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FOREWORD
Given existing institutional frameworks, it is still men
who will decide what women will be targetted 'for',
what their role will be, and what benefits will accrue
to women as beneficiaries of development ... It is
clear that not even the minimal justice implied in the
integration approach will be achieved unless women
define their own needs, goals and strategies.'"

The essence of the Plans of Action and resolutions
of the UN Decade for Women is the removal of all
barriers to the full participation of women in the
social, cultural, economic and political life of their
countries-as contributors as well as beneficiaries.
Above all, participation in decision-making in the
home, workplace and in the larger community is
crucial if women's needs and concerns are to be
met and reflected in the way in which their society
is organised.
However, in order to be able to participate fully in

'" Developing Strategies for the Future. Feminist Perspectives
Report of the International Feminist Workshop, Stony
Point, New York, April 20-25, 1980.

decision-making, women must acquire self-confi
dence and skills; policy-makers, planners and im
plementors of programmes must listen to the voices
of women. For the majority of women, particularly
those in developing countries who are handicapped
by inadequate education and training, the method
ologies of non-formal education and participatory
research offer the best approach through which
women may acquire the skills that will· allow
them to integrate fully into the process of develop
ment. This methodology, focussing as it does on the
exper~ence of the participant, helps to build self·
awareness and self-confidence and at the same time
ensures relevance in the content of training and
education programmes.
The Women and Development Unit has used par.

ticipatory methodologies in all its programmes, not
only to ensure the full involvement of women in the
definition and design of· programmes intended for
their benefit but also to sensitize extension workers,
planners, and policy-makers to the capabilities, needs
and concerns of women.
The initial material for this manual was developed
within a series of training activities used in the pre
liminary stage of a Pilot Project for the Integration
of Women in Rural Development. This project was
intended to test a methodology that would enable
rural women at the community level to: define their
needs; identify and harness resources that could be
used to meet these needs; plan and evaluate projects
and programmes that would address their needs.
In order to do this we felt it was important to pro
vide training for community leaders and facilitators,
as well as for the staff of agencies involved in de
velopment programmes in the target communities.
They also needed training in the use of participatory
methods in needs assessment, programme planning

and evaluation. The reorientation of extension work·
ers through the use of participatory methods was an
attempt to help them to involve community women
in the decision-making processes of rural develop
ment programmes. The use of this methodology has
enabled WAND not only to build the skills of the
participants but also to raise awareness and conscious
ness of women's issues among both community par
ticipants and extension agents.
This training manual provides material that can
be used by those who work with villagers. These
might include the field staff of Ministries of Agri
culture, Community Development, Health Educa
tion as well as of non-Government agencies. WAND
has additional material available to those who wish
their programmes to he more sensitive to women's
needs and concerns,· including basic texts on Women
in Development and Communicating Change.
W AND hopes through the publication of this man
ual to contribute to the promotion of more partici
patory models of development in the region.
Peggy Antrobus
WAND

July 1983
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A Note on Participatory Training
The participatory approach to training is based on
the belief that adults learn more effectively when
they are involved in activities that take their knowl
edge and experience into account, meet their needs,
and from which they derive satisfaction.
Within any community of people there is a wealth
of knowledge and experience which, when used in
a creative way, results in high levels of participation
and satisfaction for the individual as weil as for the
group. This knowledge and experience can become
the basis of, and be channelled into, collective action
to enable the group to achieve its desired goals.
In participatory training, the collective knowledge
and experience of the group is used to involve mem
bers in a process of analysis, reflection and evalua
tion of these human resources. By being involved
in this process, both as individuals and as a group,
they gain a new awareness of their potential, de
velop greater self-confidence, and see new possibili
ties for action. They also become more critically
aware of the reasons that underlie their perceptions,
attitudes and actions, and of the implications all of
these have for their own lives and development, as
well as for the lives and development of others in
the wider community.

and discussion that '§liould follow each activity. It
is then that the trainer and trainees go through the
following steps:
• The identify the concepts and issues that the
activity has highlighted;
• They analyse these concepts;
• They reflect on their actions and reactions
during the activity;
• They explore the implications for future action.

The role of the facilitator/trainer. In the partici
patory approach to training, the role of the trainer
is to facilitate the process of learning. In order to
do this, she may use role-plays, photographs and
drawings, simulation games, small and large group
activities. These are all used as tools to stimulate
participation and discussion of key issues and 'con
cepts in an enjoyable way.
Because the activities are not, an end in themselves,
the trainer has to pay great attention to the "pro
cessing" of the activities-that is, to the analysis

Planning a participatory workshop: Pat Ellis,
programme 'coordinator, WAND, and Egbert
Lionel, director of Youth and Sports, Ministry
of Community Services" Castries, St. Lucia.
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Out of this processing of each activity emerge
new insights and more critical awareness.

A team approach. It is advisable to include a team
of trainers or facilitators rather than just one or
two. Many of the activities require that participants
work in small groups and it is sometimes necessary
and useful to have a trainer work with each small
group.
If you decide to use a team of trainers, then all
members of the training team should be involved
in the pre-workshop planning: in setting the work
shop objectives, in selecting the activities, and in
preparing the materials. Each trainer must have a
clear understanding of the role she will play in each
activity and in the entire workshop. At the end of

each day of the workshop and at the end of the
entire workshop, all members of the training team
should also be involved in an evaluation exercise.
Over time, a trainer will develop skills in select
ing or creating appropriate activities to highlight
specific issues, in raising questions so as to bring
out these issues, and in being sensitive to the peculiar
characteristics of each group of participants or
trainees-their variety of interests, readiness for
learning, level of awareness and the like.
Many change agents, or field workers, have had
little or no formal training; and most of the training
to which they have been exposed has been the tra
ditional lecture, top-down type. We hope that this
manual will suggest ways that these persons can
explore the advantages of using a more participatory
approach to learning as well as to development.

USING THIS MANUAL
The activities in this manual have been used success
fully over the last three years ini large number of
training workshops and with a wide variety of
groups throughout the English-speaking Caribbean.
The various sections highlight the key concepts
with which the development workers-field work
ers, change agents-must be concerned if they are
to facilitate the process of development and change,
whether in the individual or in the wider society.
Although the 72 activities included are numbered
consecutively, the manual is divided into two major
sections. Part One is called "Understanding People."
It reflects our belief that playing an effective role in .
community development requires, first of all, an
understanding of one's self and one's relationship
to others, individually and in groups. Part One is
divided into five sub-sections, bound separately:
Activities

1- 9
10-22
23-28
29-34
35-47

Getting Acquainted and Expectations
Personal Development
Attitudes
Communications
Working with Groups

Part Two is titled "Involving the Community"
and is printed in three sections:
48-59 Community Development
60-63 Needs Assessment
64-72 Programme Planning and Evaluation

Each of the activities in the manual is complete
in itself but should be used as part of a series to focus
on one particular aspect of development. The exer
cises are meant to provide trainers and field work
ers with ideas and techniques that will enhance
their work; they may be adapted to suit each situa
tion as it arises.
We have used "she" and "her" throughout the
manual because most of our work is with women's
groups and women field workers. The activities,
however, are equally appropriate for use in training
workshops for men.
Unless otherwise noted, no special materials are
needed for these exercises. With a good supply of
newsprint and coloured markers, masking tap.•;_
paper and pencils, the trainer is ready to begin.

