last longer than others. For example, instead of switching
from stomping to leg slapping as soon as it comes back to you, you may want to wait a little longer,
allowing the strongest part of the storm last longer, and allowing the group to do the most fun part
longer.


IN THEORY

This activity is a useful environmental education activity because it fosters a sense of connection, or
re-connection, with nature and the environment.
 This is a fun activity that employs physical, listening and music techniques to learning.


FURTHER READING
Clover, Darlene E., Shirley Follen, & Budd Hall
2000
The Nature of Transformation: Environmental Adult Education, Second Edition. Toronto: Department of
Adult Education, Community Development and Counselling Psychology, OISE/UT, pp. 1-34.
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GROUP BUILDING*

Culture Swap
Developed by Niko Kwiatkowski
GROUP SIZE & COMPOSITION

•

Any size and any context, preferably for long-term groups intending to meet numerous times.

•

The ‘swap’ itself will occur in five minutes or less, while debriefing may take up to twenty
minutes, depending on the choice of the facilitator. Additionally, this activity includes a highly
variable yet significant commitment of personal time as ‘homework.’



The primary objective is for group members to exchange personally significant artifacts of
culture. Hopefully, along the way they will get to know each other, learn something new,
personally benefit from each ‘swap,’ and have fun.

TIME

OBJECTIVE(S)

Variation 1: Music Swap
STUFF


Group members will need to have access to their own personal collection of music and a means
for duplicating this collection (blank tapes, blank cds).

•

Any and all settings will do

SETTING

STEPS

1) Group members individually create musical mixes:
Participants will have to do this on their own time, before the meeting. Cds or tapes will
include songs chosen for whatever reason; it might be helpful to create a conceptual thread
through the whole mix, i.e.: “songs I listened to in high-school,” “songs to read to,” “songs to
walk around to,” “my favorite local music,” “songs that make me happy,” “protest songs,”
“music of the Pacific Northwest,” etc.
2) Swap mixes:
This is done in plenary. Names are drawn until everyone has swapped. Given the fact that
tastes may vary (drastically), a bit of organizing or secondary swapping might be in order,
simply for utilitarian purposes. For instance, if your entire mix is made up of black-metal,
and somebody vehemently deplores black-metal, you probably shouldn’t trade with this
person.
3) Listen to the mixes
EVALUATE / DEBRIEF

Swappers should explain a bit about the songs to each other: why they put them on the mix, what
they mean, why they like them. Additionally, those receiving the mixes could later give their
swapping partner some feedback on the mix: which songs stood out and why, etc.
FACILITATOR REFLECTIONS

* This is a group-building activity; it is a means for members of a group to better understand oneanother. Four variations are included in this outline.
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Music seems to play at least a minor role in everyone’s life. For some it is virtually as important as
basic physical necessities, while for others it remains marginal. Either way, swapping music gives
people a mutual glimpse into each other’s worlds.

Variation 2: Haiku Swap
STUFF


Something to write with and something to write on

•

Any and all settings will do; perhaps some dramatic and beautiful outdoor garden or misty
wilderness full of animals.

SETTING

STEPS

1) Each group member writes a haiku:
This is done either before the group meeting (recommended) or during the group meeting,
and uses the three-line, 5-7-5 syllable rhythm (variations strictly rejected!).
2) Swap haikus:
In plenary, names are drawn until everyone has swapped.
3) Enjoy haikus
EVALUATE / DEBRIEF

Swappers thank one-another for the haiku.

Variation 3: Button Swap
STUFF


Button machine and button making supplies should be provided by anyone who owns such
devices. Participants will provide any created or found two-dimensional images.

•

Any and all settings will do.

SETTING

STEPS

1) Design and create images for buttons:
This can be done prior to the group meeting (recommended) or during the group meeting.
The images themselves can be anything; paper, bits of money, photographs, etc. The only
requirement is that they remain two-dimension (so as to fit within the button).
2) Make the buttons:
This is done as a group, perhaps while some other activity is taking place or during a break,
as it may take a significant amount of time to turn everyone’s image into a button. The
actual use of the button-maker is left to the better judgment of the group (and the
instruction manual).
3) Swap buttons
EVALUATE / DEBRIEF

Swappers should tell each other a bit about the button: what’s inside, what the image means, etc.

Variation 4: Service Swap
STUFF
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Materials include anything at the disposal of each individual group member

•

Any and all settings will do.

SETTING

STEPS

1) Participants establish a service they can offer:
This can be done before the meeting or during the meeting (may take a few minutes).
Participants write this service on a piece of paper. Examples: “I can make you zucchini bread
using a family recipe,” “I can take you on a small bike tour,” “I can mow your lawn,” “I can
recite a monologue from my favorite play to you,” “I can give you a foot massage,” “I can
walk your dog,” “I can give you a yoga lesson,” “I can play you a song on my accordion,” “I
can draw or paint your portrait using colors of your choosing,” “I can make you up a small
house-plant from trimmings of the oversized plant in my garden,” “I can cut your hair,” “I
can fix your toilet should this ever be necessary,” and so on.
2) Swap services:
Again, given the fact that tastes or needs may vary, a bit of organizing or secondary swapping
may be in order, simply for utilitarian purposes. There’s no shame in rearticulating your
service based on demand.
3) Perform services:
This is to be independently organized by the swappers themselves, preferably outside of the
group meeting.
EVALUATE / DEBRIEF

The offered services should be catalogued and perhaps briefly discussed as a group. This will show
the magnitude of skills possessed by the participants.
FACILITATOR REFLECTIONS

This last variation involves a significant increase in the level of personal interaction amongst the
group members. It may or may not be appropriate for certain groups or for groups just getting to
know each other. This is left to the better judgment of the facilitator.
Additionally, certain services may result in offers that could be, for whatever reason, inappropriate
from the point of view of certain group members. In this sense, there is a tremendous amount of risk
inherent in this activity. Facilitators may place limits on what types of services are to be offered to
reduce this risk.

IN THEORY

The ‘theory’ behind these activities is fairly straightforward: as each group member brings a unique
social/cultural perspective to the group, sharing or ‘swapping’ these cultural quanta (in whichever
form) is akin to sharing a fragment of one’s own personal narrative.
FURTHER READING
None that I can think of; however, I just read Catwings by Ursula K. Le Guin, and I really enjoyed it.
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CONFLICT RESOLUTION, GROUP
BUILDING, COMMUNICATION*

The Political “Flip Flop”
Developed by Dennis Ramsarran
GROUP SIZE & COMPOSITION

•

This exercise is designed for ideally for 8 to 12 municipal councillors

•

Approximately 90 minutes

•
•
•

Indoors in an informal setting, preferably a room with a window
The room should contain two round tables with 4-6 chairs around each table
Chairs should be arranged in two semi-circles facing one another with space between the tables
for the facilitator to walk through



To share various perspectives and create more open environments
To further better communication between members
To encourage awareness of personal biases
To foster consensus building skills

TIME

SETTING

OBJECTIVE(S)




STUFF







3 flip charts, one for each group plus the facilitator
3 packages of flip chart markers
Pads of paper and pens for each member
8-12 copies of scenario with half on each table face down
2 pitchers of water, one for each table
8-12 cups

STEPS

1) Place 6 copies of scenario facedown on both tables before participants enter
2) Place 6 copies of Camp 1 sheet facedown on table one and 6 copies of Camp 2 sheet facedown
on table two.
3) As participants enter the room have them choose where they sit.
4) Facilitator introduces themself and allows everyone to settle in. (3-5 min)
5) Facilitator has participants introduce themselves in a session called a “Go Around” (5-10 min)
6) Read scenario outloud to group.
7) Inform participants that the table they are sitting around forms their team and that placed on
their table is a sheet explaining the “Camp” or position that their team has to take on the
current scenario.
8) Have each team designate a recorder and speaker for their group. Have each team brainstorm 3-5
main arguments in defence of their position and write it on their flipchart paper. Advise the to
be careful not to show the opposing team their notes. (15-20 min)
9) At the fifteen minute mark, facilitator should provide a 5 minute warning to allow teams time to
wrap up their arguments
10) Have each team fold their flipchart paper and have the speakers bring the papers to the
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facilitator (3 min)
11) At this time the facilitator takes both papers and swaps them i.e. gives paper B to speaker A and
gives Paper A to speaker B.
12) The facilitator explains that the speakers will return to their original tables with their new set of
arguments.
13) Give the groups 5 min to read over the new set of arguments (5 min).
14) Facilitator then opens the floor for a fifteen minute debate in which each team has to present
and defend their new arguments. i.e. Group A Presents, Group B Presents, Group A Rebuttles,
Group B Rebuttles, Group A Closing Arguments, Group B Closing Arguments. (18 minutes)
15) After the debate period is over the facilitator ends the debate and prepares the group for a
debriefing session (see notes on debriefing session)
Scenario:
In 2004 an extensive evaluation of the municipality’s transit system was conducted by staff under the
direction of the municipal Chief Administrative Officer. Many Transit User Groups (TUGs) were
established and publicly advertised. The purpose of these TUGs was to create forums in which the
general public could comment on the current transit sytem. Many members of the public attended
these meetings offering volumes of feedback on how the system could be inproved. In 2005, the
information was compiled and a report from staff was presented to council demonstrating the need
for significant changes to the current transit system. In an effort to reduce the total costs on the local
tax levy the council in its wisdom decided to take advantage of the upcoming federal election by
petitioning the Feds for assitance. Later that year the federal Government decided to fund half the
project under the heading “Caring for local concerns”. The total cost of the transit upgrades were
$200 million and the total assitance from the Federal Government was $100 million. This meant
that the tax increase to the residents was within reason, floating between 4% and 6%. The council
was very happy at the arrangement and began the process of tendering transit contracts. In early
2006, a federal election was called and the ruling party was replaced. The new Federal Government
decided to pull the funding for the Transit project and reallocate these funds to other projects. The
council was in shock as the 2006 budget review was underway and now they were realizing shortfalls
of up to $100 million dollars. Currently the local residents have been working with the council for
over a year and are expecting the changes to go through. They will not take “No” for an answer and
yet at the same time do not want to see their taxes increase. Council is divided in to two camps:
Camp 1
Believes that taxes are too high and adding another 100 million to the current tax increase could
result in a 12-15% increase. They want to see the transit project scaled down and are prepared to
“Take the Heat” from the public. They have also aligned themselves with two major local Rate Payers
Associations who are lobbying council to lower taxes.
Camp 2
Believes that council should bit the bullet, raise the taxes and upgrade the transit. This group of
councillors have aligned themselves with a powerful local lobby group that is concerned about the
environment, greenhouse gas emissions, and the growing demand of business and the general public
for more transit. They are armed with studies on environmental damage and gridlock.
EVALUATE / DEBRIEF

Debriefing (15 min)
Facilitator leads an open discussion on the following questions:
1. How did it feel to have to switch sides?
2. What lessons were learned and challenges realized?
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3. How can you apply this experience to the municipal setting?
Evaluation
Hand out evaluation sheets at the end of session. Evaluation sheets are on yellow paper and are
handed in to the instructor as participants leave. Participants will rate the first three of the following
items on a scale of awesome, good, o.k., needs improvement.
1.
2.
3.
4.

Effectiveness of facilitator
Usefulness of session
Relevance of scenario
General Comments (open space)

Facilitator asks participants for their business cards on their way out for follow-up.
Facilitator provides email contact information if participants have questions or want to follow-up.
One month later, the facilitator sends out a “check-in” email to the participants to see how
the exercise affected their conflict resolution and communication experiences in the municipal
setting.
FACILITATOR REFLECTIONS

*This group exercise covers three functions:
1) Conflict Resolution - Assists members in understanding opposing perspectives in
contentious issues
2) Group Building - Encourages members to work together to resolve issues
3) Communication - Participants will learning to converse opposed to arguing (Active
Listening)
•
•
•
•

Make sure that you wait until all participants are present before beginning.
Be aware of strong/dominant personalities in the group.
Try to schedule this session earlier in the day (i.e. not at 3pm).
Do not hold this activity in the municipal council chambers. Ideally the session should be held
offsite in a neutral space

IN THEORY

This activity was inspired by reading on Legislative Theatre by Augusto Boal. Its main goal is to help
politicians open their minds to other perspectives. It advances Popular education because it brings
the principles of open mindedness into the political setting. By encouraging the participants to
defend opposing positions it encourages them to entertain more than one perspective at the same
time. Far too often politics is dominated by one singular thought. Learning to understand various
perspectives is key to good decision making. During a debate it is always a good idea to present, and
think of, the perspectives of those not present.
FURTHER READING
Boal, Augusto. Legislative Theatre: Using Performance to Make Politics. Trans. Adrian Jackson. New York; London:
Routledge, 1998.
Fox, Jonathan. Acts of Service: Spontaneity, Commitment, Tradition in the Non-Scripted Theatre. New Paltz, NY:
Tusitala Publishers, 1994.
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ANALYSIS

A Wrinkle in Time
Developed by Amanda Henderson
GROUP SIZE & COMPOSITION

•

15-25. Best for high-school aged and up. Fairly high level of literacy required.

•

1.5 Hours

•
•
•
•

Indoors
Adequate space for small groups to meet comfortably
Tables or desks for writing
Wall space to hang flipchart paper



To reflect upon and critique different conceptions of time and progress
To understand how different conceptions of time and progress are connected with
environmental issues and the ecological crisis

TIME

SETTING

OBJECTIVE(S)


STUFF





Markers
Flip chart paper
Masking tape
Printed page with quote on one side & environmental theme on the other for each participant

STEPS

1) You will need to find several quotes that reflect different conceptions of time and progress and
several environmental issues or themes for which notions of time and progress have powerful
implications (ecological footprinting, sustainability, seven generations principle, capitalist
economics, energy use, climate change, etc.) Search newspaper articles and books relevant to
your group, their interests and experiences.
2) Figure out how many small groups of 3-5 you will have based on the number of participants. If
you will have five small groups of four, you will need to find five different quotes as well as five
different themes/issues.
3) Print four copies of each quote on a single page with a different environmental issue or theme
on the reverse side.
4) Assign each quote a shape and draw it next to the quote (circle, star, square, triangle, heart.) Pick
five colors and ensure that for each set of quotes the shape is drawn in each of the five colors.
5) Inform participants that they will be participating in an activity that will help them to think
about different ways of understanding time and progress and how this connects with the
ecological crisis. Give a basic outline of the agenda and the time limits for the different elements
of the activity. (5 minutes)
6) Randomly mix the handouts and ask each person to take one. When everyone has a handout,
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ask participants to find the other people who have the same shape on their page. Let them know
that you will give them further instructions once they are in their small groups. (2 minutes)
7) In their small groups, ask participants to read their quote and discuss what ideas it suggests
about the nature of “time” and “progress.” This question should be posted in a place all
participants can see or written underneath the quote on the page. Suggest that participants jot
down their ideas underneath their quote. As they are reading/discussing, hand each group one
piece of flipchart paper and a few markers. (20 minutes)
8) After a five minute warning, stop the discussion and ask each group to come up with a simple
picture, chart, graph or symbol to represent the way that this quote characterizes time and
progress and to draw it on their piece of flipchart paper and post it on the wall (10 minutes)
9) Ask each small group to quickly summarize how their chart, graph, picture or symbol represents
the ideas about time and progress found in their quote (10 minutes)
10) Ask participants to break up into small groups based on the color of the shape on their handout,
and remind them that you will need to give further instructions once they find their group. (2
minutes)
11) Ask each participant in the small group to read the environmental theme or issue written on the
back of their handout. For each theme or issue, the group should discuss the following
questions: (20 minutes)
•
•

Does this issue/theme rest upon or critique a particular conception of time or progress?
Which ones?
How might we shift our way of understanding time and progress in a way that will help
resolve this environmental issue?

12) In plenary, ask the small groups to quickly summarize the highlights of their discussion. (10
minutes)
FACILITATOR REFLECTIONS

•
•
•

•

Try to find quotes that are rich in nuance and easy to read but short in length, otherwise the
participants will spend too much time reading or trying to decipher what the quote is about
I tried to find quotes that would be controversial and interesting, however, it seemed like one
quote that was particularly controversial was so inflammatory that it distracted participants from
the purpose of the activity, so try to strike a fine balance here
Make sure to tell participants when they are breaking up into small groups that they will need to
find their group within the two minute time limit and then wait quietly for further instructions.
While the purpose of such creative ways of breaking into groups is to get people comfortable
with their group members, it easily turns into socializing and once the groups start chatting it is
difficult to get their attention in order to describe the next part of the activity
When I originally ran this activity it ended at step 9. I found that this was problematic because it
didn’t seem like we had “done” anything with the ideas that were so creatively depicted in the
drawings. I added in steps 10-12 in order to apply the ideas that were discussed in the first
section and connect them more concretely to real world processes. Therefore, if tempted to
eliminate the final section, I suggest you resist!
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IN THEORY

This activity is intended as popular environmental education work. It seeks to uncover and critique
some of the hegemonic ideas at the root of the environmental crisis. It is a participatory learning
activity that draws upon the reflection and analysis of the learners to form the “content” of the
learning experience. Clover, Follen and Hall argue that the role of popular environmental education
should be to “create learning settings in which people are able to reflect on their own social,
historical and cultural realities. Through this process of reinterpreting their experiences, they can
work toward a more critical citizenship” (2000; 14). In line with this idea, the “Wrinkle in Time”
activity seeks to hold up common elements of our cultural and historical milieu for close inspection,
reflection, analysis and critique. This is why it may be particularly effective if the quotes are taken
from newspapers covering local issues, and the themes/issues are based on environmental problems
that are within the purview of the participants.
I imagine that the close analysis of quotes that forms the basis for this activity is my own version of
what Freire calls “codification,” where familiar or ubiquitous images are subjected to reflection and
analysis in order to reveal the power structures and hegemonic ideas that are “codified” therein
(2000; 96.) In fact, this activity might work just as well if the facilitator found suitable images that
represent diverse notions of time and progress rather than quotes.
This is a highly theoretical activity, thus it is important to balance the cerebral elements of it with the
more lighthearted (though no less critical) artistic element of drawing the pictures, symbols or
graphs. For those who struggle to find the words to describe and critique hegemonic notions of time
and progress, the chance to depict it through art may be liberating. Such an approach draws on
Gardner’s theory of multiple intelligences as a critique of pedagogical approaches that rely solely on
the logical-verbal mode to the exclusion of all else.
FURTHER READING
Freire, Paulo. (2000) Pedagogy of the Oppressed. Continuum, New York; 3rd Ed.
Clover, Darlene E., Shirley Follen and Budd Hall. (2000) The Nature of Transformation: Environmental Adult
Education.” New Concept, Toronto; 2nd Ed.
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REFLECTION AND ANALYSIS

Earth Calendar
Developed by Amanda Henderson
GROUP SIZE & COMPOSITION

•

Ideally 10-20 participants. Activity can and should be adapted to different contexts (children,
level of ecological knowledge, etc.)

•

This activity can be done is a short and simple version that takes about an hour and twenty
minutes, or it can be combined with the “Wrinkle in Time” activity to create a 3 hour workshop
(including ten minute break), or it can be used as a long-term, collaborative activity that grows
alongside the group that creates it.