Part One, Understanding People

Getting Acquainted
The first five activities in this section are intended
for use at the beginning of training workshops and
seminars; two or three should be selected for the
first session. They set the tone for the training.
Because most of them are short-not more than
10 or 15 minutes-they can also be inserted almost
anytime during a training workshop when partici
pants need a quick break or change of pace.
These activities will help people to feel .more
relaxed and at ease in each other's presence and will
encourage free discussion and sharing of informa
tion among individuals about themselves. They
should help participants to become aware of dif
. - ferences in individual attitudes, outlook, personality
~nd needs, and to display a spirit of openness and
tolerance. This will create a climate in which com
mon goals can be achieved.
The activities should be approached with a sense
of humour and should provide fun for both the
trainer-facilitator and the participants.

Clarifying
Expectations
In many cases people are sent to a workshop or
training course and have no clear idea of why they
are sent or what they can expect to achieve from
participating. They come because they are sent. In
some instances too, the workshop organisers may not
have enough information about the people for whom
the training is planned.
This situation can have an adverse effect on both

facilitator and participant and make it difficult to
plan and assess the impact of the programme. Ac
tivities #6-10 will help both participants and facil
itators to clarify their expectations, see if the work
shop plan needs modification, and to agree on
realistic outcomes given the time and resources
available. Because there is some overlap, you may
wish to choose only one or two of these exercises.
They should come during the first or second session.

Part One, Understanding People: Getting Acquainted

Activity #1

TIME: 5 mins.

My Own Space
OB.IECTIVE

To help participants to relax, and to put them in the frame of mind for
active participation and reflection.
MATERIALS

None

METHOD
1

Ask participants to spread out, and each person stand in her own space
without touching anyone else.

2

Ask participants to close their eyes and do anything they wish to within
their own space (e.g., jump, dance, run).

3

Tell participants to hug/feel/touch themselves.

4

Ask participants to continue to move about in their own space.

5

Get quick comments from participants on how they feel. Do they feel
good (or bad) about themselves? Have they managed to 'loosen up'?
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Part One, Understanding People: Getting Acquainted

Activity #2

·rlME: 10-15 mins.

Getting to Know You
OBJECTIVE

To create a relaxed atmosphere and set the tone for meaningful discussion.
MATERIALS

Sheets of newsprint and coloured pens.

METHOD
1

Ask each participant to draw a picture showing herself doing something
that she enjoys.

2

In the total group, ask participants to share· their pictures and tell the
group anything about themselves.
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Part One, Understanding People: Getting Acquai~ted

Activity #3

TIME: 20 mins.

Group Captions
OBJEc·nVE

To provide an opportunity for participants to learn more about each other.
MATERIALS

Prepared captions (see below)

METHOD
1

Place prepared captions on walls.

2

Ask participants to stand under the caption that best describes their
response to certain statements:
Examples:

3

•

I'm at my most creative in the early morning/at night.

•

I like to go for a picnic at the river/by the sea/in the park; I hate
picnics; I'd rather eat at home.

•

I spend my Saturdays doing housework/shopping/relaxing/in the
garden/taking the children for an outing.

•

I often laugh my troubles away; I get moody when I'm depressed.

As they group themselves under the captions invite them to discuss their
preferences.
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Part One, Understanding People: Getting Acquainted

Activity #4

TIME: 30 mins,

Symbolic Action
OBJEC1'IVE

To provide an opportunity for participants to learn more about each other
and about each others' work.
MATERIALS

Newsprint and markers.

METHOD
1

Ask each participant to draw a symbol of the community in which she
works or lives.

2

Have participants choose partners-someone who works or lives in an
other community-and discuss how the symbols relate to life or work in
those communities.

3

Repeat Step #2 with two different persons.

4

Discuss the activity in the total group:
•

What did you learn about each other that you did not know before?

•

What information did you gather about unfamiliar communities?

Discuss how participants felt about telling others about their work/lives,
and the use of the activity as a new way to find out information and to
get to know each other better.

--;',"
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Part One, Understanding People: Getting Acquainted

Activity #5

TIME: 30 mins.

What Am I Doing?
OBJECTIVE

To create an atmosphere of easy communication and sharing between
individuals.
MATERIALS

Paper and pencils, coloured markers.

METHOD
1

Ask participants to get into pairs and tell each other what they did
from yesterday afternoon until the present time. Repeat with another
person.

2

Ask participants to draw what they enjoyed doing most within the
past 12 hours.

3

Have participants find a new partner and discuss why they enjoyed that
activity. Repeat with two or three other partners.

4

Discuss the exercise in the total group focusing on how they felt doing
the activity and what they learnt about themselves and others as they
talked together.

TRAINER'S REFLECTIONS

These get-acquainted activities generated a lot of noise and laughter. Many
participants surprised themselves and others as they interpreted each others'
pictures. Although some said they had not learnt anything new, they did
agree they had enjoyed the activities, that they felt relaxed, and that there
was a spirit of friendliness among group members. They talked freely: "I
liked that!" "You enjoy doing that? I don't!" "Why are those two making
so much noise?" "... I didn't know I could draw!" "What are they [the
trainers] going to come up with next?"
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Part One, Understanding People: Expectations

ActiVity #6

TIME: 30 mins.

What We Expect to Happen
OBJECTIVE

To find out what participants expect from this training workshop.
MATERIALS

Paper, pens.

ME"rHOD
1

Ask participants to:
•

write down three things that they expect to happen during the
training;

•

find a partner and compare expectations;

•

find another pair and do the same thing.

2

In groups of four, summarize the expectations and agree on common
expectations.

3

In total group, write up the three expectations of each group on the wall.

4

Discuss the activity:
•

What happened in pairs?

•

What kinds of expectations did other people have?

•

How do you account for the difference?

•

What did you learn from this?

•

What happened in fours?

•

How easy/difficult was it to come up with a common expectation?

Point out that different people expect different things. Why is this?
How realistic are individuals' expectations given time,. resources, objec
tives? Is there a need to compromise and modify expectations?
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TRAINER'S REFLECTIONS

Participants sometimes have unreasonable expectations about what can be
accomplished in a limited amount of time, and this activity helps them to see
what can be accomplished and what can't. On the other hand, workshop
planners, when they understand better what the trainees hope for, can often
add or subtract activities to suit the needs of a particular group or even adjust
the workshop objectives.

Getting the Community into the Act
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Part One, Understanding People: Expectations

Activity #8

TIME: 45 mins.

ObjectivesJExpectations
OBJECTIVE

To help participants to understand how the achievement of expectations,
is related to; the objectives of the programme/activity; the reality of
time, resources, etc.; their own input into workshop/project activities.
MATERIA1.S

Large sheets of newsprint and coloured markers.
List of objectives of the programme/activity.

METHOD
1

Ask each participant to find a partner and tell her what they expect of
the workshop or project and why.

2

Ask each pair to find another pair and repeat Step # 1.

3

Ask each group of four:
•

to discuss these expectations and summarize them into two main ones;

•

to write the group's two expectations on a large sheet of paper.

4

Put each group's lists and the list of objectives on the wall.

5

Discuss both lists. Focus on the number of expectations and the extent to
which they represent each participant's concerns:
• Are these expectations realistic, given available time and resources?
•

How do the expectations relate to the set objectives of the workshop/
project?

•

Is there a need to modify the expectations, or objectives?

Re-examine lists and.agree on a new list of fewer or more realistic ex·
pectationsor objectives.
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·Part One, Understanding People: Expectations

TIME: 30 mins.

Why Am I Here?
OBJECTIVE

To help participants clarify and focus on what they expect from the
workshop.
MATERIALS

Sheets of newsprint and coloured markers.

METHOD
1

Ask participants to get into groups of four/five and discuss the following:
I came to this workshop because .
The workshop will be a success if .
When I leave this workshop I hope to ...

2

In total group share the outcomes of the small group discussions, and
list some of the expectations on newsprint on the wall.

3

Give a brief overview of the workshop objectives, design, and methodol
ogy. If possible, point out that your plans are flexible and allow modifi
cations to accommodate participants' expectations.
G'x

i.
;2.
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Part One, Understanding People: Expectations

Activity #7

-riME: 30 mins_

Different Folks, Different Hopes
OBJECTIVES

To help participants to define and clarify their expectation of the work
shop (or training session, project, programme).
To help participants to be clear about what they can reasonably expect
to learn or gain given the time and resources available.
MA-rERIALS

Large sheets of newsprint and coloured markers
Pencils and paper

METHOD
1

Ask each member of the group to write on apiece of paper the main
thing she expects to do during the workshop and to learn or gain from
the workshop.

2

Ask participants to get into groups of four or five and discuss their ex
pectations, noting the similarities and differences and explaining the
reason for these.

3

Ask each group to list in two columns on a large sheet of newsprint
expectations that are similar and expectations that are different_

4

Display the large sheets on the wall and ask these questions:
•

Which expectations are similar and why?

•

Which expectations are different and why?

-'. How realistic are the expectations listed?
•

Can all of the expectations be met during the
workshop? Why? Why not? What factors determine this?

•

Is there a need for compromise?

•

What feelings did you have while doing this activity?
continued
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Part One, Understanding People

Personal Development
The purpose of the activIties in this section is to
engage trainees ina process of-self-exploration.
Through th'is process they will gain a better under
standing of themselves, of the kind of people they
are, of their strengths and weaknesses and how to
maximize their strong points. They will also begin
to understand their own attitudes toward other
people and see the factors that influence their de
velopment. They should begin to understand, in
other words, what "makes them tick".
This new self-knowledge will make them more
aware of their own potential and of the power that
comes from knowing one's self. They will come to
develop the self-confidence that leads to taking con
trol and direction of their own lives.
Some individuals may find some of these activities
threatening, especially those that focus on weak
nesses or negative aspects of the person's character.
Trainers must therefore be doubly sensitive to the
variety of levels of openness and readiness of indi
viduals to take part in these activitie$. Participants
who show reluctance to "expose" themselves should

not be forced to discuss or share their feelings and
perceptions in the large group but rather should
be encouraged to engage in more personal reflection
---even beyond the workshop or training session.
Community development begins with self-devel
opment.
Thirteen activities are included in this section:
Activity #
10
How Well Do I Know ME?
11
The Number of Things I Do
12
Activities I Enjoy
13
Skills I Already Have
14
Personal Qualities
15
Strength from Weakness
16
Changing My Life
17
Where There's a Will ...
18
What Motivates Me?
19
Pin the Problem
20
Animal, Vegetable, Mineral?
21
The Kind of Person I Am
22
The Best and the Worst of Me

Part One, Understanding People: Personal Development

Activity #10

TIME: 45 mins.

How Well Do I Know ME?
OBJECTIVE

To help participants to gain self-confidence as they become more aware
of themselves and of their strengths and weaknesses.
MATERIALS

Newsprint, markers.

METHOD
1

Give participants the following instructions:
In the centre of a large sheet of paper draw a picture of yourself. Label
it ME. On the top left hand side of your picture write the words As a
Person, and on the top right hand side write the words As a Worker/As
a Woman.
On either side of your picture, under each heading:
•

Write five words that best describe you.

•

Draw something you like.

•

Draw something you en joy doing.

•

List five things that you can do well.

•

Give your picture the title, ({The Best of Me."

M\:.

,
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continued
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2

Display pictures on the wall, and ask participants to walk around ancl
look at each others' pictures without talking and try to identify the owner
of each picture.

3

Discuss pictures: How easy was it for you to do this?
Ask what each person learnt about themselves, about others.

4

Repeat Steps # 1 and #2 but this time:

5

•

Write five words that describe your bad points/weaknesses.

•

Draw something you dislike.

•

Draw something you dislike doing.

•

List five things you can't do so well.

•

Give the picture the title, "The Other Side of Me."

Discuss the activity in the· entire group. Categorize the skills identified
as interpersonal, technical, or communication skills. Introduce the ideas
of self-perception, positive self-concept, self-assessment, and self-accep
tance. Ask questions:
•

Is self-concept static, or does it change? How? Why?

•

How does self-concept relate to attitudes toward oneself? others?
one's work?

•

What did you learn about yourself in this activity? about others?

Getting the Community into the Act
iI1:t,,",~7

~.........-:-~...

WAND

Part One, Understanding People: Personal Development

Activity #11

TIME: 30 mins.

The Number of Things I Do
OBJECTIVE

To help participants to:
•

think about themselves and reflect on what they do;

• be more aware of themselves as individuals;
•

know more about each other.

MATERIALS

None

METHOD
1

Ask participants to close their eyes and think about what they did a
week ago today..

2

Ask participants to ,each find a partner and tell the partner what they
did a week ago today.

3

Let participants repeat Step #2 with two other partners.

4

In total group discuss the activity. Focus on what they learnt about
themselves and others; the range/variety of activities done by individuals
during one day; and women's work-the number and variety of tasks.

-~-
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Part One, Understanding People: Personal Development

Activity #12

TIME: 25 mins.

, Activities I Enjoy
OBJECTIVES

To help participants understand themselves more fully.
To help participants to think about things which they enjoy doing.
MATERIALS

A sheet of paper for each participant.
Coloured markers.

METHOD
1

Ask participants to draw themselves doing something which they enjoy
doing.

2

Ask participants to find a partner, explain their drawings and tell their
partners why they enjoy doing that particular thing.

3

Ask each pair to join another pair and repeat Step #2.

4

In total group, discuss the activity:
•

the different things that individuals enjoy;

•

the different things that women/men enjoy;

•

the different reasons why they enjoy different things;

•

what participants learnt about themselves and about others.

Getting the Community into the Act
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Part One, Understanding People: Personal Development

Activity #13

TIME: 1 hr.

Skills I Already Have
OBJEC1·IVE

To have participants identify their strengths in terms of skills and to
realize the number and variety of skills they already possess.
MATERIALS

Paper and pens or pencils.

METHOD
1

Ask each participant to think of one thing that she can do well.

2

Have each participant act out her skill without using any words, and
ask the rest of the group to guess at each individual's mime.

3

Discuss in total group, focussing on each skill:
•

how often they use the skill;

•

why they use it;

•

what they use idor;

•

whether there is room for improvement of the skilL

continued
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4

Ask each participant to list all of the things that she can do well.