•
•

Indoors or outdoors if possible (If outdoors, must have picnic tables or lap desks available)
Wall or easel to hang mural paper



To reflect upon and deepen our connections to the earth through the cycles of seasons, plants
and animals
To disrupt the Euro-centric, capitalist, linear notions of time and progress

TIME

SETTING

OBJECTIVE(S)



STUFF







Markers, pencil crayons, crayons, nature magazines, scissors and other art supplies
Large piece of mural paper with circular calendar template (See picture.)
3 small circles of blank white paper for each participant
Flipchart and markers/blackboard and chalk/whiteboard and dry erase markers
CD player with nature music playing (optional)
Tables or desks for writing/drawing

STEPS

1) You will need to create your Earth Calendar template ahead of time (see picture.) Decorate and
add details to the template in whatever way you see fit. You should ensure that the template is
creative and inspiring in itself so that participants will be motivated to achieve the same in their
own contributions. Be sure to mark important astrological and ecological events. You might
make some initial decorations based on starscapes, landscapes, weather, animals, plants or
activities that are specific to your bioregion. Quotes related to ecological cycles and the cyclical
nature of time are also appropriate. (3 hours)
2) Ideally, the Earth Calendar activity should be preceded by “A Wrinkle in Time” (see previous
activity) to get participants thinking about different ways of understanding time and progress and
the critiques associated with the different approaches (40 minutes)
3) Inform participants that they are going to engage in a creative activity that will help them to
reflect upon their connections to the earth, animals and plants and to think about time in a
different way than the linear conception that is prevalent in Western/Euro-centric/Capitalist
culture (3 minutes)
4) Reveal or hang your blank earth calendar. Point out the ways that this calendar emphasizes
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ecological processes, and the cyclical nature of ecological change and time itself (3 minutes)
5) Hand around the small circles and tell each participant to take three. Explain that these circles
will be used to decorate the calendar and to reflect upon our connections to the earth through
the different seasons. Inform participants that they will be drawing something different for each
circle. The first circle will go around the outer ring of the earth calendar, and should be
decorated with an image that the participants associate with a particular seasonal landscape or
weather pattern. The second circle will go in the middle ring of the earth calendar, and should
be decorated with images of plants and/or animals that the participants associate with a
particular season. Finally, the third circle will go closest to the centre of the Earth Calendar and
should be decorated with images of favorite activities or significant memories that the
participants associate with a particular season (See Picture.) These instructions should also be
written on the board or on flipchart paper where they are visible to all participants. (5 minutes)
6) Check to see if there are any questions. (4 minutes)
7) Allow participants to choose their art materials and to decorate their three circles. Remind them
that the images do not have to be perfect- it is more about the concept than the image itself.
Suggest that those who are uncomfortable with drawing can try using their left hand to draw or
use words and abstract shapes. Let participants know that when they have completed all three
circles, they can post their images in the correct spot on the Earth Calendar. (20-30 minutes)
8) When everyone has completed their circles, allow some time for anyone who is inclined to take a
look at the completed Earth Calendar and to see what other participants have come up with. (5
minutes)
EVALUATE / DEBRIEF

1) Break participants up into groups of 3 or 4 according to their date of birth. Ask them to reflect
as a group on the following questions, which should be posted somewhere visible to all
participants: (15 minutes)
 What was it like to do this activity? Was it difficult?
 Did you notice any patterns or connections?
 What might be missing from the calendar? Why might this be so?
If you did the Earth Calendar in conjunction with the Wrinkle in Time activity, you might
also discuss:
• How does this way of understanding and depicting time support or conflict with the
ideas of time and progress discussed in the last activity?
2) In plenary, ask each small group to summarize the highlights of their discussion. (15 minutes)
FACILITATOR REFLECTIONS

•
•
•
•

•

Don’t imagine that you can stick to a rigid time schedule with this activity- levels of enthusiasm
and interest will vary, and remain sensitive to the mood of the room
Don’t rush the drawing part of the activity, and don’t rush the small group discussion afterwards.
Some people will need and want to take their time with this, and it will allow for richer insight
If you want the activity to be more critical, combine it with “Wrinkle in Time,” but if you want it
to be more reflective or you are working with younger children, you can skip this
I had expected that some people in my group of Masters level University students would have
difficulty completing the activity since many of us are so disconnected from natural cycles and
seasons, but I was surprised at the ease with which people came up with ideas. However, I found
that there was little discussion of “what was missing-” ie., comments on the fairly limited extent
of our knowledge of ecological cycles- particularly animals and plants. This is why I added this
question to the small group discussion list
I think making this activity a long-term endeavor that unfolds through several weeks, months or
even years of a group working together and making seasonal observations would be much more
powerful and effective in bringing up these kinds of issues
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IN THEORY

This activity is an example of popular education both as process and content.
In its pedagogy, this activity is creative and collaborative. dian marino considers art to be useful for
critical and popular education work in the way that it taps “an imagery pool that is rich in
contradictions and possibilities” and can be used in “reflecting and acting against the onedimensional and individualizing communication patterns that predominate in our educational
settings and practices” (marino, 1997; 62). Artistic expression is one means of bringing in the
emotional and spiritual connections that people have to the earth and the seasons in a nonthreatening way. Indeed, often these connections cannot be expressed in words. The activity draws
upon and honors the experience, knowledge and emotions of the participants by asking them to
decorate the calendar with images from their own experiences and memories. As bell hooks says,
honoring the spiritual, emotional and intellectual reality of the learner encourages a healing of the
separation between mind, body and spirit that is parallel to the ideological split between humans and
nature that is at the root of the ecological crisis.
The activity is also an example of an environmental education activity that is critical of the
hegemonic ideas about time and progress that underlie the dominant capitalist culture. Putting
forward a notion of time as a cyclical process disrupts the notion of “linear progress” that is the
subtext to much of the capitalist theories of endless growth, manifest destiny, the “end of history”
and other hegemonic ideas. Frances Moore Lappe and Anna Lappe refer to these hegemonic ideas as
“thought traps” in their book “Hope’s Edge” (2003). This activity provides an initial exercise to help
us find our way out of the trap
FURTHER READING
Marino, dian. (1997) Wild Garden: art, education and the culture of resistance. Between the Lines Press, Toronto.
Hooks, bell. (1994) Teaching to Transgress: Education as the Practice of Freedom. Routledge, New York and London.
Lappe, Frances Moore and Anna Lappe. (2003) Hope’s Edge: The Next Diet for a Small Planet. Tarcher/Putnam, New
York.
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CREATIVE COMMUNICATION AND INFORMATION SHARING*

Insta-zine
Developed by Niko Kwiatkowski (but conceptually borrowed)
GROUP SIZE & COMPOSITION

•

Because of their greater quantitative creative output, this activity works best for larger groups
(fifteen or more). It applies to virtually all contexts, as the only stylistic and technical constraints
consist in those stated above: start with information – finish with a zine. All age groups are
included as well (I really like the idea of seeing a zine that comes out of a kindergarten class or an
old-folks home).

•

‘Instant,’ in this case, means upwards of an hour plus additional production time (photocopying,
folding, stapling).

•

A comfortable working environment or wherever the necessary materials are easily accessed.



The formal purpose of this activity is the creation of a quickly produced, interesting, coherent,
and communicative zine; however, there are many objectives embedded within this final goal.
One important objective is gaining a more lucid personal understanding of the given subject and
developing a way to communicate this understanding through the zine. Limitations in
space/time necessarily require a conceptual distillation of information. Creating the zine leads
one to ask: what is really the essence of this or that idea, and how can it be effectively conveyed
in this constrained medium?

TIME

SETTING

OBJECTIVE(S)



STUFF


The most basic and essential materials include writing utensils, paper, and access to a
photocopier. Highly recommended materials range as far as the group’s imagination will roam:
art and office supplies in their milieu of forms (don’t forget clear tape, scissors, and staplers!),
typewriters, rubber stamps, all matters of printed material (perusing the recycle bins may be in
order), photographs, maps, leaves and interesting twigs; anything that is two-dimensional or can
be transformed thus (i.e. anything that can be placed on a photocopier).

STEPS

Preparatory:
1) (Optional) As an avid fan of historical narratives, I think it might be fun and beneficial to discuss
the rich history of self-publishing – not as a coherent movement, but as a fragmented and
recurring phenomenon that continues to resurface in a variety of contexts and forms
(particularly in response to political and artistic repression). The questions can be raised: Why
might a zine still be a viable and relevant option in the current context of the group (for instance
North American capitalism)? What are the advantages and disadvantages of self-publishing? How
can control of materials equate to a control of information?
2) (Optional) Examples of zines or other works of self-publishing are shown to the group. This
demonstrates the versatility of the medium and gives people a conceptual base for the activity.
3) Having a topic and an associated chunk of information are the central starting points for this
activity. Groups may utilize a wide variety of research methods to establish these requisites:
brainstorming, small group discussions, psychogeographic walks; any number of activities
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outlined in this manual or invented by the group.
4) Establish page topics and assignments:
• Within the overarching subject of the zine, there will undoubtedly be smaller, more focused,
and even tangential topics that will inform the broader area of interest. These subtopics will
make up the content of the each of the zine’s pages.
• In plenary, participants shout out subtopics. Work may be divided individually (one page or
more per person) or cooperatively (individuals team up to create one page or more).
• The number of topics/pages is to be determined by the group. If a certain subtopic is
extremely popular, there is nothing wrong with devoting as many pages as necessary to its
exposition.
Building the zine:
5) Create the pages of the zine:
• This is entirely directed by the group, who will create their pages using the provided
materials in any way they see fit. Since the pages will ultimately be photocopied, the zine will
be more effective if they are designed within the constraints of this format (black and white,
relatively high contrast, readable size). Page sizes will be determined by the intended size of
the zine. Common dimensions: 8.5 x 5.5 inches.
• Pages should be finished within 45 minutes to an hour. This gives people enough time to
realize their creative vision while restricting the available time for ‘perfecting’ each page,
which often involves an overly analytical or critical mulling over period during which the
actual message of the page is not drastically improved. Each page’s rawness allows the zine to
maintain a certain honesty in both content and appearance that is all too often glossed over.
6) Assemble and ‘mass-produce’ the zine:
• This can be done in a variety of ways, involving a plethora of folds, shapes, sizes, envelopes,
containers, binding methods, etc. The typical 8.5” x 5.5” half sheet booklet can be (relatively)
easily produced using a standard photocopier and stapler. Here is my overly time-consuming
and probably inefficient method:
o
o

o
o
o

o

o

o

Order the pages (each being a half-page in size) face-up in a stack, with the first page
(front cover) on top and the last page (back cover) on the bottom.
Deal the pages out like cards in two stacks, the left stack starting with the top page
and the right stack starting with the bottom page. Deal the whole stack out this way:
top page goes on the left, bottom page on the right.
Flip the two stacks over.
Pick up the top two sheets from each stack and orient them side-by-side (left on left,
right on right) on the photocopier. Press the mysterious, glowing, green button.
Take the fresh copy of the first two pages and put it into the ‘paper feed,’ oriented
the proper way. This will take some experimenting, as all copiers seem to be
different in this regard.
Take the next two pages and place them on the photocopier. The trick is, this time
they should be swapped: left page goes on the right and vice-versa (yes, things can get
confusing). Green button. The finished page should be double-sided with the frontcover on the right and back-cover on left of one side, and on the other side the
second page on the left and second-to-last page on the right.
Repeat these steps for all the pages. If the total number of pages is not divisible by
four, you might have to fill in one or two spots on the fly; just copy your hand or
something.
Once all the pages are together, you should be able to put the stack in some sort of
automatic feed and copy the whole lot as many times as desired without fumbling
around with the pages (some experimenting required).
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7) Take the ordered copies and fold them down the middle. Put a couple staples along the crease
and the zine is complete.
EVALUATE / DEBRIEF

Read the zine. Talk about the zine. Distribute the zine. Remind everyone that is was created almost
instantly.
NOTES:

*The process of quickly building a zine functions as an activity of creative communication and
information sharing, as well as a medium for telling stories and analyzing or reflecting. It is an
activity that begins with some mass of information and does something to it/with it/from it.
IN THEORY

Zines stand as quintessential examples of the ‘do-it-yourself’ mentality, which itself arises in
numerous social settings, from domestic affairs to punk culture. The DIY ethos implies an
immediate call to action: our personal skills in combination with what little means of production we
have at our disposal can and should be put to use. It serves as an empowering reminder that what we
create is as good, if not better (that is, personally tailored, non-alien, self-expressive, unique) than
anything purchased or received from a paid professional. Most importantly, it emphasizes doing while
sloughing off the second-guessing and self-doubt that generally foster idleness and inaction.
FURTHER READING
DIY: the rise of lo-fi culture by Amy Spencer
Samizdat; voices of the Soviet opposition (specifically prefaces and introductions) edited by George Saunders (multiple
authors)
Any zine by any author (consult your local library and/or independent book or record dealer)
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REFLECTION / ANALYSIS*

Popular Psychogeographic Pedagogy (PPP)
Developed by Niko Kwiatkowski (but conceptually borrowed)
GROUP SIZE & COMPOSITION

•

•

Group size ranges from as few as two to upwards of thirty individuals and includes all age groups.
It can be utilized in any number of contexts. As urban/suburban/rural landscapes are the
contexts of daily life, all groups can benefit from psychogeographic activities. If the group is
concerned with education, for instance, it might be in order to stroll through landscapes of
conventional education: schools, campuses, even the surrounding school districts themselves.
Almost all group interests and goals can be translated to relevant psychogeographic walks.
To a certain degree, being physically able is a prerequisite, however this restriction can be
insightful: if certain individuals are not able or allowed to cross certain barriers the question can
be brought up as to why this is: are these necessary obstacles, or do they exist by choice, neglect,
or as a reflection of the inherent social function of the landscape?

TIME

•

Generally a psychogeographic walk will last approximately 1-2 hours. Time is contingent upon
the length of distance to be covered. Frugal groups can reduce length to as little as 30 minutes.

•

The specific setting is generally out of doors, however walks can include indoors portions or
remain exclusively indoors (tunnel systems, shopping malls, campus hallways, large buildings of
any sort). Outside settings entail increases in pedestrian freedom and variability of situations,
activities, phenomena, social function, small animals, etc.



Objectives include exploring, observing, and interacting with the landscape and its conventional
and unconventional modes of ‘use.’ Psychogeography involves a critical excavation into the social
functions behind the formally ‘spectacular’ and ‘mundane.’ The questions are posed: what is
considered exciting about conventional attractions and what really occurs – from moment to
moment – on the ‘boring’ avenues of daily life? What has led to the current material and social
dispositions of each location or situation? Secondary goals are to seek out commonly overlooked
portions of geography and to create connections between individuals and landscapes.



Required materials are simple: a given geographical area of interest and appropriate clothing (i.e.
regarding temperature, weather, conduciveness to physical activity, and comfortable shoes).
Optional materials include any variety of navigational devices (maps of relevant areas, etc.),
flashlights, recording devices (cameras, writing utensils, etc.), fake swords, and perhaps colorful
flags on poles.

SETTING

OBJECTIVE(S)

STUFF

STEPS

In preparation for the psychogeography outing, the facilitator may choose, based on the nature of
those involved, how deeply to theoretically prep the group. Virtually no preparation is necessary for
psychogeographic research to be informative. In certain cases, overly explaining the activity may even
reduce the experience of the walk, since participants will inevitably be self-conscious following a
complex and lengthy discussion concerning the apparently simple act of walking around. In other
cases, the experience may be enhanced as participants may better grasp the purpose of their
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investigation and actively engage the landscape from a critical perspective.
Additionally, the relevancy of the specific location may be discussed prior to the walk, giving
participants background information and knowledge about the social context within which they are
about to embark. The extent of group preparation is left to the better judgment of the facilitator.
Preparatory:
1) The facilitator must decide whether the location will be pre-chosen or chosen by the group. Prechoosing a location will aid the facilitator in directing the course of study, save time, and reduce
risk and organizational complexities. The facilitator may personally investigate the pre-selected
area for practicality (transportation availability, time availability, safety) as well as for relevancy
prior to the outing. Having said that, walking in new and unfamiliar locations is part of the
educational experience of psychogeography, and it is this exploratory aspect that suggests
allowing the group to choose. Additionally, this allows those involved to investigate the areas
they deem most relevant. If the location is to be pre-chosen, skip steps 2-5.
2) The facilitator – for the same reasons listed above – must place certain limits within which the
walk’s specfic location will be chosen. This relative location may be highly variable. For instance,
participants may be allowed to choose anywhere within an area as large as the municipal
boundaries of Toronto or as small as York University. These limits also allow the facilitator to
acquire the necessary navigation materials for the area (as a side note, psychogeographic walks can be
‘navigated’ through the use of a variety of unconventional methods, such as maps of completely different
areas or materials with absolutely zero orthodox cartographic utility).
Prior to the walk:
3) The group is asked to briefly brainstorm possible locations within the established region. This
should take about five minutes. Suggested locations are written in a central location, either via
notepaper or a person recording.
4) Participants are asked to break up into small groups to discuss which areas listed seem most
interesting. Each group selects one of the locations through consensus. This should take 5-10
minutes.
5) Come back in plenary. Each group reports on what location they chose and briefly why. This
should take 5-10 minutes max. Of those suggested, a location is selected either randomly (drawn
from a hat, etc.) or with a quick vote, since consensus may take too long to establish.
Walking:
6) Determine the specific course of the through a variety of possible methods:




A smallish object, such as a drinking glass, is placed on a map representing the selected area.
A line is traced around this object’s circumference. The group is to follow the cyclical line,
on foot, as closely as possible.
A nearby central landmark (physical or otherwise) is selected as a starting point, from which
the group begins an undetermined walk. The course is selected subjectively through the selforganized whims of the group. There are certain pitfalls to this method, such as the tendency
of the group to gravitate towards conventionally ‘interesting,’ ‘pleasing,’ or otherwise
spectacular locations. These places, however, are still of interest, and their possible
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dictatorship over the walk may itself be a source of knowledge.
Alternatively, the undetermined walk is directed through the use of ‘objective’ navigation
devices. The group begins by walking in a relatively straight line until the intervention of
some insurmountable obstacle necessitates a choice between left or right, in which case a
card may be drawn, objects may be tossed in the air, palms may be read, compasses may be
consulted, people may be blindfolded and spun about, etc.; here the creativity of the group is
a virtue.
A generative algorithm is used to navigate amongst pre-existing paths such as streets.
Example: first street right, second street left, first street right.
A member of the newly founded ‘Toronto Family Psychogeography Society,’ Anna, had this to say
concerning such navigation devices: “A peculiar quirk of the TFPS is that a 5-year-old child (or similar)
works perfectly as a substitute for those socialfiction-type algorithms. Jackie was our algorithm. We
asked him where he wanted to go and, while he invariable answered “home,” he managed to lead us on
a satisfyingly random walk through Riverdale. He walked backwards for much of it, which I bet the
Situtationists would have totally approved of.”
These are only examples of possible navigational procedures. Facilitators and groups are
encouraged to invent their own methods.

7) Walk and engage the landscape:




Pay attention to everything! Look at the surroundings, touch stuff, smell things, taste if you
must; take it all in.
Don’t be afraid to talk. Ask questions. Tell stories. Stop and point out interesting (or
uninteresting) things, investigate them further; dawdling is encouraged.
Take note, either mentally (often the best method) or through some sort of external
recording device: photographs, notes, sketches, audio recordings, etc. Don’t be too busy
recording to actually walk.

During walks, certain rules apply:





Safety first. This is left to the common sense of the participants. Safety limitations can be
highly informative as they are good indicators of the character of the landscape.
Maintain group cohesion. Though a large mass of people may itself disrupt the environment
(a good reason for smaller rather than larger groups), it is important that people do not get
split up, in the interests of both safety and the mutual sharing of a similar experience.
Stay on task. Though the group may become sidetracked, remember to finish the walk.

EVALUATE / DEBRIEF

The primary mode of debriefing is simply in asking and answering the question: how did you react to
the landscape?
As stated above, psychogeographic walks are both methods of research – as they tease apart
and illuminate the nature of the forms and functions of the landscape and the subsequent affects of
these forms and functions on the participants – and creative activities – as participants actively
transform the landscape through unconventionally ‘using’ and engaging places that represent specific
social relationships: an industrial corridor becomes a playground, etc.
With regard to the former function, the walk may be treated as a means to an end, that end
being the critical investigation of the landscape in question. In this way, psychogeography may
inform some further activity, such as an art project, written work, discussion concerning the area, or
any effort to actually alter the landscape. The various recordings (photos, notes, and so forth) made
during the walk can greatly enhance any of these activities. Items could be placed around the room
in the manner of a gallery and then discussed in plenary.
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Regarding the latter function, the walk may be an end in itself, requiring little or no
debriefing whatsoever.
FACILITATOR REFLECTIONS

* First and foremost, it should be known that psychogeography is nothing more than highbrow
walking. The version of the activity outlined in this summary is a means for reflection and analysis
into both the surrounding environment and the disposition of the participants in relation to this
environment. It is a mode of research and a creative activity. It is group building (in the sense that
the group will be participating in a self-structured and collective activity). It is a physical and bodily
exercise, as well as an exercise in communication. All in all, it is a game.
Successful walks occur when little to nothing is expected, either in the nature of the walk
itself, or in the experiences of those walking. It is unlikely that there will be any big ‘epiphanies,’ and
equally unlikely that the plan, as it has been laid out, will be strictly followed and succeed in
achieving exciting and ‘informative’ results. Part of the psychogeographic process is learning to
appreciate the ‘mundane’ in all its loveliness and complexity, while at the same time perceiving it
critically: acknowledging one’s own desire to change it and how one might help this change to occur.
The practice of psychogeography is not strictly tethered within the boundaries of specially
designated times or places. It may be dabbled in on the way to the grocery store, or to work or
school; even within the grocery store and during work or school. A friend of mine from Oregon,
Sarah, writes: “Instead of straight-shotting-it all the time, I’ve found some rad round about methods
that make activities sometimes slightly mundane into small events of existential exploration. This
whole neighborhood is a labyrinth of weird gravel alleys, lined with tiny colorful elf houses with
extravagant wind chimes and cats that stop washing themselves to look at you. These places are so
different than the paved streets, its like a whole underground of the town that’s totally unfamiliar
but literally right there in the cracks.”
IN THEORY

The term Psychogeography and the loosely defined cluster of activities that it identifies are both
products of Situationist Guy Debord. As a practice, it is related to the Situationist International’s
system of unitary urbanism, a more or less utopian vision that aimed, ultimately, at dissolving the
compartmentalization of work, play, and art.
The Situationist International was an early 20th century organization of activists and artists
informed politically through Marxism and aesthetically through Lettrism.
Situationism, as an artistic and political rhetoric, focuses on the process of the creation of
‘situations:’ derived moments of daily life. Situationist theory and practice directly influenced later
radical groups such as the Yippies and the Weathermen of 1960s America. More recently, the street
art of Banksy and the ‘culture jamming’ characteristic of Adbusters could both be considered to trace
their roots in Situationism.
Guy Debord himself was an active filmmaker, poet, artist and theorist, writing several
articles, essays, and a number of books, including the influential Society of the Spectacle.
FURTHER READING
Introduction to a Critique of Urban Geography by Guy Debord
Society of the Spectacle by Guy Debord
Chapter 4: “Fortress L.A.” in City of Quartz by Mike Davis
Toronto Psychogeography Society Blog by multiple authors: http://psychogeography.ca/blog/
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ORGANIZATION AND PLANNING

Planning for Action
Developed by Gabriella Agatiello & Michelle Arroyo
GROUP SIZE & COMPOSITION

•

Four or more people. Ages 12 and up. Works with any social group. We had a group of 5
women between the ages of 23 and 60, all of them immigrants from various Latin American
countries, all of them Spanish-speaking.