5

Put lists on wall and let participants walk around and read them.

6

In total group discuss:
•

the number and variety of skills each individual has;

•

the fact that different individuals have different skills (things they
can do well) from others.

TRAINER'S REFLECTIONS

As people began to look at thet1Jselves more closely, they were faced with
many surprises-some pleasant, some not so pleasant. After going through
this activity, Skills I Already Have, one woman remarked in disbelief, "This
is the first time in my whole life that I realize I have skills." As she said these
words, a change came over her that was visible to all of us and to herself as
well. She almost literally grew in stature. (She has gone on to become a gifted
trainer and field worker.)
Similar experiences have resulted from variations of this activity in sessions
with groups as varied as illiterate rural women, field officers, and the pro
fessional staff of community organizations.

Getting the Community into t.'1e Act

WAND

Part One, Understanding People: Personal Development

Activity #14

TIME: 30 mins.

Personal Qualities
OBJECTIVE

To have participants identify their strengths and weaknesses in terms of
personal qualities.
MATERIALS

Newsprint sheets, coloured markers.

METHOD
1

Request participants to form groups of four persons.

2

Ask each participant to think about one word that best describes the sort
of person she is, and to share and explore this with the small group.

3

In large group, list all the words on newsprint.

4

Explore with the group:
•

the positive aspect of such qualities as friendliness, kindness;

•

the use that can be made of them;

•

how they might be further strengthened.
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Part One, Understanding People: Personal Development

Activity #15

TIME: 30 mins.

Strength From Weakness
OBJECTIVE

Tohave participants identify their weaknesses in terms of skills.
MATERIALS

Newsprint and coloured markers.

METHOD
1

Ask participants to get in pairs.

2

Ask pairs of participants to exchange information on things that they
don't enjoy doing, and discuss why this is so.

3

Ask pairs to talk about things which they can't do very well.

4

Instruct them to record (briefly) these areas of weaknesses identified on
sheets of newsprint.

5

In the large group, discuss:
•

whether it is desirable to improve the areas of weaknesses noted, and
how this might be done;

•

how these weaknesses can be neutralized in order to transform them
into strengths.
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Part One, Understanding People: Personal Development

Activity #16

TIME: 30 mins"

Changing My Life
OBJEC"nVE

To create an awareness in participants of the reality and importance of
personal development, growth and change.
MATERIALS

Sheet of paper and crayons, masking tape.

ME"rHOD
1

In the large group, let participants discuss what changes they would/
would not make in their lives, if they could live them over.

"2

Ask participants to picture themselves this time next year, and to draw
what they would like to be.

3

Have participants attach their drawings on the wall, and then walk
around, without talking, and try to interpret the other pictures.

4

In total group discussion, introduce the concept of personal growth and
development:
•

change in personal plans/goals;

•

change in attitudes;

•

change in action/behaviour;

•

reasons for desired changes;

•

implications of these changes for the individual.
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Activity #17

"riME: 45 mins"

Where There's a Will
OBJEC"rlVES

To provide opportunities for each participant to learn more about her
own personality traits and those of others.
To create an atmosphere of understanding and appreciation for self and
for others.
MA"rERIALS

Sheets of newsprint and coloured markers.
A number of proverbs written on slips of paper and cut into half, e.g.,
•
•
•
•
•
•
•
•

where there's a will / there's a way
many hands / make light work
the early bird / catches the worm
practice / makes perfect
all that glitters / is not gold
the rolling stone / gathers no moss
the race / is not always to the swift
too many cooks / spoil the broth

METHOD
1

Ask participants to draw a picture of an object that represents their
personality, i.e., a quality which they possess.

2

Ask each participant to choose one slip of paper from the box, and then
find the person with the corresponding half.

continued
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3

In pairs, let partners discuss:
•

the meaning of their proverbs;

•

their drawings, and what aspects of their personalities their drawings
represent;

•

how the proverbs relate to their personalities.

4

Each pair puts up its drawings and proverbs on the wall and explains
to the large group how these relate to their personalities.

5

During a general discussion on the activity, focus on:
•

how they felt doing the activity;

•

what they learnt from it;

•

the method used to learn about others;

•

how they feel about each other.
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Activity #18

·rlME: 40 mins.

What Motivates Me?
OBJEC1·IVE

To help participants understand what motivates them and others.
MATERIALS

Checklist: "What Motivates Me" (next page); pencils.

METHOD
1

Divide participants into groups of five. Hand out the checklist and ask
each person to complete this separately~

2

Ask participants to share their lists with others in their group and discuss
similarities and differences.

3

In total group, select a few of the key motivating factors that individuals
identified and discuss these. Focus on the reasons why these factors
motivate them.

continued
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WHAT M01"IVATES ME
(for use with Activity #18)
Pick out five items from the list below which you believe are the most im
portant in motivating you or have had the greatest influence in encouraging
you to be involved in an activity.
1

I enjoy it; it is interesting. D

2

Others are doing it.

3

It leads to recognition from others. D

4

It is easy. D

5

I feel the task is important. D

6

I have the skill to do it. D

7

I feel trusted and respected when I do it. D

8

I have the opportunity to do a good job. D

9

I will be disciplined if I don't do it.

10

I have the chance to help with the planning. 0

11

I get along well with others at the task. D

12

I have the opportunity to take responsibility. 0

13

I have a large amount of freedom doing it. D

14

I have the opportunity to grow and develop. D

15

I have the opportunity to meet others. D

16

I have the opportunity to earn reward (money, praise, pleasure). D
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Part One, Understanding People: Personal Development

Activity #19

TIME: 45 mlns.

Pin the Problem
OBJECTIVE

To encourage participants to recognize skills they have and need, and
how these can be used to deal with problems they face in their daily work
or family life.
MATERIALS

Paper, pencils, and pins
Newsprint and coloured markers.

METHOD
1

Distribute paper and pencils. Ask participants to write on one side of
the paper two major problems they face in their work/lives and on the
other side list the skills that are needed to solve these problems.

2

Ask participants to pin the paper on themselves-problem side out
and, without talking, to walk around and look at problems faced by
others.

continued
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3

Form into two or three groups with similar problems and ask each par
ticipant to tell the others how she would use the skills she has to solve
the problems.

4

In the total group, discuss the problems identified and skills needed, and
the different ways in which different individuals used similar/different
skills to solve similar problems and why.

TRAINER'S REFLECTIONS

There was much heated discussion in the small groups as inditliduals argued
about which of them had the most appropriate skills to deal with similar
problems. They tended to place more importance on such technical skills as
sewing or drawing; this actitlity gave the trainer a chance to point out that
qualities like sensititlity, or being a good listener, were also skills that people
could use to otlercome some of the problems that had been identified.
During the course of the discussion that followed, many of the women
began to realize that they already had a wide range of skills that they could
use to deal with their own problems and that there were more ways than
one to deal with any particular problem.
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Activity #20

Part One, Understanding People: Personal Development
TIME: 40 mins.

Animal, Vegetable, Milleral?
OBJECTIVE

To provide an opportunity for individuals to examine the kind of persons
they are.
MATERIALS

Sheets of paper and coloured pens.

METHOD
1

Ask participants to divide themselves into three groups: Group A to
represent animals; Group B to represent flowers/plants; Group C to rep
resent furniture.