•

35-45 minutes

•
•

Indoors
Chairs in a circle (number of circles depend on the number of groups participating in the
activity)



Familiarize the group with the planning process and its various steps.

TIME

SETTING

OBJECTIVE(S)

STUFF





Two or more sets of ‘planning cards’ (the number of sets depends on how many groups you
have) outlining the different steps of the planning process.
Flip chart paper
Markers
An sample event sheet outlining the different steps of the planning process with relevant
examples

STEPS

1) Make two decks of cards (each deck should contain 9 cards) and on each card write out one step
of the planning process.
•
•
•
•
•
•
•
•
•

Figure out the needs of the group
Define goals
Formulate the objectives
Do an analysis of the resources available
Figure out the activities
Delegate responsibilities
Come up with a timeline
Execute activities
Perform an evaluation

2) Divide the participants into groups of three or four each and have the groups form one large
circle.
3) Shuffle all the cards and give each group nine cards in no particular order.
4) Place the remaining cards in the middle of the circle
65

5) The objective of the game is to end up with nine different cards for each group. So like in a card
game have the groups take turns putting down a card they don’t want face up in the middle deck
and picking up a new card from the middle deck. The next group is allowed to either take the
card discarded by the previous group or one from the deck that is face down in the middle.
6) Continue the game until each group has nine different cards in their hands and then have each
group organize the nine cards in the order which they think a planning process should occur.
7) Once a group thinks their cards are in the correct order have them yell “ royal flush!”
8) Have each group go up to the front and write down the order in which they think the cards
should be organized on the board or on flip chart paper.
EVALUATE / DEBRIEF

•
•
•

Compare the differences and similarities in the way the groups ordered the steps of the
planning process and have each group explain why they ordered the steps the way they did.
Through dialogue try to come up with an order which all the participants agree on.
Have the participants discuss the importance of each step in the planning process

FACILITATOR REFLECTIONS

•
•
•
•
•
•

This activity works best if in the debrief the facilitator provides relevant examples for each of the
planning steps. It’s a good idea to provide examples related to the work of the organization.
The facilitator can guide the discussion but should not let the participants’ think that yours is
“the correct way” of ordering the steps. Allow for differences of opinion between the different
groups and let them discover a planning process that works for them.
The facilitator should demonstrate how the game is played by doing a practice round before
beginning the activity. We weren’t very clear in our instructions and had to stop the activity after
a few minutes to demonstrate how the game should be played.
Each group should have at least 2 participants and the game works best if played with 3-4 groups.
If you have more than 4 groups divide the class in two and then have each half divide themselves
into groups of 3-4. Each half can then play their own game.
When the groups are finished ordering the cards it’s a good idea to get each group to write out
the order that they came up with on the board or on flip chart paper where everyone can see it.
As a follow-up you can ask the participants to apply the planning steps to a specific project or
activity for their organization.

Workshop Evaluation
At the end of the workshop we asked the participants to fill out a written evaluation that we
had prepared. The evaluation asked the participants to answer the following questions:
1. What activities did you like/dislike in the workshop?
2. By participating in the activities, did you learn anything new?
3. Do you have any comments or suggestions that could help us improve this
workshop?
All the responses were very positive and we were happy with the results. The participants all
commented on our energy and humour, which I guess they appreciated. A few of them
mentioned that they felt quite comfortable participating in the activities, and that “it was as
if we knew each other before the workshop”. The participants really seemed to enjoy the last
activity (planning for action) and found it really useful to organize their work. Two of the
participants even wrote that they would like us to facilitate more workshops with their group
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in the future.
The evaluation does not necessarily have to be written, it can also be done orally, although
be aware that the participants might not feel as comfortable being critical in front of the
group or expressing how they feel directly to you. However, this method might work better if
you have a few members in the group which have difficulties writing.
IN THEORY

This exercise may be used to identify the needs of the group and take the necessary steps to improve
their organization. It is a tool that a group can use to move from an organizational objective to
identifying concrete strategies and tactics needed to achieve those objectives.
By identifying the elements needed to realize their activity and dividing the tasks and responsibilities
accordingly, the planning process encourages participation and cooperation between the different
members of the group. The exercise also highlights the importance of planning in any activity to
ensure a better and more efficient use of time and resources. It ensures more control over the process
by the group so as to avoid the “nightmare scenarios”. Although problems may still occur, planning
in advance is an effective way to anticipate complications so that the group is more equipped to deal
with them when the arise.
Finally, through planning an organization can become more aware of its strength and weaknesses
and take the necessary steps to improve their practice. In short, the planning process is a valuable
tool that can be used to ensure a successful project.
FURTHER READING
Arnold, R., Bev Burke, Carl James, D’Arcy Martin, Barb Thomas (1991) Educating for a Change: Chapter 2. Toronto
Between the Lines.
Jara, Oscar H. (2001). Dilemas y desafios de la sistematizacion de experiencias. Available from:
http://www.grupochorlavi.org/webchorlavi/sistematizacion/oscarjara.PDF
Marino, Dian (1997). Wild Garden: Art, Education & the Culture of Resistance. Toronto: Between the lines. pp. 61-88.
Nadeu, Denise (1996). Counting Our Victories: Popular Education and Organizing. Vancouver: Repeal the Deal. pp 137-147.
Vargas, Laura and Bustillos de Núñez, Gabriela (1984). Técnicas participativas para la educación popular. Vol I. ALFORJA.
Lima. PU. pp. 5.50 -5.53.
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ORGANIZATION AND PLANNING

What the People Need
Developed by Gabriella Agatiello & Michelle Arroyo
GROUP SIZE & COMPOSITION

•

5-20 people. We had a group of 5 women between the ages of 23 and 60, all of them immigrants
from various Latin American countries, all of them Spanish-speaking.

•

20-30 minutes

•
•

Indoors
Chairs in a circle



To analyze the principles of organization.
To analyze the role of the leader, and reflect on the effectiveness of spontaneous versus planned
action.

TIME

SETTING

OBJECTIVE(S)


STUFF







Two lists(depends on the number of participants) with a number of tasks that participants must
complete
Scissors
Markers
Blue
Magazines
Flip chart paper

STEPS

1) Prepare a list with a number of tasks that the group must do and print out several copies.
2) Dive the participants into groups of 6-12 people (the larger the group the better) and ask them to
pick a leader for their group
3) Tell them that they have 8 minutes to complete all the tasks on the list and whichever group
finishes the tasks before all the others is the ‘winner’.
4) Once a winning team is declared, the facilitator has to verify that the winning team completed all
the tasks.
5) When the time is up, the rest of the teams show the tasks they were able to complete.
EVALUATE / DEBRIEF

Discuss the following questions in a plenary: What worked/didn’t work in trying to complete the
tasks?
• How did the group organize itself and coordinate the different tasks that had to be done?
• Could your group have organized itself any differently to complete these tasks?
• What problems did you encounter in your group?
•
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•

What role if any did the leader play in each group? What do you think are the
qualities/characteristics of a good leader?

FACILITATOR REFLECTIONS
•

This activity works best with larger groups (9-12 people) where the role of the leader in
coordinating the group becomes more important. We found that with a small group the activity
is not as effective because participants tend to self-delegate tasks and not place as much emphasis
on the role of the leader. We had to adapt the activity because we didn’t have as many
participants as we had planned for. So instead we had them form one large group instead of two
smaller ones.

•

The activity works best if the list includes a variety of activities that stimulate organization and
creativity (include a variety of physical, mental, artistic, and manual tasks) and depending on the
group modify the amount of time given to complete the tasks so as to encourage the group to
develop some kind of strategy for organizing themselves.

•

Keep track of time and notify the groups when time is almost up. We found that with our group
the participants were very slow to start, but once we notified them of the remaining time they
quickly organized themselves to complete the tasks.

•

The facilitator could ask the group to pick a leader before the activity starts and in the debrief ask
the group to explain why they chose that person and how that person led the group.
Alternatively, you can let the group decide whether they want to delegate a leader and if they
choose not to select one ask them if they think the activity would have been more effective if they
had delegated a leader.
¾ In our group the participants delegated a leader, but they didn’t end up playing the role.
Ultimately the person who ended up playing the role was the group’s coordinator, which kind
of defeated the purpose of the activity (we wanted the other members to practice playing the
role of the leader). We think this activity could have worked better if: (i) the group had been
bigger, (ii) we had more than one group participating in the activity, and (iii) the coordinator
didn’t play the role of the leader

•

When discussing the characteristics/qualities of a leader in the debrief, it is a good idea to write
them down on flip chart paper where the whole group can see them. For one of the tasks we
actually had the group list 4 qualities that they thought a leader should possess. This was an
effective way to get the discussion started.

•

In the debrief emphasize that there are no right or wrong answers and encourage members to say
whatever comes to mind. Be alert to moments of tension, and allow for differences of opinion.
During the debrief, our group had a disagreement about the difference between a “characteristic”
and a “function” of a leader and asked us to tell them what the correct answer was. We gave
them a few examples to illustrate the difference but told them that there was no “correct answer”
because different organizations might have different views as to what constitutes a leader and the
important thing is to have a dialogue about the role they wanted a leader to play in their
organization.

IN THEORY

We included this activity in our workshop because the group’s coordinator wanted to encourage its
members to take a more active leadership role in the group and in the planning of their activities.
The purpose of the activity is to give the participants an opportunity to reflect on the responsibilities
of a leader, the qualities of a good leader and the role that they would like a leader to play in their
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organization. It also gives a chance for the participants to recognize the leadership role that each
member plays in the organization and that each of us can be leaders in our own way and at different
moments in our lives.
The activity also gives the participants the chance to reflect on the difference between a good leader
and an oppressive leader and identify the impact of both on the organization and its members. It
emphasizes the importance of taking differences in identity, interests, and capabilities into account
when leading a group as well as the need to recognize and encourage the different abilities of each
group member. This exercise also highlights the importance of cooperation, dialogue and
participation in any group process.
Finally, the activity not only encourages the leader to share information with the members of the
organization but also to “share in the intellectual and spiritual growth” (hooks, 2004:13) of the
group. As a role model the leader must be dedicated to a “process of self-actualization that promotes
their own well-being if they are to teach in a manner that empowers students” (hooks, 2004:15).
FURTHER READING
Arnold, R., Bev Burke, Carl James, D’Arcy Martin, Barb Thomas (1991) Educating for a Change: Chapter 4. Toronto:
Between the Lines.
Hooks, b. (1994). Engaged Pedagogy. Teaching to Transgress: Education as the Practice of Freedom. pp. 13-22.
Freire, Paulo (2000). Pedagogy of the Oppressed: 30th Anniversary Edition, Chapter 4. NY: Continuum.
Nadeu, Denise (1996). Counting Our Victories: Popular Education and Organizing. Vancouver: Repeal the Deal. pp 121-130.
Vargas, Laura and Bustillos de Núñez, Gabriela (1984). Técnicas participativas para la educación popular, Vol I. San José:
ALFORJA. pp. 5.16-5.24
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INTRODUCTION GAME

Mapping Our World
Developed by Gabriella Agatiello & Michelle Arroyo
GROUP SIZE & COMPOSITION

•

4 –10 people, ages 8 and up

•

10 –15 minutes

•
•

Indoors
Circle formation

TIME

SETTING

OBJECTIVE(S)



Get to know each other and the group.
Get to know the background and history of the participants.

STUFF




Pens
World Map
Post-its or stickies

STEPS

1) Distribute a post-it or sticky paper to each participant and ask them to partner up with someone
from the group that they don’t know very well.
2) With their partners ask them to share the following information: a) Place where they were born
b) Places where they and their families have lived c) How long they have lived in Canada d)
What, if anything they miss about their country of origin
3) Finally ask participants to introduce their partners by placing their partner’s post-it on a map of
the world indicating their place of origin and sharing with the group some information about
their partner.
EVALUATE / DEBRIEF
•

•

Discuss in a large group how the participants felt doing the exercise. What did they discover
about themselves? About the group? What does geography and sense of place have to do with
organizing?
Discuss the role of geography and place as a factor in social identity.

FACILITATOR REFLECTIONS

•

Background information about our participant group:
Our group was made up of immigrant women between the ages of 23 and 60 who migrated
to Canada from Latin America within the last 6 years. They have organized an informal
group who meets once a week at the FCJ refugee center to make handicrafts and sell them in
local markets, festivals and various events. We were asked by one of the coordinator of the
group to prepare a workshop on the importance of identity, leadership and planning in an
71

•
•

•
•

•

•

organization.
Activity works well with a socially diverse group
When doing this exercise give them a time limit for discussion (6-8 mins) and give them specific
questions to address in their introductions, otherwise the introductions can be quite long. Try to
steer away from questions that ask participants to share their motivations for immigrating to
Canada. Some of the participants might not feel comfortable sharing this with the group. You
will find that some of the participants will volunteer this information anyway but don’t put them
in a position where they feel like they have to.
As an alternative discussion question and if time allows it, you can ask participants to discuss
something related to their trips, i.e. “what was your travel route from your place of origin to
Toronto?” You will be surprised at some of the answers you get!
Make sure your map is large enough so that all the stickies can fit and be seen. If you know your
participants are all from a specific region of the world we would suggest using a larger map of
that region (in our case we brought a large detailed map of North America, Latin America and
the Caribbean).
This is a great icebreaker activity to get to know the participants and get them more comfortable
talking in front of the group about their experiences. The participants were all eager to share
their personal histories. We didn’t ask for specific information about their families but these
points often came out in the introductions.
This would be a great introductory activity for a workshop on cross-cultural communication. For
example, in the debrief we found that many of the participants talked about the importance of
language and culture in shaping their social identity and expressed frustration because they felt
they were often treated as belonging to a “homogenous Latin culture”.

IN THEORY

This exercise is a great way to reflect on the importance of social identity in any organizing process. It
highlights the different factors that shape our social identity and serves as a tool to discuss how
differences in ethnicity, racial composition, and culture play a role in organizing.
In any organizing process we think it is important to identify the power relations present in our
group and in society. One way to do this is by looking at who we are individually and as a group;
identifying whose interests are being represented and whose are being left out. It also allows us to
identity our commonalities and our differences and what challenges and possibilities this might pose
for our organization and our work.
FURTHER READING
Arnold, R., Bev Burke, Carl James, D’Arcy Martin, Barb Thomas (1991) Educating for a Change: Chapters 1&3. Toronto:
Between the Lines.
Barndt, Deborah (1989) Naming The Moment: Political Analysis for Action. Toronto: Jesuit Centre for Social Faith & Justice.
Lugones, Maria (2003) Playfulness, ‘World”-Traveling, and Loving Perception in “Pilgrimages/Peregrinajes. Theorizing Coalition
Against Multiple Oppressions.” Lanham, Md. : Rowman & Littlefield. pp. 76-100.
Nadeu, Denise (1996). Counting Our Victories: Popular Education and Organizing. Vancouver: Repeal the Deal. pp. 34, 44.
Sawyer, Don, and Wayne Lundeberg (1993). The NESA activities handbook for Native and Multicultural Classrooms, Volume 3.
Vancouver: Tillacum Libraries.
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REFLECTION / ANALYSIS

Inspiring Movements for Social Change A Video Workshop
Developed by Gabriella Agatiello
GROUP SIZE & COMPOSITION

•

5-20 people. Activity works best with a community group or social organization, but can be
adapted to any group.

•

60-120 mins

•
•
•

Indoors
U-shaped
large open space for small group discussion



To learn from the experiences of social movements in Argentina
To share and reflect on our own experiences in organizing for social change

TIME

SETTING

OBJECTIVE(S)


STUFF





video of social movements in Argentina (can be downloaded from www.argentinavideo.org)
handout with a set of questions to discuss in small groups
projector
DVD player

STEPS

1) Introduce the activity by explaining the purpose of the video workshop
2) Show the clips that you selected from the video workshop for your specific group (there are 8
clips in total each dealing with a different aspect of the unemployed workers movement (MTDs))
3) Allow some time for questions, comments and reactions to the video (modify according to how
much time you have)
4) Divide the class into groups of 3-5 each and ask them to discuss and reflect on the questions in
the handout
5) In a plenary discussion have the groups share with rest of the class what they discussed in their
small groups
EVALUATE / DEBRIEF

After watching the video ask the participants to get into small groups and suggest the following
questions for discussion (the questions can vary depending on the needs of the group and focus of
the workshop).
Suggested questions for discussion:
1. What were your initial reactions, thoughts, reflections after watching the video?
2. Are you familiar with any organizations working in the Canadian context that operate using
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similar methods?
3. Think about your own experience with community organizing or think of an organization
that you’re familiar with. Is the organization autonomous in the sense of being able to make
their own decisions and set their own priorities? What dependencies do they have? What
limits/constraints that this dependency pose for the organization and their work?
4. How can an organization move in the direction of full participation and horizontal (equality)
in decision-making when one or a few strong voices frequently dominate the process or
represent the group in public? Can you think of an organization that employs more
egalitarian methods in their decision-making? How are these methods put into practice?
5. The economic, political and social conditions in our society are constantly changing. Do we
build time in our organizations to analyze these changes in our organizational work? How
can we go about doing this analysis?
6. The socioeconomic and political context in which social movements in Argentina operate is
unique, but some similarities can be found in the North American context. What are some
of the challenges that organizations mobilizing for social justice are confronted with in the
North American context?
After small group discussion you can bring the participants back into a plenary and ask them to share
what they talked about in their small groups. You can also ask for feedback regarding the video. Did
they find it useful for their own organizational development and practice? Can the experience and
practices of the MTDs be carried over to organizations working in the Canadian context?
FACILITATOR REFLECTIONS

If the group that you are facilitating is not very familiar with the case of the unemployed workers
movement (MTD) in Argentina I would recommend that you start the video workshop with the
introductory clip to give the participants some background information and contextualize the
movement.
You can choose to only show the sections of the video which are best suited to your group,
but if you plan to show the entire video from start to finish (which is just over an hour long), I would
recommend that you pause the video after each section and get the groups to discuss the relevant
questions. A list of suggested questions for each section can be found on the website, some of which
I’ve included in the debrief section above. The video is divided into the following sections: (i)
Introduction; (ii) Getting started; (iii) Education and health; (iv) Behind the piquete; (v) Autonomy
and horizontality; (vi) Networks and repression; (vii) Race, gender & diversity; (viii) New relations.
On the website you will also find a brief description of each section.
If you are tight for time keep the question and answer period short and move on to small
group discussion. The small groups give a chance for participants who don’t feel comfortable talking
in large groups to voice their opinions and ask questions. Both times that I facilitated this workshop,
the participants had many questions and comments regarding the video which left little time for
small group discussion. During the plenary the participants had many interesting questions and
comments so I decided to entertain it for a bit longer than I had planned, but looking back I think a
lot of it could have been said in small groups as well.
Before the workshop you could also suggest a few relevant articles for the participants to read
so that they have a better understanding of some of the issues discussed in the video.
IN THEORY

I think this is an excellent activity to model how popular education theory is applied and practiced
by social movements and community organizations working in the Latin American context. The
movements featured in the video demonstrate the power of people collectively organizing for social
change and the importance of mobilizing at the grassroots. As stated in the video: “a constant thread
running through the MTDs is that radical change begins by deeply examining and then recreating
the way community members interact with one another and bond together to confront systems of
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exploitation and oppression.”
In addition, the video pushes us to critically reflect on our own organizational practices and
offers a strong critique of capitalism and its influence on our thinking. As one of the women
featured in the video points out, the idea behind the construction of new social relations has to do
with understanding that the capitalist way of thinking and organizing which we see as oppressive also
exists within us. The construction of new social relations requires a willingness to self-criticize, to
feel, listen and dialogue with others, and to take responsibility for shaping the relationships which
we build with other community members.
The case of the unemployed worker’s movement (MTDs) in Argentina also illustrates some
of the challenges in applying popular education theory to practice and the contradictions that can
arise in the process. As well, the community members in the video underscore the link between their
struggle at the micro and macro-stage and the importance of mobilizing for social change at both
levels.
The activity also employs a dialectical methodology. It is meant to be interactive and
participatory and tries to steer away from the passive observer role which we often fall into when
watching films. It uses a visual medium as an educational tool, conveying a message through images
and music as well as dialogue. With the video and group discussions, the activity aims to get
participants to think about their own experiences with organizing and to develop a more critical
understanding of those experiences. Through reflection and dialogue it encourages participants to
take action based on this new understanding and to take what they have learned beyond the confines
of the classroom.
FURTHER READING
Dinerstein, Ana C. 2001. “A Silent Revolution: The Unemployed Workers’ Movement in Argentina and the New
Internationalism.” LABOUR, Capital and Society 34(November): 166-183.
Flores, Toty. 2005. De la culpa a la autogestión: un recorrido del Movimiento de Trabajadores Desocupados de la Matanza. Buenos
Aires: Continente
Kane, Liam. 2001. Popular Education and Social Change in Latin America. London: Latin America Bureau.
Petras, James. 2002. “The Unemployed Workers Movement in Argentina.” Monthly Review 53.8 (January): 32-45
Svampa, Maristella, and Sebastian Pereyra. 2004. Entre la Ruta y el Barrio: La experiencia de las organizaciones piqueteras.
Buenos Aires: Biblos.
Zibechi, Raul. 2005. “Subterranean Echos: Resistance and Politics “desde el Sotano”.” Socialism and Democracy 19.3
(November): 13-39.
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Unpacking Power: A Boal Inspired Theatre Based Workshop
“A Model Workshop Design” by Lisa Anne Ross www.lisaross.net

Key Questions:
a. Who: 10 Participants: Grade 10 Students (Youth at, in, getting out of risk.)
b. What: Augusto Boal Based Theatre Workshop: Culminating in the presentation of a forum style theatre
experience within the school.
c. Where: ITS Eastdale Collegiate Institute/ Toronto, Ontario
d. When: March/April 2007
e. How: 6: 1-2 Hour Sessions.
f. Why: Using theatre as the primary tool the students will begin the process of deconstructing the complexity
of power relationships within their lives. This process will help the students to develop their own strategies as
individuals and as a group to change or resist those power dynamics.

Pre-Workshop Basic Information:
(Before a workshop begins I like to know some key pieces of information such as: What is the physical space like
that the group and I will be working in, who are the other ‘teachers’ or people of ‘authority’ that will be watching
or participating in the workshop, and what is the make-up of the participants: young or old etc. Here is what I
knew before beginning this workshop:)
•

The Workshop will take place in the student’s classroom. (This means they are both comfortable with their
environment AND used to behaving a particular way. Working on home turf can be an asset… or can make it
difficult to challenge accepted dynamics within the classroom.)

•

Their teacher (Bruce Lyne) is very excited about the project and will be present at all times. (Bruce has been
in constant contact with me regarding the planning process and is clearly a teacher who cares deeply about
his students. He is open to new experiences and will be an ally in the creative process as opposed to a block.)

•

The principal is supportive of the workshop. (Bruce Lyne has communicated to me that the principal of the
school is supportive of outside artists and teachers coming into their school and is excited about the
upcoming workshop. This piece of information really sets my mind at ease because it means that up to the
highest level of ‘authority’ there is support for the work that is about to be done. If the workshop runs into
any ‘problems’ I know that not only the students teacher but the principal of the school will be available to
help.

•

The students are classified (a word that sends shivers down all our spines) as ‘youth-at-risk. (This muddy term
reveals nothing about who the students are as a group or as individuals or about how the students will
actually respond to the work. This ‘classification’ has the additional problem of striking fear into the heart of
the facilitator before they even begin. I’m setting the word outside the boundaries of ‘important’ information
and plan to approach the students in the manner I try and approach all participants in a workshop: with
respect.)
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Workshop Outline:
Over the course of a month I will work with the students to name and understand the structures of power that shape
the course of their lives. Through theatre and art based pedagogy we will explore relevant themes within their school,
their peer community and their home life to help them develop an understanding of their place within those
structures. This work has the potential to support the development of valuable personal skills within the group as well
as within the individual, that will help them to identify, name and hopefully affect positive change within their lives
and perhaps beyond.
I will be using the work of Brazilian Theatre Artist Augusto Boal 1 as the base for the workshop and will employ many
of his games and exercises as well as complete techniques such as ‘Image Theatre’ 2 & ‘Forum Theatre’ 3. In addition I
will be using art- based evaluations developed by local community arts professional, Margo Charlton to help the
group and myself process our experiences throughout the workshop 4. For example the generation of simple poetry
will be used as a way to access the students thoughts and experiences centered around the word ‘power’ on our first
day. Art will also be used a method of evaluating the process and providing the students and myself with an
alternative method of communication to speech and writing.
Although the focus of the workshop will be on the techniques of Augusto Boal I plan to incorporate many of the
games and structures that I have developed over the past 10 years of teaching. No matter the theme, place, time or
participants it is vital as a facilitator to draw from your own resource pool. When mapping out the daily itinerary of a
workshop I always include a number of exercises that I am extremely familiar with to ensure I stay centered.
Workshops are full of ‘unexpected surprises’ so knowing that your plan of attack contains some ‘comfort zones’ will
help you to manage those surprises with ample grace.
The workshop will focus around the theme of power and will draw directly from the experiences of the participants.
Those experiences will be used to create a short piece of theatre (10-15 minutes) that will hopefully be presented to a
body of students outside the classroom in a Forum Theatre Style Presentation. The focus of the workshop will be on
the daily process and not the final performance, therefore if in the process of the workshop we ascertain that it is
unachievable or undesirable we will omit the final presentation.
Each workshop will be constructed in a similar manner and will build on the skills established on the previous day.
Each day will include: exercises to warm up the body, voice and mind, games designed to build group dynamics and
challenge participants in different ways (always keeping in mind the important goal of having fun), art-based exercises
designed to provide space for response or for idea generation and concrete exercises designed to help the students
identify and create a short piece of theatre to be used in a Forum Theatre style presentation.

Who is Augusto Boal? Brazilian born theatre artist and author of many widely used theatre technique books such as ‘Games for Actors & Non-Actors’ & most notably,
‘Theatre of the Oppressed’, Augusto Boal is a theatre visionary. He believes that theatre should not be confined to the bourgeois elitist halls of state theatres but should be used
by those in need as a tool for social change. He believes that theatre can be used a rehearsal for life, as a preparation for great change. In ‘Theatre of the Oppressed’ he goes
on to say that, ‘The poetics of the oppressed is essentially the poetics of liberation: the spectator no longer delegates power to the characters either to think or to act in his/her
place. The spectator frees himself; he thinks and acts for himself! Theatre is action! Perhaps theatre is not revolutionary in itself; but have no doubts, it is a rehearsal of
revolution!” (Boal, Augusto. (1979) Theatre of the Oppressed. Theatre Comm. Group: NY. Pg. 155.)

1

Image Theatre uses the human body as a tool for representing feelings, ideas, and relationships. Through sculpting others or using our own body to demonstrate a body
position, participants create anything from one-person to large-group image sculptures that reflect the sculptor's impression of a situation or oppression.
(http://www.wwcd.org/action/Boal.html)

2

Forum Theatre works from rehearsal improvisation to create a scene of a specific oppression. Using the Greek terms "protagonist" and "antagonist," Forum Theatre seeks to
show a person (the protagonist) who is trying to deal with oppression and failing because of the resistance of one or more obstacles the antagonists.
(http://www.wwcd.org/action/Boal.html)

3

4 Art Based Evaluations: are drawn from exercises developed by former MES Student and current Toronto Arts Council employee, Margo Charlton. The exercises range from
guided collage making to simple poetry construction and were designed to provide community arts groups with an alternative evaluation methodology. Her collection of
exercises are titled: Art-Based Evaluation for Community Arts
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Workshop Daily Breakdown:
Date
March 23

March 26

March 30

April 5

Content
First Day of the Workshop
1:05PM – 3:10PM
Objectives:
a. To build trust between participants and myself.
b. To build trust between participants.
c. To begin through simple games and exercises to develop a common physical & verbal language.
d. To begin exploration of the theme of ‘power’.
e. To introduce ‘Image Theatre’ to the group.
f.
To explore themes of ‘power’ through art based responses.
g. To provide an opportunity for individual evaluation of the process.
Basic Daily Structure:
1. Introduction (To myself and the workshop ahead.)
2. Poetry Tree (Poetry writing around the theme of power.)
3. Physical Warm-up (Using combination of Boal exercises and my own.)
4. Great Game of Power (Boal exercise.)
5. Brainstorming (Using dian marino’s guide the group will brainstorm around the theme
of power.)
6. Dear Me (A Margo Charlton exercise asking participants to write a letter to
themselves about their hopes or fears for the workshop. Letters are private and will
be opened on the last day.)
7. Wrap-up
Second Day of Workshop
11:05AM – 12:10PM
Objectives:
a. To continue building trust within the group
b. To continue development of common physical & verbal language.
c. To continue the exploration of the theme of power.
d. To continue development of ‘Image Theatre’.
e. To provide an opportunity for individual evaluation of the process.
Basic Daily Structure:
1. Introduction (Opportunity to bring up any concerns or just talk about how we feel in
the moment.)
2. Physical Warm-up (Some games from first day and a few new ones.)
3. Revisit the ‘Brainstormed’ Material & Re-read the ‘Poetry Trees’ from Day 1 (An
opportunity to revisit the generated materials and refocus the group on the theme of
power.)
4. Image Theatre Exercises (We will follow Boal’s Image Theatre Exercises from
“Games for Actors and Non-Actors” working around the theme of power.)
5. De-brief and Wrap-up.
Third Day of Workshop
11:05AM – 12:10PM
Objectives:
a. To continue building trust within the group.
b. To continue development of common physical & verbal language.
c. To continue the exploration of the theme of power.
d. To continue and conclude work on ‘Image Theatre’
e. To provide an opportunity for individual evaluation of the process.
Basic Daily Structure:
1. Introduction
2. Physical Warm-up
3. Image Theatre Exercises (We will build on the images developed in Day 2)
4. Art-Evaluation (Students will create mini-collages as a response to their
experience with Image Theatre.)
5. De-brief & Wrap-up
Fourth Day of Workshop
11:05AM – 12:10PM
Objectives:
a. To continue building trust within the group.
b. To continue development of common physical & verbal language.
c. To deepen the exploration of the theme of power.
d. To begin work on ‘Forum’ Theatre.
78

Supplies
-

-

hand-outs
containing a layout of the
workshop.
Poetry tree grids.
Juggling Balls
sticky notes
desk and 8 chairs
flip chart paper.
markers
paper and
envelopes

-

juggling balls
materials
generated from
Day 1

-

magazines
scissors
glue
paper
markers
glitter

- juggling balls

e.

April 12

April 13

To provide an opportunity for individual evaluation of the process.

Basic Daily Structure:
1. Introduction & Check-in
2. Physical Warm-up (Games will be taken from Boal’s suggestions for warm-ups for
Forum Theatre.)
3. Introduction to Forum Theatre
4. De-brief & Wrap-up
Fifth Day of Workshop
1:05PM – 2:10PM
Objectives:
a.
To continue building trust within the group.
b. To continue development of common physical & verbal language.
c. To deepen the exploration of the theme of power.
d. To deepen work on ‘Forum’ Theatre.
e. To provide an opportunity for individual evaluation of the process.
Basic Daily Structure:
1. Introduction & Check-in
2. Physical Warm-up (Games will again be taken from Boals’ suggestions for warmups for Forum Theatre.)
3. Continuation of Forum Theatre Work
4. Arts Based Evaluation (First Part of an Exercise called, ‘One Hundred Yellow
Words’: Participants brainstorm words about how they have felt about the project
and Facilitator records them. They will be typed up and cut up into individual
words for the last session.)
5. De-brief & Wrap-up
Sixth and Final Day of Workshop
11:05AM – 12:10PM – Workshop
12:10PM – 1:05PM – Lunch as a Group
1:05PM – 2:10PM – Final Rehearsal
2:10PM – 3:05PM – Forum Theatre Presentation
Objectives:
a. To collectively share the knowledge generated over the course of the workshop.
b. To allow participants an opportunity to evaluate the process.
Basic Daily Structure:
1. Introduction (Hand out an itinerary for the day.)
2. Art Based Evaluation (Second Half of 100 Yellow Words: Put cut up words in an
envelope (Have one for each participant.) and ask them to construct a poem from
the words in the envelope. Share each poem with the group.)
3. Rehearsal for Forum Theatre Presentation.
4. Lunch (We will prepare and eat a meal together as a group.)
5. Final preparation for Forum Theatre Presentation.
6. Forum Theatre Presentation (This may take place outside of the school in a local
church basement or may take place in the school gym with a few other classes
present.)
7. De-brief and Final Goodbyes.

-

juggling balls
flip chart and
marker

-

100 yellow word
envelopes filled
with words
itineraries
lunch materials
(provided by
teacher and
school)

-

Workshop Resources:
(What follows is a list of the resources drawn on to the build the workshop.)
a. Boal, Augusto. (1992). Games for Actors & Non-Actors. NY: Routledge. (This book contains tons of games and the
structure from Image Theatre and Forum Theatre.)
b. Arts Based Evaluations: Former MES Student Margo Charlton has created a brilliant collection of exercises that are
designed for community arts situations and beyond. The exercises give participants and opportunity to respond to the
work in a non-verbal manner. If you want to know more about her work you can look her thesis up in the library and
watch for her manual ‘in stores soon’.
c. marino, dian. (1997). Wild Garden: Art, Education & the Culture of Resistance. Toronto: Between the Lines Press. (An
amazing and inspirational book that is full of hands on resources for facilitators. Lots of art based activities.)
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REFLECTION / ANALYSIS GAME

Ecosystem Web
Developed by Whitney Crooks
GROUP SIZE & COMPOSITION

•
•

Minimum 8 people (you may want to split groups larger than 20 into multiple groups)
Ages 5 – Adult

•

20 – 40 minutes

•

Room for everyone to stand comfortably in a circle



To understand the interconnections between all parts of an ecosystem
To understand the delicacy of ecosystems
To connect human activity to repercussions in ecosystems

TIME

SETTING

OBJECTIVE(S)



STUFF






Construction paper (8.5” x 11’ pages cut in half; ½ page per participant)
Wool (or string), cut into about 100 cm lengths (1 per participant)
A ball of wool (or string)
Hole punch
Markers (optional)

PREP WORK

1) Write one element in a chosen ecosystem on each ½ page of construction paper (i.e. sun, rain,
grass, plants, animals, insects, rivers, rocks, etc.)
2) Punch two holes in the top the paper and thread one length of wool through the holes, tying the
ends together to create a sign participants can wear around their necks.
STEPS

1) Have the group come into a circle.
2) Hand out the signs, asking each person to put theirs around their necks.
3) Ask everyone to go around in a circle saying what their sign says.
4) Explain that everyone now represents whatever their sign says, and that each is an element of a
particular ecosystem.
5) Choose someone to start the activity by handing them the ball of wool.
6) Ask them to hold the end of the wool and toss the ball to someone else whose element is
somehow connected to theirs, while briefly explaining how they are connected.
7) That person then grabs the wool and passes the ball to someone they are connected to, briefly
explaining their connection.
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8) This process should continue until no other connections can be found’
9) Ask everyone to lightly pull on the wool, tightening the web they have created.
1. Optional:
i. Choose one person and tell them that due to human activity, they are adversely affected
(i.e. rain becomes acidic, an animal becomes extinct, river dries up). Ask them to lightly
pull on the wool they are holding.
ii. Ask anyone who is does not feel the wool they are holding being pulled to raise their
hand.
iii. Ask anyone who does feel the pull to also pull on the string they are holding.
iv. Again, ask whoever does not feel this pull to raise their hand, and then ask those who
do feel it to pull on the wool they are holding (everyone who was pulling before should
still be pulling).
v. Continue this until everyone feels the wool being pulled. The number of times you
followed these steps is the number of degrees of separation the original person’s element
is from affecting the entire ecosystem.
vi. If time permits, you can try this for a few elements.
2. Optional: Wind up the wool and take out one person. Redo the exercise without this
component. You can do this a few times if time permits.
VARIATION: Skip the prep work and bring all materials. Hand out one ½ page, the lengths of wool
and get everyone to make their own sign. The ecosystem can be something you are studying or even
your community. You can either brainstorm ideas beforehand and get everyone to pick one to put
on their sign, or simply ask everyone to think of something on their own for their sign. The rest of
the activity would continue as above.
VARIATION 2: See the activity “Connecting Issues”
EVALUATE / DEBRIEF

If possible, allow for a few minutes (maybe while rolling the wool back up) for participants to
reflect on the activity before opening up the floor to a group discussion to encourage more
thought-out responses. Splitting into small groups for reflection before coming together as a group
to discuss the activity may also be useful.
 Some questions you could ask the group to reflect on are:
- What did you learn from this activity?
- Where there any connections made that you didn’t agree with? Where there any you saw
that weren’t made?
- What are some human activities that you can think of that may hurt one or more
components of this eco-system? How will they affect the eco-system as a whole? What are
some of things we can do that might stop or slow these effects?


FACILITATOR REFLECTIONS

This activity can tend to move slowly, so you should probably encourage people to pass the ball of
wool on as quickly as possible, give a time limit if necessary. For younger groups, you could suggest
that the ball is a ‘hot potato’.
 If someone is unable to think of a connection between their element and the others, encourage
others to help.
 Providing background information on the ecosystem and the elements you are using as readings,
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homework or previous sessions may make this activity go smoother, but isn’t necessary. If you are
not using background information, make sure the elements and their connections aren’t too
obscure – make sure you keep in mind the age level you are working with.
 Encourage flexibility: some connections may be made that some don’t agree with, or someone
might see a connection that you really think needs to be addressed but isn’t – these can be great
fuel for the debriefing session.
 Encourage creativity: connections don’t have to be straight forward – creative connections may
result in more fun and more learning!
 If you need to split participants into groups later, you can use different colours of construction
paper, or stickers on the signs. Participants can then split into groups by finding the other
participants with the same colour construction paper or sticker.
IN THEORY

This is a fun and useful environmental education method that encourages participants to think
critically about the interconnections of all parts of an ecosystem and how even small changes in
any ecosystem can have deep impacts.
 There is also an element of looking beyond our own, anthropocentric views of the environment as
being separate from ourselves to seeing that everything is connected in an intricate, and delicate,
web.
 By sharing knowledge and experience, participants (including the facilitator) together formulate a
critical analysis of human knowledge of, and effects on, the environment and take a step towards
action for social change.
 There is an element of developing group dynamics through connecting to each other and having to
communicate connections to the whole group.


FURTHER READING
Clover, Darlene E., Shirley Follen, & Budd Hall
2000
The Nature of Transformation: Environmental Adult Education, Second Edition. Toronto: Department of
Adult Education, Community Development and Counselling Psychology, OISE/UT, pp. 1-34. (also see pp.
77–78 for similar activities)
Friere, Paulo
2000
Pedagogy of the Oppressed: 30th Anniversary Edition. New York: Continuum, pp. 43-86.
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REFLECTION / ANALYSIS ROLE-PLAYING GAME

Town Hall Hegemony
Developed by Whitney Crooks
GROUP SIZE & COMPOSITION

•
•

Minimum 8 people
Ages 16 & up

•

30 – 60 minutes

•

Room for four groups to meet comfortably and then for two or more groups to have (possibly
loud) conversations – a large room, outdoors, or multiple spaces.



To explore the various voices of hegemony in the world around us by looking into each of dian
marino’s four voices: phrases of persuasion; phrases of consent; phrases of resistance; and
phrases of transformation
To foster a critical view of the world in which we can recognize when we use/hear these different
types of phrases, and to recognize our own ‘cracks in consent’

TIME

SETTING

OBJECTIVE(S)



STUFF



Role-playing background information sheets (see “Prep Work”)
Hand outs of dian marino’s “Identifying Cracks in Consent” exercise (pp. 23-24)

PREP WORK

Prepare outlines describing the situation from the perspective of each of the four voices:
 There should be some kind of authority figure (a government official, a corporate spokesperson,
etc.) who has called the town hall meeting to discuss a specific issue.
 Write a background for each of the four voices:
- Persuasion: this person is the authority figure who has invited members from a community
to a town hall meeting to discuss the issue at hand. This person should use phrases of
persuasion to convince people that their way is in the best interests of everyone.
- Consent: this person is a community member who has been following the issue. They
believe that since they aren’t an expert, they should let the experts decide what is best. This
person should use phrases of consent to back-up the authority figure.
- Resistance: this person is also a community member, who is also likely an activist. They are
completely opposed to the position of the persuader and should use phrases of resistance
to try to convince everyone to reject the persuader’s stance.
- Transformation: this person is also opposed to the stance of the persuader, but believes
that there is more to the issue than what is on the surface. Using phrases of
transformation, they want to inspire people to look beneath the surface at the underlying
issues in order to work together to find an optimal course of action.
 If you are using an issue that not everyone is familiar with, you can add some more background
information to the sheet, but this is not necessary.
 Print enough of each background sheets so that each person can have their own.
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STEPS

1) Split the group into four equal groups.
2) Designate each group one of the four voices (persuasion, consent, resistance or transformation)
and hand out the role-playing background information accordingly. Also, hand out the
“Identifying Cracks in Consent” sheet.
3) Explain that later there is going to be a town hall meeting regarding whichever issue you have
chosen. Each group represents a different voice at the town hall meeting. Ask them to read their
background sheets and refer to the “Identifying the Cracks in Consent” sheet to get a better idea
of the phrases they will be using.
4) They will then brainstorm with their group some of the phrases they can use in the town hall
meeting, ask them to try and anticipate some of the issues or phrases that might be brought up
by other voices so they feel better prepared to respond.
5) Give them about 10 minutes to read the handouts, brainstorm ideas and ask questions.
6) Once the brainstorming session is done, ask each group to split into groups of two and then get
the pairs in each group to number themselves off. Ask all the ones, twos, etc to create new
groups, so that you should now have two people from each voice in each group.
7) Ask each one in the group to go around the group and briefly identify their role.
8) Ask the persuader to begin the town hall meeting.
9) Allow the groups to debate for 10-15 minutes and then ask them to come back to the large group
for debriefing.
VARIATION: If you have a large group with many diverse interests, you could ask people to come
up with a few issues that interest them and split up according to those issues. Then ask each group to
create their own town hall meeting within their groups, splitting into three or four smaller groups,
designating a ‘voice’ for each group, brainstorming ideas within their groups and coming back
together for the town hall meeting. You could still use the dian marino handout, although you
would either have to forego the description, or make it really broad, without mentioning a specific
issue.
VARIATION 2: Instead of having individual groups brainstorm their own phrases, you could split
the group into town hall groups right away and ask them to come up with a town hall skit on a
specific issue, or an issue of their choice, designating people in the group each of the four voices, but
working together to develop all the phrases. Still use the dian marino handout, and instead of having
different roles written out, have a scenario written out explaining the issue, the players, etc. Give
them 10-15 minutes to create their skit and then have the groups come back and perform their skit
for everyone.
EVALUATE / DEBRIEF


When coming back into the large group, you may not need a lot of guidance in the debriefing
session, but here are some questions you could ask to keep the discussion going:
- Did you find the activity difficult? Why or why not?
- Which position do you think would have been the easiest/hardest to portray and why?
- In each of the phrases – persuasion, consent, resistance and transformation – did you
hear/say things you’ve heard yourself or others say before? How did you react to those
phrases then? Would you react differently now?
- Looking back can you think of times when you were each of these voices without realizing
it?
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FACILITATOR REFLECTIONS













If possible, get the group to read the dian marino handout, and pp. 19-27, beforehand.
If you have a smaller group, you can leave out the voices of transformation or just have everyone in
one large group. Also, if you have a group that is more comfortable with the topic, you can have
just one of each voice at the meeting.
Emphasize that the background information given is just a guideline; as long as the participants
stick to their given ‘voice’ they can make their own persona. Encourage creativity and drawing on
experience.
This is best done on a topic the participants know a great deal about. Use examples from their own
lives, or examples the group has been studying, or have them read a newspaper article or watch a
video beforehand about a specific topic to give them background information. If they don’t feel
comfortable with the topic, participants won’t feel comfortable arguing a stance on the topic!
The phrases of resistance tend to cause confusion. Participants may feel they can only say “no”.
You may want to explain that this is a framework from them to work from, and the idea is to
express resistance to the phrases of the persuader, taking a specific stand against a specific stance.
Make the handout descriptions as concise as possible, use large text to make it easy to read quickly
and use point form if possible. Long paragraphs with a lot of information tend to distract
participants and energy is lost.
You can also use this activity to discuss Starhawk’s interpretation of resistance (if possible, get them
to read this article beforehand, see below): What defines resistance? Does it have to challenge the
hegemonic discourse? What are the differences between manipulation, rebellion and resistance
and how do we recognize which one we are employing?