2

Ask each person:
- in Group A to draw an animal whose traits/qualities represent an
aspect of her personality;
- in Group B to draw a plant orflower;
- in Group C to draw a piece of furniture.
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3

Let each person explain. to others m her group why she drew the
object which he/she did.

4

Ask each person to write her name on the drawing and put it up on the
wall.

5

Let everyone walk around and look at the pictures.

6

In large group, discuss:
•

different qualities represented by the drawings;

•

the effect of these qualities on the individual and on others;

•

the activity, what was learnt from it, and what new insights were
gained into their own personality and into the personalities of others.

TRAINER'S REFLECTIONS

This activity usually provokes a lot of laughter and good feeling. People
always enjoy it even though there is an underlying seriousness about it. More
often than not, participants draw objects that depict positive personality
traits.
In one rural community group that did this activity, one woman drew a
donkey and said it represented her ability to work hard, and to be patient
and dependable. ((Donkeys also bite and kick," she said, ((but I don't!" In this
particular village the donkey is essential in village life and almost every
family owns one. It is the main means of transporting both people and pro~
duce to and from the lands in the mountains to the village marketplace.
The woman's comments therefore were fully appreciated.
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Activity #21

TIME: 30 mins.

The Kind of Person I Anl
OB.IECTIVE

To help individuals to explore their concept/image of themselves.
MATERIALS

Lists of selected words that can be used to describe different aspects. of an
individual; e.g., short, slim, tall, clumsy, active, sluggish, attractive, kind,
generous, selfish, friendly, shy, energetic, sloppy, hard-working, easily
embarrassed, quick to take offense, cheerful.

METHOD
1

Distribute the list of words and phrases.

2

Ask each person to draw a circle around all the words that best describe
him or her as a personlwoman I man.

3

Discuss how people felt doing the activity and what it helped them to
know or realize about themselves. Introduce the idea of self-concept
positive and negative.

4

Let people keep their list and suggest that they use it at a later date to
check whether their feelings about themselves have changed or not.
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Activity #22

TIME: 25 mins.

The Best and the Worst of Me
OBJECTIVE

To provide individuals with an opportunity to evaluate themselves.
MATERIALS

Paper and markers.

METHOD
1

Give group members paper and markers and ask them to draw a pic
ture of themselves in the middle of the paper.

2

Ask each person to write on the left side of the drawing the words "The
Best 'of Me" and on the right side "The Worst of Me",

continued
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3

Ask everyone to write under each heading five words that best describe
the kind of person they are.

4

Have participants put their papers on the wall, and then walk around
and look at each others' drawing.

5

In the total group discuss the activity..
• What feeling did you have during this activity-negative or positive?
• Was it difficult to find words to evaluate yourself?
• What new aspects of yourself did you discover?
• What did you learn about others in the group?

TRAINER'S REFLECTIONS

This activity created an atmosphere of openness and questioning even though
some participants experienced feelings of anxiety and apprehension at the
possibility of being ((exposed to others. Generally} they found it easier to
focus on the negative aspects of their personality. Some expressed the vietll
that we often tend to take our good points for granted and to pay more
attention to those that we feel need changing.
JJ
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Part One, Understanding People

Attitudes
All change agents and field workers and others
concerned with facilitating community develqpment
need to be aware of how people's attitudes (includ
ing own's own) influence the process of change both
positively and negatively.
If we can understand the underlying factors re
sponsible for our attitudes we will be more sensitive
to the needs of the people with whom we work.
A group of community field workers, after doing
many of the activities in this section, realized anew
the difficulty of the task when they set out to change
the people in a community. Having analysed their
own attitudes and begun to understand some of the
factors that had shaped them, many of them agreed
that they themselves were still unwilling or unable
to change their own attitudes and their behaviour.

The group also began to see that many of their
attitudes toward rural people, women, and poor
people had been based on their own assumptions
about these people and that those assumptions were
sometimes false.
The six activities in this section will help users to
understand why it is so difficult to change people's
attitudes and behaviour.
Activity
23
24
25
26
27
28

#
Facing the Facts
Looking at Illiterate Women
Crisis! A Simulation Activity
What's Happening?
Continuum of Change
Stereotypes

Part One, Understanding People: Attitudes

Activity· #23

TIME: 20 mins.

Facing the Facts
OBJECTIVE

To reinforce a relaxed and friendly atmosphere among participants and
make them aware of built-in attitudes to self and others.
MATERIALS

Five large sheets of paper on each of which is drawn a face representing
extremes as illustrated below.

1

Attach sheets on one wall, some distance apart from each other.

2

Ask participants to place themselves under the appropriate face in
response to certain words/phrases, according to which gives them most/
least pleasure (e.g., family, housework, friends, your job, doing nothing,
yourself, children, animals, reading, shopping, school, group meetings,
rain, sun, food, home, holidays, etc.)

3

Discuss in large group in terms of:
•

Positive/negative attitudes;

•

Possibility of changing attitudes;

•

Ways and means of achieving attitudinal change.
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Activity #24

·rlME: 11/2 hrs.

Looking at Illiterate Women
OB.IECTIVE

To help participants to examine their attitudes towards illiterate women
and to think about the attitudes of these women towards them as teachers.
MATERIALS

Pencils and paper
Statements for Groups A and B (next page)

METHOD
1

Divide participants into two groups:
•
•

Group A will be teachers of an adult education class for illiterate
rural women.
Group B will be members of a class of illiterate women.

2

Distribute individual statements to members of Groups A and B.

3

Ask each person to write a sentence on the back of her slip of paper that
describes the attitude of the person who made the statement.

4

Ask each group to discliss the statements they were given and the sen
tences they have written on the back of the slips of paper.

5

In the total group, ask first someone from Group A and then from
Group B to read the statements they received and what they have
written to describe the image they have in their minds of the person
who made the statement. Repeat until everyone has taken part.

6

Lead a discussion about statements and the group's reactions:
•

(

How accurately do the statements reflect the attitudes of teachers
and of illiterate women? What are the implications of these reactions?

continued
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LOOKING AT ILLITERA"rE WOMEN
(for use with Activity #24)
The following statements should be written on individual slips of paper
for distribution to Group A (who play the role of teachers of illiterate
women) and Group B (who act as members of a literacy class).

For Group A (teachers)
•

I've always been a failure, but I'm really going to try this time.

•

The teacher didn't really explain it to me. Next time I'll ask more
questions.

•

They think I'm stupid because I can't read.

•

The teacher may know a lot of things out of books, but I'd like to
see her tackle my daily chores.

•

As an under-educated woman, I'm a second-rate person as well as
a second-class person.

•

I should be at home where I belong. I don't need an education to be
just a housewife or a mother.

•

I may not be able to read, but I have the best garden in the com
munity!

•

What do they expect me to do? Live on nothing?

•

They must be stupid: it takes so many of them to solve one little
problem.

)

For Group B (illiterate women)
•

We know best how to help people in your situation.

•

We have ways of doing things that will make it easier for both you
and us.

•

There is a right way and a wrong way to do everything.

•

We are here to be helpful; trust us to help you.

•

Our way of doing things has been tested and proven to be the best
way for all.

•

Under-educated women are probably the hardest people to teach.

•

I look around this community and I wonder how I can be sure what
these women need to learn-or want to learn.

•

You're never too old to learn ... but I wonder if I can convince them
of that?

•

You can't teach an old dog new tricks.
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Activity #25

TIME: 20 mins.

Crisis! A Simulation Activity
OB.IECTIVE

To help participants recognise that people see, hear, and interpret the
same event in widely differing ways; and that, as a result, plans, deci
sions, and actions are often based on assumptions that are not necessarily
true.
MATERIALS

None

METHOD
1

The trainers simulate a crisis situation. Here is one example:

(,

One trainer begins to talk to the group about the day's activities. A second
trainer (or a participant who has been prepared ahead of time) rushes
in, in a panic, asking for the car keys so that she can use the car to gi.Vt·
someone an urgent message. She goes out with the keys, then rushes back
into the room a few moments later and in great excitement shouts, "The
car! The car!" They both rush out of the room.

continued
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2

After a short period of time, the trainers return and ask partiCipants
questions about what happened, asking them to recap the situation step
by-step. Each member of the group should be encouraged to tell what
she heard and saw.

3

Discuss the activity. Compare the viewpoints and perspectives. How much
agreement or disagreement was there? What are the implications for
the group as field workers?

TRAINER'S REFLECTIONS

On one occasion when this activity was done, most participants jumped up,
looked through the window or rushed to the door. Some members of the
group just asked what had happened. Others assumed they knew what had
happened: "The car is rolling away." "The brake was not on." Others re
peated what they thought they had heard or seen, filling in information
without realizing it whenever they encountered a gap in what they remem
bered.

)
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Activity #26

'·IME: 30 mins.

What's Happening?
OBJECTIVE

To help participants realize that an individual's attitudes to people and
situations depends on one's perception of those people/situations.
MATERIALS

A large drawing or photograph of a scene of any community with a
group of people involved in an activity.

METHOD
1

Pass around the picture for each person in the group to look at and ask
participants to write down the main message that the picture commu
nicates to them.

2

Pass the picture around a second time and ask participants to write down
what problem they think the people in the picture are experiencing.

3

Discuss what each participant has written and compare the differences
between the many responses to the picture. Ask participants:
•

How does this activity relate to your work as field workers?

o

How would you find out what problems the people are having?

o

What are the implications for your work?

c

TRAINER'S REFLECTIONS

There were many different interpretations as to the meaning of the picture
and of the problems faced by the people in it. In one training session of field
workers} they realized that they sometimes act and build programmes to
deal with what they assume to be the problem. They acknowledged that it is
important to hear from the people involved what they see as their problems
before jumping to conclusions and acting on false assumptions.
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Activity #27

TIME: 25 mins.

COlltinuum of Change
OBJECTIVE

To help participants understand how difficult it is for people to change;
factors that facilitate or prevent change; and their role as field workers
or change agents in the process of change.
MATERIALS

Short newspaper article on a controversial topic; e.g., drinking alcohol or
smoking and its effects on healt;
A long strip of paper showing degrees along a continuum of change:
I do not believe this.
I believe but will not change.
I believe and will change.
I have always believed this and am prepared to help others change.

METHOD
1

Read article to group.

2

Put strip of paper on floor or wall.

3

Read the arti~le a second time and then ask participants to place them
selves along the chart to show their reaction to the article.

4

Discuss why participants have put themselves in a particular position on
the chart. Focus on the following key points:
continued
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Reasons why people change or don't change:

People accept what fits in with their own ideas and reject what doesn't.
People will change if they believe that the change wIll benefit them or
bring results;
People may accept that change will be beneficial but yet decide not to
change because they are accustomed to doing things one way and arc
prepared to accept the consequences of their actions and/or beliefs.
How to facilitate change:

Recognize how difficult it is for people to accept change.
Understand that change agents can help people to:
•

identify their needs, wants, problems;

• define their priorities;
•

discuss options/choices and the consequences of these;

•

decide what they will choose and the consequences of their choices.

TRAINER'S REFLECTIONS

In one training workshop, the article- discussed dealt with the evils of alcohol.
The following points were made:
•

Alcohol is not good for you.

•

I know people who drink long and hard and are still in good health.

•

The article presented conflicting information and opinions.

•

Since the information in the article is linked to biblical truths, it is
acceptable.

•

There is need for more evidence and information on the writer before
I can accept his views.

•

I know it's not good for me but I'm not about to quit drinking.
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Activity #28

TIME: 30 mins.

Stereotypes
OBJECTIVE

To help participants become aware of their attitudes towards rural women
and how this affects their work with community groups.
MATERIALS

Paper and markers.

METHOD
1

Ask each participant to draw a picture of the image that comes to mind
when she hears the following words: farmer, baby crying, worker,
housework, gardening, rural Woman.

2

Ask participants to share what they have drawn with others in the group.

3

Discuss the drawings in term of the following:
•

How many reflected stereotyped images and traditional roles of men
and women?

•

In what ways do the drawings reflect participants' attitudes to men
and women?

•

What are the implications of this in participants' work with women
and men in community groups?

TRAINER'S REFLECTIONS

In one workshop of community development field workers the group spent
some time reviewing what they had learnt from this exercise and several
others. By analysing their own attitudes, what factors influence these attitudes,
how difficult it is for them to change and how unwilling they are to change
their own attitudes, they recognized the mammoth task that they undertake
when they set out to change the people in a community. They acknowledged
a need to rid themselves of false assumptions and stereotyped attitudes.
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Communications
Field workers often have to pass on information
or instructions to people with whom they work,
both within their own agency and in the field.
They need to appreciate that effective communi
cation is a two-way process. Both the sender and the
receiver of the message need to listen to each other.
We communicate not only by means of words but
by our actions and attitudes as well; instructions
should always be clear and precise. Information can
be distorted, especially when it is sent by way of
"a message".

..""1'"

The six activities included here bring into sharp
focus the importance of being able to ensure effective
communication at all times and in all situations:
Activity
29
30
31
32
33
34

#
Organisational Channels
Group Pictures
Silence!
Instructions: Giving and Getting
Communications Blocks
"Comesse" (Miscommunication)

Part One, Understanding People: Communications

Activity #29

TIME: 1-1~ hrs"

Organisational Channels
OBJECTIVE

To provide participants with an opportunity to examine communication
within an organisation and how it affects both the individual and the
organisation.
MATERIALS

Paper and pencils.

ME"rHOD
1

Ask participants to think of one person with whom they communicate
most in their work.

2

Have them write on a piece of paper the job/role of the person of whom
they thought.

3

Have them write the reason why they communicate with that person and
any problem which they have in doing so.

4

Have them write two ways i.n which they communicate wi!h that person.

5

Repeat Steps #1-4, but as applied to the person with whom they com
municate least.

6

Ask the group to share what they have written with each other and
discuss.

7

Use the information provided by the discussion to develop role plays on
types of communication, lines of communication, and problems of com
munication within an organisation. (See examples below.)

continued
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Possible Characters for a Role-Play: Two Alternatives

A. Boss: Authoritative, unapproachable, no-nonsense person, who does
not suffer fools gladly.
Office Assistant: Quiet, efficient and methodical; afraid of the BOSJ.
Typist: Can work well, but lacks self-discipline; is not intimidated
by the Boss; has good relationship with Office Assistant.
B.