IN THEORY







This is a useful popular education method that encourages participants to think critically about the
hegemony of a particular issue. It is a great exercise to introduce, or deepen understanding of,
hegemony.
This activity also helps us to view situations critically, recognizing the various voices we hear
everyday.
It also helps us to feel empowered because we see that no one consents all of the time, helping us
recognize the resistance in ourselves we may not have seen before.
This activity also encourages creativity, fun and a sense of collective learning that really draws on
participants’ experiences and feelings.
This activity can be adapted for any pedagogy: environmental, feminist, anti-racist, etc.

FURTHER READING
marino, dian
1997 Wild Garden: art, education and the culture of resistance. Toronto: Between the Lines, pp. 19-56, 103-118.
Mayo, Peter
1998 Antonio Gramsci and Adult Education in Gramsci, Friere and Adult Education: Possibilities for Transformative
Action. London: Zed Books, pp. 35-75.
Simon, Roger
1982 Gramsci’s Concept of Hegemony: an outline in Gramsci’s Political Thought: An Introduction. London: Lawrence &
Wishart, pp. 21-28.
Starhawk
1987 Fierce Love: Resisting the Weapons the Culture Has Devised against the Self in Truth or Dare: Encounters with Power,
Authority and Mystery. San Francisco: Harper & Row, pp. 71-89.
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EXAMPLES:

Below are the background information sheets for the four voices, using the issue of global warming,
that I used when I tested this activity.
Phrases of Persuasion
You work in public relations for the Minister of Environment. Recent events, such as the tabling,
and passing, of a motion by the opposition in parliament demanding that Canada commit to
meeting the requirements of the Kyoto Protocol and recent public rallies in cities across Canada in
support of the same cause, have highlighted the need for the government to set the record straight.
You have been asked to invite members of the community to a meeting to explain Canada’s New
Government’s position on this issue. You sent out a letter to a Toronto neighbourhood, inviting
citizens to join you at a “town hall” meeting to discuss the ability of Canada to meet the Kyoto
targets and the opportunity for other, more Canadian solutions, to the threat of climate change.
Using phrases of persuasion, you need to convince the citizens who attend this “town hall” that
Kyoto is unrealistic, and that the government’s proposed Made-in-Canada solution to climate change
is the best option for Canadians.
Phrases of Consent
When it comes to environmental issues, you see yourself as the ‘average citizen’: you care about the
environment and want to protect it, and in following the weather and the debate over the last few
years, here and around the world, you now suspect that global warming is probably happening and
something should be done about it. You know that Canada has made a commitment to satisfy the
targets set out in the 1997 Kyoto Protocol and that the government has argued that these targets are
unattainable and has proposed a “Made-in-Canada” solution. Recent events, such as the tabling, and
passing, of a motion by the opposition in parliament demanding that Canada commit to meeting
the requirements of the Kyoto Protocol and recent public rallies in cities across Canada in support
of the same cause, have made you curious about the debate. You received a letter from the office of
the Minister of the Environment inviting you to a neighbourhood “town hall” meeting with a
government representative to discuss the ability of Canada to meet the Kyoto targets and the
opportunity for other, more Canadian solutions, to the threat of climate change. You aren’t an
expert and you are curious to hear what the experts have to say about this topic. Using phrases of
consent, you argue that if the experts are suggesting that Kyoto is unattainable, then it must be, and
that the proposed Made-in-Canada solution to climate change is the best option for Canadians since
it takes into account our values and our economy.
Phrases of Resistance
You are an environmentalist that is deeply worried about the threat of global warming. You have
been extremely disappointed in the Conservative government’s poor stance on global warming, and
are extremely skeptical about their proposed “Made-in-Canada” solution. However recent events,
such as the tabling, and passing, of a motion by the opposition in parliament demanding that
Canada commit to meeting the requirements of the Kyoto Protocol and recent public rallies in cities
across Canada in support of the same cause, have given you some hope. You received a letter from
the office of the Minister of the Environment inviting you to a neighbourhood “town hall” meeting
with a government representative to discuss the ability of Canada to meet the Kyoto targets and the
opportunity for other, more Canadian solutions, to the threat of global warming. Using phrases of
resistance, you need to convince the other “town hall” attendees that Canadians need a serious plan
for global warming, that meeting the requirements of the Kyoto Protocol is the critical first step of
this plan, and that the government’s proposed Made-in-Canada solution should be abandoned.
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Phrases of Transformation
You are extremely concerned about the current threat of global warming and the debate about the
possible solutions worries you. While you believe something has to be done about global warming,
and that the commitment Canada has made to satisfy the targets set out in the 1997 Kyoto Protocol
should be honoured, you also think that there is more to address here than just governmentimplemented emissions-reducing programs and economic strength. You think that people have
largely been left out of the process, specifically how different people in different social positions are
affected by both global warming and its solutions. You also think people are capable of working
together and discovering their own solutions that will not only benefit the environment, but also the
people in it. Finally, you believe that addressing the effect that global warming ‘solutions’ will have
on the economy, and tying to make that effect minimal, or even positive, is missing the point
entirely; the current economic system is what caused global warming, and without addressing that,
you aren’t really addressing the problem.
You received a letter from the office of the Minister of the Environment inviting you to a
neighbourhood “town hall” meeting with a government representative to discuss the ability of
Canada to meet the Kyoto targets and the opportunity for other, more Canadian solutions, to the
threat of climate change. Using phrases of transformation, you hope to inspire the other “town
hall” attendees to look beneath the surface of what they are being told, and what they themselves are
saying; to see the underlying problems that have caused global warming; and to desire to work
together to fight these issues.
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REFLECTION / ANALYSIS & GROUP BUILDING GAME

Connecting Issues
Developed by Whitney Crooks
GROUP SIZE & COMPOSITION

•
•

Minimum 8 people (you may want to split groups larger than 20 into multiple groups)
Ages 12 – Adult

•

30 – 45 minutes

•

Room for everyone to stand comfortably in a circle



To understand the interconnections between environmental issues
To encourage collective action for diverse causes by finding common ground

TIME

SETTING

OBJECTIVE(S)


STUFF





Construction paper (8.5” x 11’ pages cut in half; ½ page per participant)
Wool (or string), cut into about 100 cm lengths (1 per participant)
A ball of wool (or string)
Markers

PREP WORK

Punch two holes in the top of each half piece of construction paper and thread one length of wool
through the holes, tying the ends together to create a sign participants can wear around their necks.
STEPS

1) Hand out the signs and the markers.
2) Ask everyone to think about an environmental issue that is important to them and write one or
two words on their signs that signify this issue.
3) Have the group come into a circle, wearing their signs around their necks.
4) Ask everyone to go around in a circle reading their sign says and briefly explaining the issue and
why it is important to them.
5) Choose someone to start the activity by handing them the ball of wool.
6) Ask them to hold the end of the wool and toss the ball to someone else whose element is
somehow connected to theirs, while briefly explaining how they are connected. The connection
can be a common cause, barrier, solutions, etc.
7) That person then grabs the wool and passes the ball to someone they are connected to, briefly
explaining their connection.
8) This process should continue until no other connections can be found
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9) Ask everyone to lightly pull on the wool, tightening the web they have created.
VARIATION: If you are trying to delve deeper into a specific issue (e.g. global warming,
deforestation, etc.) ask each participant to think of something specific that connects to that issue – a
barrier, solution, cause, etc. – and create the web with these
10) VARIATION 3: See the activity “Ecosystem Web”
EVALUATE / DEBRIEF

If possible, allow for a few minutes (maybe while rolling the wool back up) for participants to
reflect on the activity before opening up the floor to a group discussion to encourage more
thought-out responses. Splitting into small groups for reflection before coming together as a group
to discuss the activity may also be useful.
 Some questions you could ask the group to reflect on are:
- What did you learn from this activity?
- Did the resulting web surprise you? Why or why not?
- What lessons can we, as environmentalists, take from this exercise?
- Where there any connections made that you didn’t agree with? Where there any you saw
that weren’t made?


FACILITATOR REFLECTIONS










When the group is going around briefly explaining their environmental issue, really encourage
brevity, if necessary give a time limit of about one minute/person.
If someone is unable to think of a connection between their element and the others, encourage
others to help.
Encourage people to pass the ball of wool on as quickly as possible, again if necessary, give a time
limit for how long you can hold the ball of wool before passing it on or asking for help.
Encourage flexibility: some connections may be made that some don’t agree with, or someone
might see a connection that you really think needs to be addressed but isn’t – these can be great
fuel for the debriefing session.
Encourage creativity: connections don’t have to be straight forward – creative connections, may
result in more fun and more learning!
If you need to split participants into groups later, you can use different colours of construction
paper, or stickers on the signs. Participants can then split into groups by finding the other
participants with the same colour construction paper or sticker.
If you want to take this activity a little further, you can relate it to a discussion of hegemony and
why we don’t see these connections naturally. How are we being persuaded into believing that we,
and our issues, are isolated?

IN THEORY

This is a useful popular education method that encourages participants to think critically about the
interconnections between seemingly different issues. In this way, participants will begin to look
beyond the surface of specific issues to the underlying oppressions and injustices, developing a
broader and deeper understanding of not only their own issue, but others’ issues as well.
 Also, when participants can to see connections between their own struggles and the struggles of
others, they can begin to form connections between themselves as well, improving group dynamics
and fostering community spirit.
 This activity also encourages creativity, fun and a sense of collective learning.
 If you are talking about hegemony: this activity can also question the hegemonic discourse that
makes us believe that our issues aren’t connected, that they aren’t the result of deeper structural
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system. By looking beneath the surface and finding these connections, we are questioning this
hegemonic discourse and can work together to resist and transform the underlying structures that
hinder all movements.
 This activity can be adapted for any pedagogy: environmental, feminist, anti-racist, etc.
FURTHER READING
Clover, Darlene E., Shirley Follen, & Budd Hall
2000
The Nature of Transformation: Environmental Adult Education, Second Edition. Toronto: Department of
Adult Education, Community Development and Counselling Psychology, OISE/UT, pp. 1-34. (also see pp.
77–78 for similar activities)
Friere, Paulo
2000
Pedagogy of the Oppressed: 30th Anniversary Edition. New York: Continuum, pp. 43-86.
marino, dian
1999
Wild Garden: art, education and the culture of resistance. Toronto: Between the Lines, pp. 19-56, 103-118
Mayo, Peter1
1999
Antonio Gramsci and Adult Education in Gramsci, Friere and Adult Education: Possibilities for
Transformative Action. London: Zed Books, pp. 35-75.

90

ICEBREAKER

Interview 3 Song Titles /
The Human Beat Box & Dance Line
Developed by Vanessa Magee
GROUP SIZE & COMPOSITION

•

This activity is for a small to medium sized group of youths, children or adults. The best place for
this would be in a large open room, or even outdoors in an open space.

•

55 – 60 minutes

•

The physical setting must be a large open space. This can include a large conference room or
even an open space outdoors. You need space to move around, thus a small classroom would not
be sufficient. The space should be clear of tables and chairs.



To introduce each other in a more in depth way, but fun and physical at the same time. This will
help people get to know each other much more quickly than my previous activity. It will also
help the participants to get not only their mind going, but also their bodies warmed up and
limber. This type of activity helps to build community and start communication. The human
beat box and dance line would also be a great activity to bring people back after a break. A way to
ease them back into the seminar or community gathering.



Just your physical body. This activity is for able bodied people.

TIME

SETTING

OBJECTIVE(S)

STUFF

STEPS

1) Assign each person in the group to another person from the group. Then have them find out as
much of the following information about each other as they possibly can in 7-10 minutes; Name,
hobbies, family, school/job, favourite colour, favourite food, favourite type of music, etc. They
can interview back and forth or each person could be assigned to interview one person while a
completely different person is interviewing them.
2) Then have them use 2 song titles to describe their assigned partner. (Example: Joe Blow is “Mr.
Lonely” and “Irreplaceable”) This should take 15 minutes to come up with two song titles and
share them with the rest of the group.
3) You will then move onto to a more physical activity as the group has become more acquainted
and comfortable with one another.
4) The next activity is called the human beat box and dance team. One person will begin with
saying/singing/rapping a word or a noise and a dance move. They will repeatedly rap their word or
noise and dance their move. Others will then join in/connect themselves to the dance/chorus line
whenever they see a place in the line where they fit and make a sound or a word that goes with the
person before them and eventually creates a rap song and dance. This should take 15 minutes.
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Variations: These activities can have variations depending on the group you are facilitating. For the
first activity, (the interview) you can have people come up with 3 words that would describe their
partner, instead of song titles. Also, for the second activity, if you are facilitating younger children,
you can get the children to describe one another using superheroes. In addition, the second activity
can be changed according to the group. For children they can create a fairy tale and make some
mechanical movement where they have to find a space to move in. For middle-aged people they can
create a “disco” line (disco moves i.e. Think John Travolta)
EVALUATE / DEBRIEF

This process will take a total of 15 minutes. I use this type of debrief to learn from the participants
what worked well/what didn’t and how we could improve the workshop. There is a list of questions
which you will ask each participant one question. Start with question 1 and work your way down. If
there are more people than questions, start again at question 1. You will ask the participants to
quickly answer the question you give them. The questions are as follows;
1)
2)
3)
4)
5)
6)
7)
8)
9)
10)
11)
12)
13)
14)
15)
16)
17)
18)
19)
20)
21)

I want to find out...
I wonder why...
Were the objectives of the session fulfilled?
Were my own expectations met?
Did I contribute significantly towards filling my own expectations?
What was good about the session?
How could it have been improved?
What role did I play in the session?
What part of today's program could have been strengthened?
What was today's most valuable experience?
What were my contributions to the group?
Did I see any problems in the group? How could I help?
My first impression of the group was?
My feeling towards the group now is?
I wish we did more...
I wish we did less...
How did you feel about the facilitator’s ability to work with the group?
What would I like to see done in a future session?
Is there any action I want to take as a result of this session?
Because of this session I am going to...
Where there any logistical problems, which interfered with your participation?

FACILITATOR REFLECTIONS

At my first attempt with facilitating this activity (with friends) it did not go so smoothly. Part of the
reasons was that some of my friends are not very musically inclined and they were having trouble
coming up with song titles for the first activity. Also, even if they came up with a song to describe
someone’s personality, they could not think of the title of the song. This activity is really geared for
more musically inclined, pop-cultured youths. After first testing this on my friends, I took this to a
dance class at the YMCA at the Scarborough Town Centre. My friend takes dance classes there, and
spoke to his instructor about me coming into the class to facilitate this activity. I was very pleased
with the class, as it had a variety of youths, ranging from about 15-27 years of age. It was a very
culturally mixed, able bodied group. I found that people were a little intimidated when it came to the
beat box/dance line. So it is very important to explain this activity clearly and demonstrate. I do
recommend a second facilitator for this activity so you can give a proper demonstration. I originally
had the “debrief” set for only 5 minutes, but once I started the debrief I realized I needed much
more time with this, as people were really excited and inspired by the activities; thus I changed it to
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15 minutes. This activity would be perfect for youths in marginalized areas of the city that use music
(hip-hop) as an outlet for their pain, joys and struggles in their personal lives and their community.
IN THEORY
There are some strong theoretical implications in these activities. Again, these activities are geared
for youth, especially those in marginalized communities, non-white and lower class, whose status in
society is controlled by the hegemonic, heternormative views of the upper class. Such an activity gives
these youth a safe place to think and act creatively, using their music and dance skills to promote
leadership, group work and self-esteem. Popular education aims to challenge existing power
arrangements and to help in this process. As facilitators, popular educators encourage people to
critically articulate social issues of concern and to suggest ways of resolving conflict in the local
culture. Popular education is a tool, a helpful beginning which brings people and ideas together,
people with a desire to accept responsibility for social change, instead of living under the domination
of powerful elites. Therefore, this activity will hopefully challenge the power relations these youth
may feel between their own communities and their teachers, employers and the rest of the society in
general.
This activity also connects with themes of anti-racism, community development, decisionmaking, group building, equality, personal development, physical/body, sound/music. I decided to
use music and dance (hip-hop/rap) as historically it has been a place that has provided key themes of
distrust, anger, resistance, and critique of a perceived racist and discriminatory society. Rap music
has a message of resistance, empowerment, and social critique. Hopefully, the youths’ experiences of
collaboration and teamwork in making the beat box dance team will help them develop their inter
and intra-personal skills. In this activity everyone teaches and everyone learns in a collective process
of creating new knowledge. This activity can be used to promote and effect broader social change,
outside the classroom or group setting.
o
o
o
o
o
o

Build Community and experience of change.
Build Community and experience of change.
How do our communities differ from ideal ones?
Develop ways to influence your community.
Make people aware they can make change happen.
Improve the workshop for future sessions.

Whether it is a small gathering at your home or a large training seminar, we all want to feel that we
have established some commonality with our fellow attendees. By creating a warm, friendly, personal
learning environment, the attendees will participate more and learn more.
FURTHER READING
Alternatives to Violence Project (AVP) Inc., Basic Manual, Syracuse NY
This is a great manual that teaches as about violence and how our society is structured to encourage offenders to
re-offend. It gives great alternatives to violence, and will be helpful when it comes to the theme of hip-hop music
and dance as being a positive influence on underprivileged youth’s lives.
Arnold, Rick et al. Educating for a Change, Between the Lines. Toronto, 1991.
Auvine, Brian, et al. A Manual for Group Facilitators, Wisconsin: Centre for Conflict, 1978
Brake, Michael. Comparative Youth Culture: The Sociology of Youth Cultures and Youth
Subcultures in America and Canada. London: Routledge and Kegan Paul, 1985.
Coover, Virginia et al., Resource Manual for a Living Revolution: A Handbook of Skills and Tools for Social Change
Activists, New Society Publishers, 1985,
Freire, Paulo. (1972). Pedagogy of the Oppressed. London: Penguin.
One of the most significant books published on education in the second half of the 20th century. It attempts to
justify a pedagogy of the oppressed and explains the relationship of oppressors and the oppressed, which many
youth feel on a daily basis. It also includes material on manipulation, culture invasion (with significant reference
to conscientization) co-operation, unity for liberation, organization and cultural synthesis.
Martinez, Theresa. Popular Culture as Oppositional Culture: Rap as Resistance
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Sociological Perspectives, Vol. 40, No. 2 (1997), pp. 265-286
In this paper, rap music is identified as an important African American popular cultural form that also emerges
as a form of oppositional culture. A brief analysis of the lyrics of political and gangsta rappers of the late 1980s
and early 1990s, provides key themes of distrust, anger, resistance, and critique of a perceived racist and
discriminatory society. This paper will outline the social change and aims of rap music.
Shildrick, Tracy. “Youth culture, subculture and the importance of neighbourhood” Young-Volume 14, Number 1, 2006,
pp.61-74.
This is a great paper to get some familiarity with youth culture and subculture and how community is so
important for these subcultures.
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ICEBREAKER & OPENING EXERCISE

Favourite Jewelry/Make a Rap
Developed by Vanessa Magee
GROUP SIZE & COMPOSITION

•

This activity is for a small to medium sized group of youths. (Can be male and female, or just
female or just male, 6-30 people) I would use this at a community centre or even a classroom
setting (ages 13- 24).

•

60 minutes

•

A school gym, classroom or any room that is not too big will be perfect for this activity. You
don’t want the room too big, as voices are required in this activity and in a room that is too big,
it may be hard for people to hear one another. You would also need a few tables for people to
place their jewelry and be able to write out their “rap”.



To introduce each other in a fun, hip and unique way. This is a way to have people get to know
each other and their personalities more quickly than an average classroom setting where many
people never end up interacting with each other. This is a way to build community and
communication skills among youths.