Boss: Highly qualified, has ideas, has good rapport with staff, but is
very disorganised.
Office Assistant: Boisterous; has her own ideas about how the job
should be done; doesn't like following orders.
Typist: Highly efficient but needs guidance; can't take initiative.

8

9

Ask for three or four volunteers to role play the characters identified in
the discussion. Have other members of the group act as observers, being
especially aware of the following:
•

the various types of communication used;

•

the effectiveness of the communication;

•

problems experienced because of lack of proper communication.

At the end of the role play lead a discussion based on the observations.

,J

L
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Activity #30

TIME: 30 mins.

Group Pictures
OBJECTIVE

To help participants to realize that drawing can be an effective way of
communicating ideas and feelings.
MATERIALS

Paper and markers.

METHOD
1

Ask participants to divide into groups of four to five persons.

2

Let each group draw a pattern that represents the members of the group.
No words may be used on the drawing.

3

Ask each group to decide how to use the drawing to give the total group
information about its members and then to present it.

4

When each group has made its presentation, discuss the activity in the
total group:
•

Did the drawings contribute to communication? How? and why?

•

What information was communicated by the drawings?

•

How did you feel about communicating in this way-through
drawings?

•

What is the effect/impact of this type of communication? Would it
be useful in your work?

.' .'1
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Activity #31

TIME: 45 mins.

Silence!
OBJECTIVES

To allow participants to explore ways of communicating nonverbally.
To give them an opportunity to examine the benefits and limitations of
this type of communication.
MATERIALS

None.

METHOD
1

Ask participants to walk around the room and greet every other person
in the room without talking until each has made non~verbal contact with
everyone else.

2

Ask participants to choose a partner and without speaking communicate
a piece of information to that person.

3

Ask each pair to join another pair to form a group of four and commu
nicate silently any information they wish.

4

In total group, discuss non-verbal communication and participants' reac
tions to the activity:
•

What did you or other members of the group do to facilitate commu
nication? How effective was this?

•

What did you learn from the activity?

'\

• Does a person's status or position affect how they communicate with
others? In what way?
•

How does this activity relate to your own job/position?
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Activity #32

TIME: 1 hr.

Instructi<:lns: Givillg and Getting
OBJECTIVE

To help participants understand the importance of communicating clearly
both in giving directions of instructions and listening to feedback.
MATERIALS

Two simple line drawings or pictures.
Two blank sheets of paper for each participant.

METHOD
1

Ask for a volunteer. Give her the first picture or diagram and ask her
to instruct the group to draw this picture. She is to have her back to the
rest of the group when she gives her directions, which she can give only
once. Other members are not allowed to ask questions or make comments
while they make the drawing.

continued
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2

At the end of the activity record how many persons drew different parts
of the picture correctly, and ask participants to say briefly how they felt
about the activity.

3

Repeat the activity with a second volunteer, but this time allow the vol
unteer to face the group and encourage members to ask as many questions
as they wish in order to clarify the instructions being given.

4

Compare the accuracy of the drawing and level of satisfaction experienced
by members while carrying out the instructions of the first volunteer and
then the second volunteer. Lead a discussion about what factors make for
good communication in giving and receiving instructions.

~

TRAINER'S REFLECTIONS

The second part of the activity-in which participants were able to ask ques
tions-took somewhat longer than the first but everyone felt less frustrated
and drew much more accurate pictures. The group began to understand some
of the essentials of good communications:
•

speaking clearly and precisely;

•

listening carefully;

•

giving and getting feedback;

•

not assuming that people understand what is meant;

•

being aware of non-verbal messages;

•

asking questions when you don't understand.
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Part One, Understanding People: Communications

Activity #33

TIME: 2 hrs.

Communication Blocks
OBJECTIVES

To help participants appreciate the importance of two-way communica
tion in giving and receiving instructions.
To emphasize the importance of being able to give clear, complete, and
precise instructions.
MATERIALS

Sets of 12 small oblong pieces of card or paper, 1" x Y2.". (You will need
one set for every three participants.)
At least two master cards, each with a different pattern (made from 12
oblongs 1" x Y2.") drawn on it (following this activity).
Large pieces of cardboard or paper to act as a barrier between "Instruc
tors" and "Receivers" (one for every three participants).

,.

..

METHOD

1

Ask the participants to count off in threes:
•

All No. l's will be Instructors.

• All No. 2's will be Receivers.
•

All No. 3's will he Observers.

2

Give each Instructor one of the master cards with a pattern.

3

Give each Receiver a set of the 12 small oblong shapes.

4

Give each Observer a large piece of paper or card to act as a barrier
between the Instructor and the Receiver so that neither can see the other's
pattern, but the Observer can see both.

5

Give the following instructions:

Each Instructor is to give directions to the Receiver to put the oblong
pieces together to make a pattern identical to the one that the Instructor
has on her card.

continued
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The Receiver is not allowed to ask any questions or to speak at all. The
Instructor is not permitted to repeat instructions.
Instructors have three minutes to study the pattern and prepare the
instructions they are going to give.
You will have 15 minutes to complete the activity.
6

After three minutes, during which Instructors have studied their pat
terns, ask that the activity begin.

7

As the Receivers complete their patterns, the Observers remove the cards
so that Instructor and Receiver can compare patterns. If one group has
completed its discussion, members may move around the room and ob
serve other groups silently.

8

When all groups are completed, or after 15 minutes, ask the total group
to discuss the activity:

9

•

How did Instructors and Receivers feel while instructions were being
given?

•

How did they feel when they compared their patterns?

•
•

What comments did the Observers have to make?
What has been learnt from the activity?

Ask Receivers, Instructors, and Observers to change roles.

10 Distribute a second set of pattern cards.
11 Repeat the activity; this time, however, Receivers may ask questions.
12 Lead a discussion in the total group about the activity:
•

What have they learnt from the two parts of the activity?

•

What factors help bring about effective communication?

•

What has the activity taught them about the need for two-way com
munication ?

.'

continued
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TRAINER'S REFLECTIONS

In the first part of the activity, Instructors tended to give instructions too
quickly one after the other, not giving Receivers enough time to assimilate
tnformation and then act. They used too many words, sentences that were
long and involved, instructions that were not clear and precise. Some did
concentrate on stating the information clearly but failed to pay attention to
the Receivers' non-verbal feedback (body position, facial expression, eye con
tact). As a result, Receivers found it difficult to follow the imtructions and
hard to concentrate. Some of them simply gave up after a time and left at a
disadvantage and frustrated.
In
tern
they
who

the second part of the activity, Receivers were able to complete the pat
more quickly and accurately. They asked questions for clarification when
did not understand instructions and they gave feedback to Instructors
then acted quickly to modify, simplify, and explain their instructions.

Instructors also had learned from the first part of the activity. They avoided
some of the earlier mistakes that had been made and they were more sym
pathetic to the problems of the Receivers.
Participants had not anticipated that simply giving and receiving instruc
tions was' going to be so troublesome. The activity underscored a number of
valuable points:.____________
------_.~



.__~·--·-Ti is very difficult to give clear, simple and precise imtructions.
.-.-.".

•

The language used to communicate information must be at a level
that the receiver can understand.

•

Persons giving instructions must know something about the person
who is receiving the information so as to "pitch" the instructions at
the right level.