You will need to inform all participants before the group meeting to bring a favourite piece of
jewelry or accessory. You will also need some notepaper, pens and pencils.

TIME

SETTING

OBJECTIVE(S)

STUFF

STEPS

1) Ask attendees to bring (not wear) their favorite piece of jewelry or accessory to the meeting. Once
all participants have arrived, ask each person to show the jewelry/accessories to the group and
explain how the object best resembles their personality. This should take 15 minutes. Keep in
mind that the facilitator must do some research before hand so they can get a feel for what type
of people will be a part of the group. This is important on making the choice for what kind of an
object the participants must bring. If it is younger children, they can bring their favourite toy or
cartoon character, other variations include a favourite book, t-shirt or piece of music/song. For
this suggestion, the facilitator may have to do a little research before the workshop or gathering,
so he or she can judge what kind of object she/he would want the participants to bring.
2) Then have the group break into pairs or if a larger group you can have people triple or quadruple
up. Based on the information obtained from the jewelry/accessory the two people must
collaborate to make a rap song where each person makes an acronym out of the other’s name
using words that describe them from the information obtained during the “jewelry” session. This
should take 15 minutes. Give the entire a group a basic example of how to do the name rap.
One last variation can happen during the rap song. Instead of having the participants make a rap
song about their partner, they could write it about themselves or have them collaborate on a
song together with acronym’s for each of their names. Also, make sure to give the groups a
simplified example before you send them off on their own.
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Ex. My name: Vanessa : “Vanessa is Vivacious, sometimes Annoying, Naughty, Emotional,
Sassy, Sympathetic and mostly Attentive.”
3) Each group will then present their acronym rap to the larger group. This should take 15 minutes.
After each presentation we will then begin the debrief
EVALUATE / DEBRIEF

This debrief is a rather short one. It should take only 10-15 minutes. This is a quick way to receive
feedback on the workshop. All participants do not need to speak. Just those who feel the need to
may speak. Sitting in a circle, explain that this is an opportunity to give feedback or comments off
the top of their head and that it must be kept brief. You then ask the participants to say their name,
and complete one of the following sentences:






I leaned that ______________________
I wonder why _____________________
I discovered that ___________________
I was surprised that _________________
I want to find out ___________________

After everyone has said what they wish, thank everyone for participating in the workshop.
FACILITATOR REFLECTIONS

I thought this activity went pretty well. I facilitated this activity at Clark Blvd. P.S. for a grade 8 class.
This class was very mixed, culturally and gender wise. I originally had planned to just use jewelry as
the object. However, because these youth were fairly young, I was afraid some of the boys may not
wear jewelry so I gave the participants the option to bring any accessory. (This ranged from belts, to
watches, to bandanas, buttons etc.) All in all, this worked well.
Here are some of the problems and/or obstacles I encountered during the facilitation
process. I found that people were spending too long describing how their jewelry represented their
personality. In addition, I found the “rap” song to take even longer than I expected. I wanted it to be
more of a quick activity, where the acronym’s for each other’s name would be more spontaneous.
This was my fault. I need to clarify this at the beginning and then set the ground, informing them
not to take things too seriously and be more spontaneous with the rap. I found the classroom to be a
perfect setting.
IN THEORY

This exercise definitely connects with ageism, classism and anti-racism. I have created this activity
specifically for marginalized youth; non-white, poor, lower-class. This is why I chose to use jewelry as
the item for people to bring in. Now this may seem as a contradiction, as jewelry can be expensive.
However, I strongly believe that jewelry (bling bling) is a very relevant cultural signifier for these types
of youths. In addition, I recommend that the facilitator (as previously mentioned) meet with the
youth ahead of time, or obtain some background information (from teachers, mentors etc) to
determine what object they should bring. It can be a book, a favourite car, or a favourite piece of
clothing. These activities are specifically geared for underprivileged youth. There are many ideas
about youth and explanations on how their subculture is very powerful and how by community
involvement they can help in the process of popular education and breaking down barriers of racism,
classism and discrimination in all environments. Subcultures especially operate in marginalized
communities among non-white and lower class youths, whose status in society is controlled by the
hegemonic, heternormative views of the upper class. Obviously, power is not a simple word, as the
very institutions that make up society determine and support those in power to have influence over
the rest of society. In response to this notion of power and subjectification, youth tend to form such
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subcultures such as the hip-hop culture.
Community building: This activity also directly links with community building, or in itself is
a part of the process. It does this by encourage people who may not no one another, but have similar
characteristics to engage with one another in a creative and interesting way, that allows for familiarity
with one another. Also, groups will have to learn to communicate to develop a rap song that together
that they both feel represents their personalities. This is very important, as a balance will hopefully be
found. I also like the fact that the youth will be participating in a democratic atmosphere, with other
youths. This is great, as it hopefully differs from their formal education with the teacher having the
power. My goal is to create a comfortable setting to stimulate social and individual growth. I also see
this activity bringing great communication skills that they will learn in the interviewing process. It
will help these youth with uneven distribution of power when it comes to job placements and
employee employer relationships.
FURTHER READING
Gadotti, M. (1996) Pedagogy of Praxis, A dialectical philosophy of education, New York: SUNY Press.
This book draws upon a variety of sources to develop ‘an education for the future’. Chapters deal with dialectics;
bourgeois education; critical pedagogy; education and the class struggle; a single school for everyone; school as a
sociocultural project; citizen school and sociocultural diversity and education for all. I think this is a great book
that can highlight alternative education that especially involves youth.
Canadian Labour Congress, Campaign Organizing in Your Community: A Handbook,
1991.
This handbook discusses The Canadian Labour Congress and how it s the largest democratic and popular
organization in Canada. They focus on the need for addressing social investment areas which is key to a
production economy and healthy society. A great handbook that suggests ways of organizing communities that
will benefit communities both economically and socially.
Freire, Paulo & Iran Shor. (1987) Pedagogy for Liberation, Bergin & Garvey Publishers Inc, New York, 1987
Pick, Maritza, How to Save Your Neighbourhood, City or Town: The Sierra Club Guide to Community Organizing, Sierra
Club Books, San Fransisco, 1993
GATT-Fly (The Ecumenical Coalition for Economic Justice), AH-HAH! A New Approach to Popular Education, Between
the Lines, Toronto, 1983
Clarke, John, et al. “Subcultures, Cultures and Class.” Resistance through Rituals: Youth Subcultures in Post-war Britain. Ed.
Stuart Hall and Tony Jefferson. London: Hutchinson, 1976.
This book will give some insight into youth culture and the historical background behind youth as a subculture,
used for resistance against unjust power.
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MEDIA LITERACY / REFLECTION / ANALYSIS

Deconstructing Advertising
Developed by Sarah Brimson
GROUP SIZE & COMPOSITION

•

Works best with a small group – less than 25 people. Ages ~12 and up, but could be adapted for
younger people. Will work with people with all abilities, would need to be adapted for the
visually impaired because it is based on analysis of mainly visual images.

•

90 to 120 minutes

•
•

indoors
chairs in groups, around large tables if possible – multiple “workstations” with small groups of
people at each



To increase understanding of the role of media in constructing hegemony and common sense
To improve critical thinking abilities
To analyze the dominant ideologies promoted by media and advertising
To further understand the role of languages or “phrases of persuasion”
To develop our creative abilities and our spatial and linguistic intelligences
To imagine and discuss alternatives

TIME

SETTING

OBJECTIVE(S)






STUFF








Handout on media literacy (attached)
Markers, paint, pencil crayons, etc
Scissors
Glue sticks, tape, etc
Magazines, newspapers (could also use television advertising)
Post its, construction paper and/or poster board
CD player and music (optional)

STEPS

1) (optional) Ahead of the workshop, introduce the idea with the group – ask them to bring any
advertising, news articles, magazines, and other supplies.
2) Pass out the handouts on media literacy and discuss the content. Discuss how media contains
hidden ideologies and promotes particular worldviews. Explain that the point of the workshop is
to deconstruct and analyze advertising and other media and the ideologies it works to construct.
What is advertising persuading us of? How does it do this; what techniques are used? What
images are used in an attempt to persuade us to buy the product? What else are we being sold
beside a product?
3) Organize people into groups, or get them to self-organize, around the tables. Get people to
choose magazines, newspapers and distribute the other materials (scissors, glue, paper, markers).
4) People look through the materials to find advertisements – they analyze them for the hidden
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meanings and identify the types (images, languages, etc) of persuasion used. Encourage people to
share within their groups, and/or with the larger group, the advertisements they find and what
their analyses are.
EVALUATE / DEBRIEF

Because of the very informal nature of the activity, a conversation with the participants about what
they thought worked/didn’t work would probably be the best form of evaluation. However, the
activity could be extended to be longer or part of a longer series of exercises, which might make
other, more formal, written types of evaluation more appropriate.
FACILITATOR REFLECTIONS

When I tried this activity, I didn’t structure or facilitate it very well. It was sort of a free-for-all. I think
it might be better to get everyone to find particular ads then lead a large group discussion about each
image, rather than having people only discuss in groups/pairs. Because of the context and time
constraints I faced, we were unable to have a larger group discussion at the end of the activity. I also
didn’t do a good job of going through the handout/explaining the activity and theory/background.
It would probably be helpful for the participants if the facilitator went over the handout with them,
explained the background theory, and set out a particular framework of analysis (instead of trying to
combine several frameworks: languages of persuasion, equivalencies, types of persuasive images).
Note: This activity could work well if combined with “Making a Moveable Mural” - using the
advertisements/images found during this workshop, or others, to construct our own media. If this is
the case, explain to the group ahead of time the second part of the workshop and remind them to
hold on to images/ads they want to use to make their own art. This could take the form of culture
jamming, deconstruction of advertisements, or the construction/imagining of alternatives.
Can be used for environmental education, anti-racist education, global justice education, feminist
pedagogy, participatory research.
IN THEORY

Media literacy is an important part of popular education as it helps us to critically analyze structures
and processes that contribute to hegemonic ideologies and “common sense.” It promotes critical
awareness instead of passive consumption of images, products and their associated meanings. The
way this activity is structured is also reflective of popular education and participatory research
methodologies, since each individual is encouraged to participate and share their knowledge,
experience and ideas with the group. The links between a theory – of media literacy and hegemony –
and our experiences of advertising and media are made evident. In this way, the concept of
hegemony, hegemonic ideologies, and persuasion are made accessible by being directly related to
people’s experiences.
This activity involves critical analysis of media, mainly images. In wild garden, dian marino discusses
how the deconstruction of popular images, especially advertising, can be an important means of
“conscientization.” Not only does this critical analysis contribute to our understanding of how
hegemony is constructed and maintained, it can be a means of demystifying the artistic process. As
dian writes, “as participants develop their awareness of the “manipulative” quality of images and of
how much of our awareness of reality is usually left out of a picture, they take part in demystifying
art” (1997: 72).
The activity can also be used to generate discussion and analysis of the systems being supported by
advertising. For example, particular industries could be focused upon, such as the auto industry or
global food system. The discussion could then include an analysis of the ideologies and equivalencies
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promoted by the advertising, how these ideologies benefit those in power and in control of these
industries, and how they reflect and support the current social, economic and political systems.
The activity could also be relevant for environmental education, perhaps through analyzing how
“Nature” and the human-non-human Nature relationship are portrayed in advertising, anti-racist
education, by examining the depictions and roles “played” by different people, or anti-sexist
education. The facilitator could either specify a particular topic to examine, or could allow
participants to focus on the issue that they are most interested in analyzing.
FURTHER READING
ACME. Questioning Media - Ten Basic Principles of Media Literacy Education. Accessed March 15th, 2007, from
http://www.acmecoalition.org/page.cfm?ID=102.
ACME. From persuasive techniques to analytical tools: developing a ML language. www.acmecoalition.org.
marino, dian. (1997). Wild garden: art, education and the culture of resistance.
Toronto: Between the Lines. **especially pgs. 53-54 Equivalencies or finding the hidden connections and pgs. 23 –25
Identifying Cracks in Consent (re: languages of persuasion)
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Basic Principles of Media Literacy Education www.acmecoalition.org
“A democratic civilization will save itself only if it makes the language of the image into a stimulus for critical reflection - not
an invitation for hypnosis.”
Umberto Eco

“REALITY” CONSTRUCTION/TRADE-OFFS: Media construct our culture and involve trade-offs
(goods and bads). Consuming media always involves choices that enhance or degrade our lives. We
should ask ourselves, "What are the trade-offs of this media experience?"
ASK: Who produced this media? What kind of reality does this media create? Who does this version of
reality benefit? Who loses? How accurate is this “reality”? What stories are NOT being told and why?
PRODUCTION TECHNIQUES: Media use identifiable production techniques. Advertisers, the public
relations industry, and other powerful media makers spend massive amounts of time, energy, and money
carefully creating media to influence the ways we think, behave, and buy. "Deconstructing" or analyzing
production techniques – camera angles, lighting, editing, sound effects, colors, font styles, symbols, etc. can build awareness, leading to more careful and "literate" consumption of media.
ASK: What kinds of production techniques does this media use?
VALUE MESSAGES: Media contain ideological and value messages. Some value messages are
intended, while others are unintended. Messages can be positive or negative, and messages target
specific groups.
ASK: What kinds of value messages does this media promote?
COMMERCIAL MOTIVES: Media are business and commercial interests. Most media are produced
within the commercial industry – researching questions of ownership, production, and distribution is vital
to fully understanding media’s influence.
ASK: What are the commercial motives behind this media? Who or what paid for this media and why?
Who or what owns this media product?
INDIVIDUAL MEANINGS: Individuals construct their own meanings from media. If parents,
teachers, students and citizens are to learn about media, let’s honor, discuss and debate each other’s
meanings.
ASK: What meanings do YOU find in reflecting about this media? What differing meanings might other
individuals or groups find?
EMOTIONAL TRANSFER: Commercials and other multi-media experiences operate primarily at an
emotional level and are usually designed to transfer the emotion from one symbol or lifestyle onto
another (usually a product or behavior).
ASK: What emotions does this media tap? What might we consider if we think more deeply about this
media?
SYMBOLIC RHETORIC/Techniques of Persuasion: Symbols, flattery, repetition, fear, humor, powerful
words and sexual images are especially common and effective techniques of media persuasion.
Ask: What persuasive techniques is this media using?
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Types of Persuasion
1. Symbols: Persuading through the use of idea-conveyances (an American flag on a lapel pin) that
associate one thing (a politician) with another (support for his speeches or policies). Symbols are often
phrases (“Just Do It”), images (the famous “Earth seen from space” photo) graphic brands (McDonald’s
Golden Arches), or icons (well-known politicians, athletes, or artists). Symbols are rarely used by
accident or chance; they are usually employed very carefully.
2. Big Lie: Persuading through dishonesty; not telling the truth about X. An easy technique to spot in
advertising (“Smoking makes you glamorous,” “Drinking makes you cool”), but sometimes harder to spot
in political propaganda. This is where reading a variety of independent media sources comes in handy.
3. Flattery: Persuading by complimenting insincerely or excessively. Advertisers use this technique all
the time (“You deserve a break today”), and television programs (including so-called “reality TV”) uses
this technique in a more subtle way, suggesting that the audience is more smart, cool, etc. than people
on the screen.
4. Hyperbole: Persuading by making exaggerated claims. Found all the time in advertising media (“The
best smoke ever!”), and often in political propaganda.
5. Bribery: Persuading through the offering of a bribe - money, favors, savings, or a little something
extra. Advertisements use this technique all the time (“Act now and we’ll throw in extra X or save you Y
dollars.”)
6. Bandwagon: Persuading by insisting that “everyone’s doing X.” Works in both advertising and political
propaganda.
7. Scapegoating: Persuading by blaming problems on one individual or group (The Nazis blaming Jews,
for example, for Germany’s problems during the 1930s).
8. Simple Solutions: Persuading by offering a simple solution to either a manufactured or more complex
problem. (“Take these pills and lose all the weight you need!” What about a responsible diet, regular
exercise, the influence of genetics on one’s weight, and a healthy sense of individual self-esteem despite
being larger than some?)
9. Rhetorical questions: Persuading through the asking of questions designed to provoke further
exploration or generate a certain predicted response. (“Do you want greasy hair?” “Why did politician X
lie about Y”?)
10. Fear/Defensive Nationalism: Persuading by appealing to an enemy – Communists, terrorists, or
godless liberals. (The Bush administration has leveraged the 911 tragedy to attack so-called “rogue
nations” – Iraq, Korea, and Iran - that comprise an “axis of evil.”)
11. Humor: Persuading through appeals to the funny bone. Laughter is often the best medicine,
especially if you don’t want people to think too deeply about something.
12. Testimonial: Persuading by invoking support from respected individuals (like athletes, movie stars,
and doctors) or institutions (Like having the AAP approve media literacy curricula or a former Surgeon
General endorse pharmaceutical products.)
13. Plain Folks: The opposite of testimonial; persuading by appealing to the common man or portraying
yourself as “just one of the guys/gals.” (Used in many beer advertisements, as well as by millionaire
politicians who stage “photo ops” of themselves chopping wood, fishing, or reading to school children.)
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14. Repetition: Persuading through, you guessed it, repeating the same image, word, symbols, or
phrase over and over. (Advertisers use it – “diamonds are ______” as do politicians – how many times
have you heard the phrase ‘weapons of mass destruction.’?)
15. Nostalgia: Persuading through appeals to a more simple or romantic (and often mythical) past. (See
Brokaw’s book The Greatest Generation or any Hollywood World War II movie).
16. Diversion: Persuading by diverting attention away from damning information or an alternative point
of view. (The alcohol and tobacco industries use this technique in all of their advertising).
17. Denial: Persuading by avoiding (or seeming to avoid) an attachment to unpleasant symbols,
moments, or stories.
18. Warm Fuzzies: Persuading with appeals by cute little children, large furry animals, or anything else
that warms your heart. (Think “Little Debbie” snack cakes – a classic example).
19. Beautiful People: Persuading through images of good-looking individuals to sell products, lifestyles,
behaviors, or ideas. Common in advertising and politics.
20. Group Dynamics: Persuading by building a sense of solidarity; replacing the “I” aloneness with “we”
togetherness. Look for “we,” “our” and other GD power words. (“We the people,” begins the US
Constitution).
21. Either/Or: Persuading by appeals to simplistic black and white and either/or thinking. (To quote Mr.
Bush – “you’re either for us or against us.) Used all the time by lazy journalists and our mind-numbingly
shallow mainstream McNews culture.
22. Maybe: Persuading with promising but “hedgy” language – words like “might,” “could,” or “maybe.”
(“Play the Lottery – you could win a million dollars!”)
23. Strength: Persuading by appeals to strong leadership – be strong, aggressive, bold, firm, and “in
charge.” (Watch any action movie or State of the Union message).
24. Scientific Evidence: Persuading with scientific (or pseudo-scientific) language – graphs, diagrams,
charts, statistics and “jargon.” (“4 out of 5 dentists surveyed…”)
25. Card Stacking: Persuading by taking information out of context or not providing the whole story.
(Movie advertising featuring critics’ one liners – “the best movie I’ve ever seen!” – does this all the time).
26. Name Calling: Persuading with personal attacks that features colorful, offensive, crude and
humorous language. (Listen to Rush “FemiNazi” Limbough or H. Stern).
27. The Race Card: Persuading through appeals to race, often mythical notions of racial harmony
(advertising) or race-based fear appeals (politics).
28. Timing: Persuading through the orchestrating of various story elements or production techniques to
enhance media’s meaning and power. (Study scary or tear-jerking movie scenes, or effective
advertisements, to see this at work).
*** Hegemony is maintained through both persuasion and consent. Along with languages and phrases of
persuasion, there are languages of consent – things we say/think that push us to agree with something
that may not be in our best interest (dian marino, 1997).
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WARM-UP, INTRODUCTION GAME/ICE BREAKER

Solidarity Bingo
Developed by Sarah Brimson*
GROUP SIZE & COMPOSITION

•

12-25 people, would work well with younger students or adults, any group that is just meeting
and getting to know each other. This activity involves moving around, so it may need to be
adapted for people with disabilities. It also involves reading off the sheet, so language and literacy
abilities may need to be taken into account.

•

10-30 minutes

•

Indoors, with enough space for people to move around freely



To meet and learn about others in the group – as an icebreaker
To get a sense of who is present and what their interests and talents are
To introduce the topic or theme of a workshop or course

TIME

SETTING

OBJECTIVE(S)



STUFF




Bingo sheets
pens or pencils for the group
optional: prize(s)

STEPS

1) First you explain the activity. Everyone goes around and introduces themselves and finds people
who fit the description for each square on the Bingo sheet. When they find someone who meets
the description that person signs their sheet. The point is to fill up your sheet. You can also play
so the winner has to get one line, or an X, filled, if you have less time. Or you can not have a
winner, but just play for the amount time you like, or until everyone has their cards filled. You
could also make a rule that you can only have someone sign your sheet once, or that you cannot
sign your own sheet. Also explain that you don’t have to disclose any information you don’t feel
comfortable with sharing.

2) Once someone has won, or when you decide to stop, you can go through the boxes, and ask who
fits each description. You can ask one or a few people to comment or talk a bit about their
experience. This will give everyone a sense of their similarities, common interests, and the
diversity in the group.

3) Variation: You can also adapt your BINGO sheet with categories that suit the group. You can
focus on particular subjects that tie in with the remainder of the workshop, or the context of the
group. This can lead into a dicussion or other activity. For example, for a food systems education
workshop, you could ask people about their favorite foods, vegetables, fruits, whether they grow
their own food, or know anyone who has, whether they have shopped at a farmer’s market, etc.
Then, you can follow with a discussion about local, seasonal food, the benefits of urban
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agriculture or growing your own food, biodiversity and varieities of particular fruits/vegetables.
EVALUATE / DEBRIEF

It could be as simple as including a square on the Bingo sheet asking who likes these kinds of games,
then asking everyone after the activity is finished, during the go-round.
FACILITATOR REFLECTIONS

*taken and adapted from Education for Changing Unions, Burke et al, 2002: 92
It is better to start this once everyone has arrived, but it isn’t completely necessary. Try to encourage
people to meet and ask as many others as possible. Exercise caution and awareness about the
descriptions that you choose. The categories should be culturally appropriate and relevant to the
context of the group. If you choose descriptoins based on things like race, ethnicity, gender, or others
that are potentially controversial or that might make make people uncomfortable to identify with.
You can use these if you feel it is appropriate, but be attentive to potential conflict or discomfort. If
there are categories that everyone doesn’t understand or isn’t familiar with, make sure to discuss and
explain them during the “go-round” after the game.
IN THEORY

This activity could be adapted for many types of popular pedagogy: environmental education,
feminist pedagogy, global justice/development education. Simply create categories that are relevant
to the group, the context and the topic or theme of the workshop or program.
This activity fits well into a popular education framework because it can be used as part of the
“Naming Ourselves” step in the Naming (or Seizing) the Moment process. It helps to determine who
is in the room, the differences within the group and the skills and experiences that each member has
to contribute. It also helps us to determine who is missing, and what perspectives might not be
present that need to be considered.
This activity is also important and useful because it helps to introduce people in the group to each
other, get to know a bit about each other, crucial steps in building trust and solidarity within a group
or movement.
FURTHER READING
Burke, B., Geronimo, J., Martin, D., Thomas, B., and Wall, C. (2002). Education for Changing Unions. Toronto: Between the
Lines.
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Has been in a
demonstration or
protest

Grows or has grown
own food

Has boycotted
something

______________

______________

______________

Speaks a language
other than English

Has
volunteered/worked
overseas

Buys fair trade
products

______________

_____________

______________

Hates these games

Wants to work
overseas after
graduation

Has voted

_______________

______________

______________

Volunteers with a
local NGO or
community
organization

Was not born in
Canada

Is not in the IDS
program

______________

______________

______________
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Communication and Information Sharing

Open Space Technology
Developed by Jay Young
GROUP SIZE & COMPOSITION

•
•
•

12-2,000
For Whom: Students, Professionals, NGOs, Community Leaders, Educators (of many varieties),
Corporations
Age: Adults mostly, in more informal settings perhaps for adolescents and young adults

•

1-Hour Classroom Application to 3 Day Conference Setting

•
•
•
•

Conference, Classroom
Again dependant on the size of the group participating
From a classroom to several, or the above mentioned conference centre
Individual rooms should be set up to facilitate dialogue



To generate dialogue and facilitate discussion among individuals in conference-style atmosphere
around a specific topic or issue

TIME

SETTING

OBJECTIVE(S)

STUFF

Dependent on size of OST application
Small Scale:
 Flip chart paper
 Paper
 Pens, Markers
 Sufficient rooms for participants to break into smaller groups to discuss topics
 Participants
Large Scale:
 Conference centre (and amenities)
 Vast quantities of all of the small-scale materials
STEPS

The utilization of OST in a popular education setting will be used as an example of how the
technique is applied. This is obviously a small-scale application of OST but some of the larger events
can be understood through the elaboration of the theoretical implications of this methodology later
in this manual entry.
1) The topic for dialogue within OST concerns the state of environmental education. It is proposed
that there are very few educational situations for adults in environmental education. The
majority of environmental educational activities are designed for children and adolescents
(sometimes young adults). The question is why this is the case when there is obviously need of
this kind of education for adults as well as children.
2) The participants are introduced to the method of OST. The principles of OST are explained
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(which are quite self-explanatory). The basic principle states that the participants are coming to
the event with an interest in the issue to be discussed so participants are responsible to bring this
passion for the issue to the discussion. The other 4 key principles are:
(a) whoever comes are the right people.
(b) whatever happens is the only thing that could happen.
(c) whenever it starts is the right time.
(d) when its over, its over.
There is one law of Open Space Technology, called the Law of Mobility, which states that if you
find yourself in a situation where you aren’t learning or contributing, you might as well move to
another situation.
3) Having established the principles and the theme, the participants were asked to contribute
workshop suggestions. In the small-scale classroom example, topics were introduced and
individuals self-selected which discussions that they would attend. In the larger conference
setting, participants would still introduce the topics but would then write them on sign-up sheets
and post them about the room (or hall, depending on the size of the conference). The ‘village
marketplace’ would then begin and participants would then choose the discussions that they
would like to attend for that day. This process would be repeated in the mornings of each day of
a multi-day event. In the case of the classroom trial, the participants broke into the selected
groups and discussed the topics for 20-30 minutes.
4) The groups return to plenary after the small-group discussions to share ideas and discuss the
relations of the smaller topics to the overall theme of the class. On a large scale, these plenary
sessions would occur at the end of the day after the participants had attended a number of
workshops.
EVALUATE / DEBRIEF

The evaluation and debriefing takes place in the plenary sessions, mostly, which on large scale occur
in morning and evening, but using an unstructured method like OST, evaluation could take place at
any time. This was the point of the creation of the ‘technology’, to capture the coffee-break chats
between typical workshop activities. Open Space Technology is best suited to conference style
settings and can occur in the space of a day or a number of days and the entire time is devoted to
informal dialogue in small groups. Even meals can be opportunities for evaluation, debriefing or can
be the setting for new discussion; meals have been known to span several hours at an OST event. In
the small-scale trial, the evaluation occurred in plenary. Although no solutions to the problem of the
lack of adult environmental education were discovered, much dialogue was generated around the
themes of storytelling as methodology, community-building, alternative media and educational aids,
the concept of incrementalism and other positive activities that might promote more adult
environmental educational initiatives.
FACILITATOR REFLECTIONS

The small-scale classroom trial was a successful, if abbreviated, use of Open Space Technology. The
capacity for OST to produce interesting topics of discussion within a short amount of time was an
appealing aspect of the method. The technique was as generative as had been anticipated and one
can only imagine the capacity for dialogue that could be created at a larger venue. Open Space
Technology is ideal in large settings to generate a diversity of ideas and the widespread
communication of these concepts throughout the event. Participants are intimately involved in the
design of the conference, developing their own individual itineraries and creating the workshop
topics themselves. However, even in such settings, OST does suffer from some failings.
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Even with its pithy statements about inclusivity and the right people attending such events, perhaps
this is not always the case. The consequences of power relations are not considered within such
settings either since the ability to apply the law of mobility allows participants to leave situations that
might generate healthy conflict that might produce better dialogue. The nature of conflict and power
relations in any group must be considered but with the mobility inherent in this method, such
dynamic opportunities for understanding, are often missed. Certainly, the casual style of the
technique attracts many for good dialogue but very little substantive comes of such events because
they often open space for dialogue outside of the actual issues of the locality in which the event
occurs or those who require representation to be actually represented at the event. There is a degree
of distance from the ground of activity while the discussion is generated so that any good ideas are
lost at the conference and find no expression in the community. These shortcomings do not
dissuade many from attending Open Space events around the world to discuss pertinent issues
within the society in which the event occurs.
IN THEORY

Harrison Owen, known as a founder of OST, explains that the development of the technology has
been a collaborative effort by thousands of people over more than 20 years on 4 continents. It has
been utilized in a diversity of settings, across cultures and in a variety of situations while focusing on
a multiplicity of issues. OST has been used in program design, for knowledge exchange and
interdisciplinary thinking, conflict resolution with organizations and as a conference format. OST
conferences are unlike any other conference for there are no keynote speakers, no schedule and no
panel discussions. Even the role of the facilitator is minimized.
The idea of OST is to self-determine the direction of the conference or class proceedings. In this way
are the participants both the leaders and the teachers of each other. This process is begun in the 1st
hour of the conference when discussion groups are proposed and posted about the meeting space.
Anyone can propose a workshop, announcing it to the group and then posting it in the
‘marketplace’. The ‘village marketplace’, as mentioned previously, is the process by which the
participants self select their participation in the small group activities. Participants create their own
personal schedules and then the first of the workshops begin. All these activities, throughout an
Open Space event, no matter the duration, are pursued with the Open Space principles in mind.
These principles and the Law of OST were introduced earlier.
FURTHER READING
There are a number of books by Harrison Owen on Open Space Technology. Most of these can be found (and purchased)
on the Open Space World website. This website is devoted to OST with links to organizations, institutions, funding for
events, the bookstore and conference schedules. This website even has a blog about the most recent events. There are other
websites concerning OST but Open Space World is the most comprehensive.
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GROUP BUILDING, INFORMATION SHARING, IMAGINING, REFLECTION/ANALYSIS,
PLANNING FOR ACTION, PARTICIPATORY RESEARCH, COMMUNITY ARTS

Making a Moveable Mural II
Adapted from dian marino & developed by Sarah Brimson
GROUP SIZE & COMPOSITION

•

This activity is good for all people, and can be adapted to all ages. It works best with a relatively
small group of people, less than 20-25.

•

90 – 120 minutes

•
•

Inside
Small groups of chairs around large tables/stations

TIME

SETTING

OBJECTIVE(S)

Depending on the participants, the purpose of the mural-making, and how the activity is designed,
this could be used to meet many different objectives.






To analyze and deconstruct media and advertising
To imagine alternative media and visions of social change
To engage in a collective creative process and build group dynamics
To develop our creative skills and demystify the artistic process
To create moveable media that can be used in an awareness campaign, protest, or other action
for social change

STUFF








Magazines, Newspapers
Markers, pencil crayons, paint, etc.
Bristol board/poster paper
Construction paper
Glue
Scissors
CD player, cds (optional)

STEPS

1) First you explain the activity: the point is to create a portion of a moveable mural (on
construction paper, or bristol board – either you can have predetermined sizes of paper for each
person, or they can choose to do a large poster in pairs/groups, or a smaller one individually).
The “square” that each person (or group) contributes can take many forms: culture jamming
and/or media deconstruction, imagining alternatives and visioning social change, or celebrating
successes and steps currently being taken towards social change. You can also have a
predetermined theme for people to focus on, depending on the participants and the context, or
you can allow people to choose their own themes in their groups.
2) Then you ask people to get into groups based either on their theme topic (for example: cultural
jamming media representations of women, food, or the environment).
110

3) Once in groups, people can brainstorm ideas for their contribution. The magazines and
newspapers can be used to generate topics to discuss and as images for the mural pieces.
4) Once the groups/individuals have decided what they want to create, they make their portion of
the mural.
5) Once all the contributions are done, people can share their creations with the rest of the larger
group, which can lead to a discussion about media analysis and hegemonic ideologies in the
media, possible alternatives, or positives that are already in progress.
6) The posters can be attached to pickets and used as a moveable mural at a march, protest or other
event. The possibilities for action can also be discussed in the groups while people are working
on their posters.
EVALUATE / DEBRIEF

Because of the informal, unstructured nature of this activity, the evaluation could also take the form
of an informal discussion after the mural is completed, or after it is used in a demonstration or other
action. The evaluation could also be done in written form.
FACILITATOR REFLECTIONS

Make sure that if you are doing this in a university setting, you don’t do it on a sunny Friday
afternoon. It may be a difficult activity to do with people who are not fully engaged or passionate
about the topic or social change in general. Because of the context – a first year university tutorial –
this did not go as well as I had hoped. Half of the people left after the break. However, this left only
a group of women working on a poster about the portrayal of women in the media, which led to
some excellent, insightful discussions.
This activity would work well as a follow up to the media analysis workshop.
This activity could be used for feminist, environmental, global justice or anti-racist education.
Adapted from dian marino, 1997, pp.64-65
IN THEORY

This activity can be adapted for many different contexts and forms of popular education. Any theme
can be chosen as a focus; media portrayals of women, men, racialized people, the “environment;”
issues of corporate control or over-consumption can all be discussed, critiqued and deconstructed
through culture jamming. In this sense, it can be used for environmental education, anti-racist
education, global justice education, or feminist pedagogy. Or, instead of focusing on critical analysis
of dominant systems, the activity can be used to collectively envision alternative social, economic or
political forms, or to celebrate positive efforts and successes.
Because the individual pieces of the mural are created by people/groups and are meant to be used at
a protest, demonstration or other form of activism, they are actual a means for people to spread
awareness. In this way, all of the participants become teachers; their experiences and contributions
are valued. Even if the mural is not used to take outside action, the process of re-presenting the
finished products to the rest of the larger group serves as a way for people to reflect on and share
their experiences, opinions and visions of social change.
In Wild Garden, dian marino explains how a process of collective production can help to build a
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group’s sense of community, creativity and help them work better together. The process of making
art is often mystified and there are many obstacles to using art-making and images in educational
processes. This is party used as a way of keeping people restricted to the written word (marino, 1997,
62). Using collective processes of drawing and artistic production can open up possibilities for
reflection and action that are not restricted by hegemonic language, and can help people to develop a
sense of empowerment and creative ability. Combining collective artistic processes with critical
analysis and discussion might help people to imagine more creative actions of resistance and
transformation. Finally, in this activity, the goal is not simply to make art collectively, but also to
engage in collective critical reflection on the art that is produced, and crucially, the output is used to
take action.
FURTHER READING
Harold, C. (2004). Pranking rhetoric: “culture jamming” as media activism. Critical studies in media communication, 21(3):
189-211.
hooks, bell. (1994). Teaching to Transgress: Education as the practice of freedom. NY: Routledge.
Klein, Naomi. (2000). No logo. Toronto: Vintage.
marino, dian. (1997). Wild Garden: art, education and the culture of resistance. Toronto: Between the Lines.

112

Earthblanket
&
Tansey

113

Earthblanket

What Popular Education is Fighting For

114

Earthblanket

What Popular Education is Fighting Against

115

STORYTELLING

Storytelling
Developed by Brad Sherwood
GROUP SIZE & COMPOSITION

•

•

Stories can be shared or told conceivably to a group of any size or age. In ideal circumstances I
believe that a telling should involve an audience of mixed ages. The culture of storytelling
belongs to everyone young and old and is perhaps one of the best ways for building community.
Storytelling is a cooperative experience between audience and teller and the experience of all is
enriched by a diverse audience. Children see how to listen, adults can explain concepts or
humour and perhaps some can relive experiences through the eyes of children.
When sharing a story with an adult audience there are specific concerns. Stories should be
delivered in accordance with the level of development of an adult audience. Although most
adults can appreciate any story, a teller can take into account adults capacity for increased
complexity in content, structure, humour, language and interaction. Also with an adult audience
a teller can rest assured that the audience knows how to listen and enter into a story. The teller
by having a degree of confidence and preparedness creates the conditions to allow the adult
audience to fully participate in the telling. Adult audiences are therefore more likely to
understand appreciate a story than younger audiences.

OBJECTIVE(S)

Reasons for using a story:
1.
Creates a warm social relationship between the teller and the listener.
Improves listening comprehension
2.
Whets our appetite for further learning experiences
3.
Introduces us to characters with whom we can relate
4.
Has been the best tool for passing on the values and morals of families and peoples for centuries
5.
Increases our understanding and awareness of our world’s diverse cultures
6.
Keeps an ancient art form alive
7.
Develops our mental imaging ability.
8.
Images and emotions that are transmitted through oral storytelling cannot be transmitted
through the written word as effectively
9.
And perhaps the best reason of all: It is fun!
STEPS

Tips for Effective Storytelling
1) The Five P’s
• Pick
• Plan
• Prepare/Pactice
• Present
• Post Mortem
2) Pick- an appropriate story to tell
• Consider your audience, purpose, occasion, theme etc.
• Beginners choose a short story to practice skills.
• Pinpoint your keenness what excites you about the story?
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•

What values does it promote or point to/ are they congruent with what you wish to
convey and are they naturally evoked, not preachy.

3) Plan- to embed the stories flow in your memory
• Draw a diagram of the Plot’s intro/middle/ending. Do you know where the climax is?
• The ending should follow shortly after that.
• Circle or highlight action words that you feel are important
• Circle or highlight key descriptive words the same, eliminate some. Sparse description is
much more effective.
• Think about the characters… what would they look like, how would they dress, what are
their feelings, education, setting?
• Put stories sequence of action into point form; Sequential pattern to serve as your
mental track. Memorize this pattern as well as the intro and ending sentences. Your goal
is to tell a LIVING story not recite.
• Consider use of voice, gesture. Note the pace of the action. Does it need to be stepped
up?
• Have you allowed your audience time to get on board? Remember what excites you
about the story. Are you conveying that?
4) Prepare- your delivery until it’s fluent.
• First, FAMILIARIZE:
• Read your notes out loud several times.
• Time it, and adjust the length as needed
• Try out your PLAN: review the pattern.
• Rehearse the story; double check the time.
• Practice out loud using any gestures in your plan, keeping them few and simple.
• Next, Learn:
• Practice in any way useful to your learning style… in front of a mirror, reading over every
night before sleep, reading aloud several times a day for example, putting on a tape so
you can play it repeatedly.
• Rehearse the story until fluent and vivid.
• Have an action plan to recover from jitters or lapse.
5) Present
• let the story tell itself through you.
• Edit out mannerisms, Have a catchy intro, be ready with your closing.
6) Post Mortem
• As soon as possible after telling, review your story to see if you had any drastic
omissions.
• Did you convey the original story's energy and point?
• What did you like about what you did? What would you change?
• Record time, place and date in which you told it.
An Important Point!
At the conclusion of a telling, moralizing or explication should be avoided. Messages are embedded
within the story, and those that are ready to get it will, and those that don't, likely won't benefit
through further explaining.
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If further examination is required, immediately following the story is not the time. it is necessary to
allow the story to "live" within individuals for a time before study. As study takes one out of the
experience and ritual that is "story". Furthermore lecturing is unnecessary and counterproductive. It
is far better to allow participants to share their experience and understanding to build discourse. Any
questioning should be limited to inquiry that has no "right answers. Some examples could be I
wonder what would have happened if..... or would you have done......... differently.
Some suggestions about timing and style:
•
Pause before any significant change of idea, scene, character or word.
•
Emphasize words that are significant in meaning or effect.
•
Generally, slow down during poetic or imaginative portions of the story, narrating action can
be done more quickly.
•
Build toward the climax through effective use of pacing either through speeding up or
slowing down as appropriate.
•
Be mindful to have any conversation take place at a speed that is appropriate for the
character speaking.
•
A pause of whisper can be as effective as a shout.
FACILITATOR REFLECTIONS

When I read a manual, I’m hoping for clear instruction, perhaps directions of what to do, how to do
it and the results one could hope for. While I’ve attempted to include that, the reader will gain some
insight into how messy and fluid facilitation can be and hopefully as much can be gained from what
worked for me as from what did not.
Some Background: I imagine using puppets, specifically glass puppets as a tool for social
change. Either through the creation of compelling stories that could be told through puppets or
through the sale of puppets as a means of generating money that could then be used for positive
social or environmental causes. To help further this goal I wanted to create a collective or club of
like minded artists willing to work in a collaborative fashion toward these goals.
Fortunately in my role as a teacher at one of the largest schools of craft and design in North
America I had the audience of talented students that could contribute to my vision. Provided I could
convince them that what I had in mind was worthwhile and achievable, together we could begin
work on the progect. Even so I was slow to proceed mostly because I felt that between school work
and family that I couldn’t devote the time that I felt was necessary.
Also I wasn’t sure what the best way to proceed was. I had many doubts and concerns:
•
•
•
•

Because of the teacher/ student power relationship, I feared students may feel obliged to
participate in the group, even though it occurred outside of class.
I feared students would participate but that my vision of art working towards social
responsibility would be subverted in favour of images from popular culture that exploit,
perpetuate violence and otherwise negatively represent various groups.
I felt it was necessary to allow for an open invitation to all students for fairness, but this
created the potential for allowing some very difficult personalities into the group. Which in
turn could negatively affect the whole process and people might just give up on it entirely.
So long as I didn’t proceed the idea existed as a grand potential, on some level this was
preferable than attempting to realize my vision and failing in the attempt.

Sadly there were more reasons/excuses but suffice to say I realized that I spend too much
time ruminating and worrying and would be better off if I just got started, so I did.
The pitch: During a regular meeting of all the students within the program where we discuss issues
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related to the program and studio etc. I briefly described what I envisioned for the puppet group.
Without much planning I spoke of my inspiration and desire and what I hoped to achieve through
the collaborative process and I told a story (more on that later). Afterward, I asked for a show of
hands as to who would like to participate and to my surprise and delight there were about thirty
people who said they’d like to contribute. This quickly turned to some concern as to how I would
manage such a large group. Fortunately when it came to meeting on our chosen day only ten people
showed up. Interestingly if I could have hand picked those students that I would’ve most liked to
work with, it would be this group.
We have been meting regularly for several weeks now and have already developed a shared
vision of what we would like to accomplish.
The first meeting: Already aware of what a powerful tool storytelling can be I thought I’d employ it
in a structured way as part of our groups first meeting. Even though I was aware of some of the
guidelines for effective story telling, I resorted to using a picture book. Partly because I felt that the
story and words were more compelling than If I “told” the story and partly because I was anxious
about the whole process and thought that a familiar book would help to ease some of this tension. I
was wrong on both counts.
Although the story I selected was conducive in content to the atmosphere that I was trying to
create, it was too long and the process of reading was not nearly engaging enough to maintain the
groups interest or attention. This discomfort was palpable and once the story was begun, I couldn’t
very well stop or skip to the end, so I awkwardly continued until the end. Fortunately the group was
understanding and forgave me my discomfort and we continued with a discussion of the story and
how it related to our goals.
What I learned: When I first approached the students with the idea of the collaboration I told a
personal story. Without really thinking about it as a concept of “story telling” I related my personal
experience. I talked about what got me interested in creating puppets, some of the activities and
people that had inspired my journey and why I wanted to work with a group to further my vision. It
was personal and heartfelt and people clearly responded to that. It wasn’t really rehearsed, though
I’ve certainly thought about these ideas previously. Without being aware I used some strategies for
effective storytelling; making eye contact, projecting your voice and portraying emotion.
Contrast that with the reading of the story. Where the audience uses less of their
imagination as the pictures tell the story. In reading a story much of the interaction between
audience and teller is interceded by the book. There is less eye contact and less of the lived
experience of the teller conveyed. Over-all the experience of listening to a story being read is less
engaging.
Had I recognized the effectiveness of honestly relating my experience and my ability to tell a
story, as we all do in relating our everyday experiences I wouldn’t have releied on the book and
could’ve avoided the resulting awkwardness.
IN THEORY

Storytelling contributes to increased awareness on a collective and individual level. Stories exist
within each of us and within our shared cultural experiences and as such shape our awareness and
response to any number of issues or concerns that we face. Gender issues, race, the environment can
all be framed through storytelling and by combining the act of storytelling with critical examination
and analysis we can begin to reinvent our world and ourselves.
Storytelling can be a useful tool. to describe who we are, where we are from and how we see
ourselves within a larger context. It can serve as a starting point to examine the issues, to name
ourselves or asses the forces. It can also provide the framework for analysis to develop alternatives or
scenario planning.
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A collection of tales
re-told by chris cavanagh
And a Horse Came Back
Once upon a time there lived a poor farmer who lived alone
with his one son. They were poor and lived a hard life. One
day their only horse ran away. Their fellow villagers lamented
saying, “What will you do now? That was your only horse. How
will you farm your land. You are so unlucky.”
To this the poor farmer said, “We’ll see.”
A few days later the farmer’s horse came back bringing with
it a wild horse. And the villagers said, “Now you have two
horses to work your land. You’re so lucky!”
And the farmer said, “We’ll see.”
The next day the farmer’s son was taming the wild horse
when he was thrown from her back and broke his leg. And the
villagers said, “Now who will help you work your land? That is
your only son. How unlucky.”
And the farmer said, “We’ll see.”
A few days later the army came through town. They were
there to draft all the able-bodied young men to fight in a
distant war for their emperor. All the young men of the village,
except for the poor farmer’s injured boy, were taken away. The
villagers watched as their children were taken away. They
looked at the poor farmer and his boy and said, “You’re so
lucky.”
And the farmer said, “We’ll see.”
They Peeked
A young couple were thinking about having a second child.
Their daughter was four and, not wanting to startle her, they
thought to let the girl know what they were thinking about.
Sensitive to how children could react to change they were
curious about their daughter’s reaction. Though they didn’t
know what to expect they were themselves surprised when their
daughter nodded thoughtfully at the news and said, “Oh,
okay.” They were a bit puzzled at this but felt that they had
done what was right. A year later they gave birth to a boy.
Bringing him home where his sister would meet him for the
first time, they recalled her strange reaction a year earlier. They
brought their son in the house and laid him in a crib. His sister
looked at him and then at her parents and said, “Can I be
alone with him for a while?” This was an odd thing for a fiveyear-old to ask and it worried them a bit. But they loved their
daughter and were sure that whatever she wanted could hardly
be dangerous. They agreed and, leaving the two children alone,
left the room. But they peeked. They saw their daughter drag a
chair over beside the crib. She climbed onto the chair and,
leaning into the crib and over her brother, they heard her
whisper, “Tell me about God. I’m beginning to forget.”
Heaven and Hell
There was once a samurai who wanted to learn the difference
between heaven and hell. He sought until he found a master
from whom he thought he could learn. He stood before the
Master and asked him what was the difference between heaven

and hell. The Master took the samurai’s sword and, turning it
to the flat of the blade, struck the samurai on the head. The
samurai was surprised at this but chose to ignore it. He thought
that the Master had failed to understand his question. He once
again asked the Master about the difference between heaven
and hell. Again the Master struck the samurai on the head. The
samurai staggered back and puzzled over this. He approached
with his question for a third time and, before he could utter a
word, the Master struck him a third time. The samurai was
now so enraged at this behaviour that he grabbed his sword
from the Master, raised it over his head and was prepared to
bring it down on the Master’s head when the Master raised one
finger and the samurai paused.
“That is hell,” said the Master.
The samurai was instantly so overcome by the courage of
this frail old man - to have risked his life for the sake of a
stranger’s question - that he fell to his knees and bowed before
the Master.
“That is heaven,” said the Master.
The Cure
Around the turn of the century in Vienna, Austria there was a
man who had made a name for himself as a doctor of the
mind. People came to see him from around Europe and the
world. One day, a strange looking man entered the doctor’s
office and stood silently before the receptionist’s desk. The
receptionist looked up and saw before her perhaps the saddest
looking person she’d ever seen. “May I help you?” she asked. “I
want to see the doctor who I have heard so much about. He is
my last hope,” said the stranger. “You will have to make an
appointment and return in a week,” said the receptionist. The
sad looking man reached into his deep coat pocket, pulled his
hand out and dropped a handful of gold coins on the desk.
The receptionist was startled, coughed and said, “let me see
what I can do.” She returned in a moment and said, “The
doctor can see you for a few minutes.”
The stranger walked slowly into the inner office and sat in a
chair opposite the doctor. “What seems to be the problem, my
friend with the pocket of gold coins,” asked the doctor kindly.
The stranger lifted his head and struggled to speak. “Lately I
have been beset by an unceasing melancholy. Nothing gives me
joy. All seems pointless. I don’t know what to do. They say that
you are a doctor of the mind and you are my last hope.” The
doctor smiled widely. “You have nothing to worry about friend.
For you have come at exactly the right moment. For, you see,
the circus has just arrived in Vienna and they perform this very
night. I myself plan to attend. As must you. You see, in this
circus is the funniest man in the world. He has the saddest face
of any clown that has ever lived – he nvere smiles. But it is said
that when you see him perform you forget all your worries and
know only laughter. His name is Grimaldi and he is your cure.”
The stranger looked even more sad, if that was possible and he
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said, “Then there I no cure for me kind sir. For I am
Grimaldi.”
The doctor nodded slowly. “I see. I see. Then there is only
one thing you can do.” The stranger looked up hopefully.
“Tonight,” said the doctor, “you must kill yourself.” “Then it is
true,” said Grimaldi. “There is no cure and I must end my life.
I will not hesitate. I will do it this very night.” “No, no,” said
the doctor smiling. “You must kill yourself this evening, at the
circus, for all to see.” Grimaldi looked at the doctor and slowly
a slight smile crept onto his face. “Thank-you,” he said to the
doctor and left a handful of gold coins on the desk as he left.
That night Grimaldi set about to kill himself before the
sold-out audience. He first tried to cut his throat with an
overlarge knife. But the blade, made of rubber, cut and cut and
made no mark. Then he tried to shoot himself but the gun
shot out nothing but smoke and paper. He tried to hang
himself but the rope broke and he tumbled to the circus floor
with the crowd roaring all the while. Finally he climbed a tall
ladder to throw himself to his death. He leapt from the ladder
and everyone screamed. But Grimaldi’s suspenders were caught
and he was pulled back to the ladder. No circus cfowd had ever
laughed so loud.
And they say that that was the only night in his career that
Grimaldi himself could not help but laugh. He laughed and
laughed until the tears flowed.
What keeps us apart
One day a devoted Talmudic student ran out of the synagogue
shouting, “What is the meaning of life? What is the meaning of
life?” He ran through the streets shouting all the while. He
found himself before the house of his Rabbi. He went inside
and, almost in tears, pleaded, “What is the meaning of life,
master?” The rabbi slapped the student across the face. “Why
did you hit me,” asked the startled student. The rabbi
answered: “Such a good question. And you want to exchange it
for an answer? It is the answers that keep us apart. It is the
questions that unite us!”

me die.” “I don’t understand it,” said the Lord. “I sent you two
boats and a helicopter.”
Heaven and Hell
A man died and found himself before the gates of heaven. He
was relieved. But curious. So he asked the gatekeeper, “Would
it be possible to see Hell before entering Heaven?” “Sure,” said
the gatekeeper and in a flash they stood before the gates of
Hell. The gates opened and there before their eyes was an
endless table. On it was piled the most amazing and abundant
array of food, drink, dessert. Every imaginable delicacy was to
be seen. As soon as the man thought of a food he noticed it
somewhere on the table. And along both sides of the table were
seated people as far as the eye could see. He turned to the
gatekeeper asking, “This is Hell?” “Look again,” he was told.
He did so and saw that each person had four-foot wooden
spoons attached to their wrists and elbows. So no matter how
hard they tried they could not bring the food to their mouths.
“Ah, yes,” said the man. “This is Hell. I am ready to enter
heaven.” In a flash he was once again before the gates of
heaven. They opened and he was surprised to see an endless
table heaped with the same abundance of wonderful food and
drink. On each side of the table for as far as the eye could see
were seated people with four-foot wooden spoons attached to
their wrists and elbows. “This is Heaven?” asked the man of the
gatekeeper. “Look again,” said the gatekeeper. And he did.
Now he saw that all the people seated at one side of the table
were using their four-foot spoons to feed everyone on the other
side of the table. “Ah, now I see,” said the man. “This is
heaven.”

What are you carrying?
Two monks, one old and one young, were walking through the
forest from one monastery to another when they came upon a
woman standing beside a river. She was finely dressed in
delicate fabrics and was clearly afraid to attempt crossing the
river however shallow it might be. The old monk approached
the woman and offered to carry her across. The young monk
Faith
was shocked. Once on the other side the old monk put the
Once there was a flood and a faithful man was trapped in his
woman down and together with his young companion
house. He went to the second storey where he looked out the
continued through the forest. Many hours later, as the day was
window and saw a canoe approach. “Get in, get in,” the
drawing to a close the young monk spoke up saying, “Master, I
canoeists said. “We’ll save you.” But the man waved them away, do not understand. It is strictly forbidden in our order to touch
sating, “I put my faith in the Lord. He will not let me come to
women and yet you didn’t hesitate to pick up that woman and
harm.” The canoe paddled away. The floodwaters rose and the carry her across the river.” “Ah, yes,” said the old monk. “I am
man had to flee to the third floor. He looked out the window
surprised at you. I put her down many hours ago. You must be
and saw a motorboat approach. “We’ve come to rescue you,”
very tired from having carried her all day.”
the boaters said. But the man waved them away, saying, “I put
my faith in the Lord. He will not let me come to harm.” The
Celebration of Mistrust
boaters left and the floodwaters rose faster. The man climbed
(adapted from Eduardo Galeano)
onto the roof of his house when along cam a helicopter that
Once a professor brought a small bottle of some clear liquid to
lowered a ladder. But the man waved them away yelling, “My
his class which he placed on a desk at the front of the room.
faith is in the Lord. He will not let me come to harm.” The
He explained that he wanted to do an experiment. The bottle
waters rose and the man drowned. In heaven he demanded an was filled with a liquid and he wanted to see how fast the
audience with the Lord. Standing before the Lord he asked,
odour dispersed across the room once the bottle was uncorked.
“Why did you let me die. My faith was strong and yet you let
Each student was to report when they smelled the odour. He
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uncorked the bottle and after a few minutes a student in the
front row said that he could smell something. A moment later
students in the second row reported that they could definitely
smell the odour. More and more students reported the odour.
One said that it was very strong and not that pleasant. Finally
all agreed that they could smell the odour and one student in
the back coughed and asked to open a window to relieve the
air. Afterwards the professor asked to students to come up one
by one. He poured a bit of the liquid on each of their fingers
and asked them to taste it. The liquid was water.

The man noticed a fat and ripe strawberry on the cliff wall
near him. He knew if he grabbed it his grip would not last
long.
He plucked the strawberry and ate it. How sweet it tasted!

To Speak
The Sufis advise us to speak only after our words have managed
to pass through three gates. At the first gate, we ask ourselves,
"Are these words true?" If so, we let them pass on; if not, back
they go. At the second gate we ask, "Are they necessary?" At the
last gate, we ask, "Are they kind?"
Dance
Word came to the Jews of a small Russian town that a much
beloved and very wise Rabbi was to pay them a visit. The whole
town prepared. The wise men and the talmudic students
polished their questions. Foods were prepared for a feast.
The Rabbi arrived in the town which was fairly vibrating
with anticipation. All the townspeople gathered in the village
square. Some of the talmudic students were so eager and
worried that their questions might go unasked and unnoticed
that they simply blurted them out. Very quickly there was a
clamour of voices directed at the Rabbi.
The Rabbi raised a hand and quickly all were silent. He
held his hand steady and all listened. The breeze stirred the
leaves of trees. Birds chirped in the warm sunlight. The Rabbi
began to hum a tune. He closed his eyes and swayed back and
forth. First the children followed suit, humming the gentle
melody and swaying on their feet. Soon all the villagers were
humming and swaying. The Rabbi began to dance, first in slow,
measured steps and then quicker and quicker until he was
spinning around the square. The villagers all joined in until the
square was a mass of dancing and spinning and singing people.
The joy of the dance and the song reached out and touched the
trees and the birds, the sunlight and the clouds in the sky. The
entire earth seemed to be vibrating in time with the dancers.
Hours passed before the dance was done. All sat in the
square, tired and at peace. They looked to the Rabbi who said,
“I trust that I have answered your questions.”
How Sweet
A man was walking across a field when he noticed a tiger
stalking him. He ran, the tiger chasing after him. He came to a
cliff, caught hold of a wild vine and swung himself over the
edge.
The tiger sniffed at him from above. Terrified, the man
looked down and saw that, far belowwere jagged rocks that
would as surely be his doom as was the tiger above.
Just then, two mice, one white and one black, began to
gnaw at the vine.

Escape
Once there was a Sufi who was captured by the police and
accused of theft. Despite his protests of innocence he was
convicted and sentenced to three years in jail. He had a loving
wife who visited him every day. One day she was allowed to
bring him a carpet on which he could pray. Three times a day
he would unroll the carpet and, kneeling and bowing down,
would pray. Weeks and months passed in this manner. One
day he the intricate pattern of the carpet’s weaving caught his
notice. There was something unusual about it. Still, day after
day, he prayed and gradually the intricate detail of the carpet
began to make sense to him. As the days passed and he
continued to pray the pattern resolved until one day it was
clear to him. The pattern in the weaving was the design of the
lock on his prison door. Using his knew knowledge he picked
the lock and escaped.
The Test
Once an anthropologist wanted to experiment with the effect
of television on a group of people who had never seen TV
before. He chose an indigenous group living in Indonesia, set
up the TV that could receive the few broadcasts that were
available and watched as everyone ignored their storyteller and
watched the TV day and night. A few months later the
anthropologist returned to the community and could find the
TV nowhere. He asked one of his friends in the village who
showed him to the house where the TV had been put in a
corner to collect dust. It still worked but no one had wanted to
watch it for months. The anthropologist asked his friend, “But
doesn’t the television know more stories than your storyteller?”
His friend answered, “Yes. It is true that your television knows
more stories than our storyteller. But our storyteller knows us.”
The Pickpocket
Once there was a pickpocket who lived in a small town in the
north of England. He picked pockets day and night and becae
quite good at his chosen trade. Before long he had picked every
pocket there was to pick in that small town and decided that it
was time he tried his talent in the big city of London to the
south. Off he went and London was everything he’d hoped it
would be: hundreds of thousands of pockets, everywhere, all
the time. He made good use of his talent, if you could call it
good. Pretty soon he knew that he was the best pickpocket in
London. There was no one to match his skill. Or so he
thought. One day, making his way through the market he was
perfectly shocked to discover that someone had picked his
pocket. He never imagined that such a thing was possible. He
looked around and, sure enough, he saw a suspicious-looking
head bobbing away through the crowd. He made chase and
quickly caught and tackled the thief. The thief, as it turned out,
was a beautiful woman and, for a moment, the pickpocket
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forgot that he had been robbed. Well, they fell in love and,
together picked pockets all over London. They married and
soon spoke of having a child. They realized that since they were
probably the best thieves in London (if not the world) that the
child of their union might very well be the best thief in the
world. They conceived a child and were very excited as the
happy day approached. But, as fate would have it, they were
tragically disappointed. Their child, a boy, was born with a
terrible deformity: his right arm was paralysed, his little fist
clenched horribly under his chin. Nothing they could do would
move the arm and, of course, they were afraid to hurt the
fragile creature. They were, however, rich by now and were able
to use their fortune to consult the best doctors in all of London
and Europe. They travelled and hoped and prayed. They
searched for the wisest physicians in the world. But nothing
that anyone could do made a difference. Until one day an old
man showed up at their door. They hoped and said that they
would pay him whatever he asked. The old man sat before the
child. He took out a gold pocket watch and began to dangle it
back and forth before the boy. The boy watched the watch
intently. Closer and closer the watch came, back and forth,
back and forth. The boy’s eyes followed it back and forth, back
and forth. Suddenly the boy’s paralysed arm shot out and
grabbed the watch. And dropped the gold ring that he had
stolen from the finger of the midwife.
Tansen’s Teacher
Once the ruler Akbar called Tansen before him to sing. Akbar
listened and was, as usual, amazed at the talent of this singer.
He praised Tansen. But Tansen said to Akbar, “My singing is
little compared to my teacher.” “Then I must meet your
teacher,” said Akbar. But Tansen explained that his teacher
agreed to meet few people. There was no guarantee that he
would meet Akbar. However, if Akbar were to travel on foot
wearing only ordinary clothing there was a possibility that
Tansen’s teacher might agree to meet him. Akbar did as
Tansen suggested and they set out on the journey together.
They approached the mountain range where Tansen’s teacher
lived in a cave. He saw that Akbar approached on foot and
wearing ordinary clothes. He received them and Akbar and
Tansen sat on the floor of the cave before the teacher. Tansen’s
teacher began to sing. Immediately Akbar and Tansen went
into a trance and were transported beyond the world they
knew. Akbar did not know how long he was in that trance but
when he came out of it Tansen’s teacher was nowhere to be
seen. Tansen explained that once he teacher sang for someone
it was unlikely that they would ever see him again. Akbar was
satisfied and returned to his palace. Some weeks later he called
Tansen before him and asked him to sing the raga that his
teacher had sung for them. Tansen obliged and sang. When
the song was over Akbar looked long at Tansen and said, “It is
true that that is the raga your teacher sang. But it is different.
How is that?” “Ah,” sighed Tansen. “You see, while I stand
here and sing before you, my teacher sings before God.”

Almost
One day, a talmudic student was meditating in the synagogue
when the rabbi came in, went to the front of the synagogue, fell
down on his knees, shouting, “I am nobody! I am nobody!”
The student, so overcome by this display joined his rabbi and
also shouted, “I am nobody! I am nobody!” This went on for a
while when the caretaker of the synagogue witnessed this
strange scene and, also overcome, joined the rabbi and the
student shouting, “I am nobody! I am nobody!” It was then
that the student nudged the rabbi, saying, “Look who thinks
he’s nobody.”
The Search
One day Nasruddin was on his hands and knees when a friend
came by who asked, “Nasruddin, what are you looking for?”
Nasruddin smiled at his friend and said, “My keys.” The friend
joined Nasruddin and searched for a while. However there
wasn’t much to be found. The friend turned to Nasruddin and
asked, “Where did you lose your key?” “In my house,”
answered Nasruddin. “Then why are you out here on the street
if you lost your keys in the house?” Nasruddin answered,
“There’s more light out here on the street.”
The Old Woman & The Pot
There was once an old woman who, one day, was feeling very
sorry for herself. Her husband had recently died and she was
also thinking of her many children, of whom two had also
died. She tought what a terrible thing it was to outlive your
children. Many of her children still lived and she knew that she
had lived a good, if hard, life. But her self-pity was strong and
she felt doubly bad for this indulgence. She decided to go to
the market and, there, perhaps lose herself in the bustle and
noise of the crowd. Once in the market her spirits did begin to
lift when she noticed a pot-seller's table and remembered that
she needed a new pot. On the front of the table was a nice,
shiny new pot the esact shape and size that she needed.
She asked the price and the potseller said, "For that pot,
four kopeks."
Yes, thought the woman. It is a lovely new pot and too
expensive. She looked over the table and, to one side, saw
another pot, a little smaller but still good for her purposes. It
looked old but it would do.
"For that pot, five kopeks," said the potseller.
The woman was suprised and said, "But I don't understand.
How could that pot be more expensive than this nice new one.
I don't mean to embarass you but, that pot looks used."
"Ah!" said the potseller and he lifted his hand and struck
the old pot hard with his finger. The pot sent a musical note
into the market air that stopped all those around who heard it
until the sound dissipated into the morning air. "You see, we
who make pots know that you do not judge a pot by the way
that it looks but by the note that it sings."
"Oh, yes," said the old woman, smiling. "I knew that. I just
forgot it for a moment."
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