•

Instructors need to build up rapport with receivers by putting them
selves in the receivers' place.

•

Different persons may be needed in order to pass on different types
of information.

•

Effective communication depends on a two-way process.

•

People receiving instructions need an opportunity to express them
selves and to ask questions.

continued
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PATTERN SHEET FOR "COMMUNICATION BLOCKS"
(for use with Activity #33)
[NOTE: Patterns can be as simple or as complex as you wish, or as is
appropriate for the group with whom you are working.]
PATTERN FOR RECEIVER~ (you will need a set of these 12 one-inch by
one-half-inch oblongs for 'one-third of your participants):

Two simple patterns for instructors:

.

More on next page ••••
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PATTERN SHEET FOR "COMMUNICATION BLOCKS"
(for use with Activity #33)

More complex patterns for Instructors •••••
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Part One, Understanding People: Communications

Activity #34

t)

"IME: 10 mins.

UComesse"
Miscommunication
OBJECTIVE

To help participants see how information can become distorted as it is
passed from one person to another.
MATERIALS

None.

METHOD
1

Let participants sit in a large semi-circle.

2

Choose a participant at one end of the semi-circle and take her aside.
Ask her to think of a two or three sentence message that she would like
to send to the person at the other end. Tell her that when she returns to
the room she is to whisper the message in the ear of the person next to her.

3

Return to the room and tell the group that they are to pass on the message
they receive to the person next to them exactly as it was told to them.

i-'
I
\..
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4

Let the last person in the circle repeat the message aloud.

5

Ask the first person to state the original message.

6

Compare the two messages and reflect with the whole group on what has
happened. Was the message distorted? Why? How can we avoid distor
tion of information?

TRAINER'S REFLECTIONS

The message which the last person said aloud was considerably shorter than
the original one. It had only a small amount of information that was related
to the original idea expressed. As a result of the activity the group came to a
number of important conclusions:
•

Different people interpret things differently;

•

People repeat what they think they hear;

•

When many people are involved, a message can have many interpre
tations and distortions;

•

People fill in what they don't know with their own ideas;

•
•

We can't always rely on what we hear;
We have to be careful and objective in analysing and acting on infor
mattOon.

Getting the Community into the Act

WAND

Part One, Understanding People

Working With Groups
The most important aspect of all the work done by
change agents, field officers, extension agents, social
workers and facilitators is their work with groups.
It is important therefore that they have a thorough
knowledge and understanding of groups and how
they function.
The activities in this section will help participants
understand the relationship between the individual
and the group; how individuals behave in groups;
the dynamics of group behavior; cooperation;
and conflict and leadership within groups.
These activities are also designed to improve the
skills of field workers, giving them experience in
how to facilitate an increase in participation of in
dividuals in a group.
Activity
35
36
37
38
39
40
41
42
43
44
45
46
47

#
Leadership Roles
Drawing You Out
The Sum of the Parts
Observing Partners
How I Behave in a Group
Achieving Group Goals
"Broken Squares"
Why People Join Groups
Knotty Problems
Problem-Solving Techniques
Role Play
Questioning Strategies
Special Interest Groups

Part One, Understanding People: Working with Groups

Activity #35

'·IME: 40 mins.

Leadership Itoles
OBJECTIVES

To examine different roles played by members of a group.
To help participants understand more clearly how leadership affects the
group process.
MATERIALS

METHOD
1

Seat half the group in an inner circle and give them specific roles to play
in a group discussion on a particular topic. The topic assigned might be,
for instance, the need for a new community centre. Some of the roles
that participants could play might include a couple of working mothers,
one a farmer, the other a basket weaver; a childless woman; grandmoth
er; a child care worker; a male community leader; the leader of a wom
an's group; a rich landowner; a carpenter or masonry worker who might
be employed by the community; a" school teacher.

2

Ask the rest of the group to observe:
•

the roles played by individuals

•

factors that help or hinder the group frbm achieving its task.

3

After ten minutes of discussion, ask each group to reflect on the exercise;
then switch roles.

4

Repeat Steps #1, 2 and 3 with groups switching roles.

5

Discuss the concept of shared leadership in the total group:
•

Who took the leading role in the group?

•

What style of leadership was employed?

•

How did the leadership affect the functioning of the group?
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Part One, Understanding People: Working with Groups

Activity #36

TIME: 35 mins.

Drawing You Out
OBJECTIVE

To provide participants with an opportunity to explore:
•

feelings within a group;

• individual vs. group interests;
•

how people behave in groups.

MATERIALS

Sheets of paper and coloured pens.

METHOD
1

Ask participants to get into small groups of five or six persons.

2

Ask each group to draw a picture that reflects the group's feelings.

3

Ask one person from each group to present the picture to the total group
and explain:
•

the meaning of the picture in relation to the group;

•

the process by which the members of the group arrived at the picture.

;)
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Part One, Understanding People: Working with Groups

Activity #37

TIME: 35 mins"

The Sum of the Parts
OBJECTIVE

To help participants to understand the relationship betwen the individual
and the group.
To help them to understand that by developing the skills of the individ
ual, the collective skills, qualities and attitudes of the group are enhanced.
MA"rERIALS

Newsprint and markers

METHOD
1

Ask participants to get into groups of four or five.

2

Ask each group to list and categorize the skills, qualities, and attitudes of
its members.

3 . Put lists on the wall and discuss the following:
• the range of skills, attitudes, and qualities that exist within each small
group and within the large group.
• how the skills, attitudes, and qualities which the group possess m
abundance might be channeled and use. Where? When?
• how the members of group [or community] can help/teach each other
and build group spirit through teamwork.
TRAINER'S REFLECTIONS

Participants accepted that every member of a group can make a valid contribu
tion to group/community development. They were somewhat surprised at the
wide variety of skills that existed in each of the small groups and saw that
these could be used to complement each other to achieve common goals.

J
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Part One, Understanding People: Working with Groups

Activity #38

TIME: 50 mins.

Observing Partners
OBJECTIVE

To allow an opportunity for participants to give and receive feedback
abou.t participation in group discussion.
MATERIALS

None

METHOD
1

Have participants form partners of A and B.

2

Let all the A's form a small circle in the centre of the room, with the B's
in a wider circle around them.

3

Give A's a topic to discuss while B's observe their partners and how the
partner behaves/participates in the discussion. The topic chosen should
be one relevant to the group.

4

After 15 minutes, have partners sit together for 5 minutes with B giving
feedback to A about her participation/behaviour in the group.

5

Repeat Steps #2, 3 and 4, with B's in centre and A's observing.

6

In total group, discuss the activity. Focus on:
•

the kind of feedback partners received from each other;

•

what individuals learnt about how they behaved in the groups and
how they participated in the discussion.

)
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Part One, Understanding People: Working with Groups

Activity #39

TIME: 30 mins.

How I Behave in a Group
OBJECTIVE

To help participants to be conscious of themselves and of the role they play
as individuals in a group, in helping the group to achieve its objectives.
MATERIALS

A lively picture, a cartoon, and a controversial advertisement or article
Paper and pencils

ME"rHOD
1

Explain to the group that the purpose of the activity is to focus on the
part that each person plays in a group.

2

Have the participants divide into three groups; each group will discuss
either a picture, a cartoon, or an article or advertisement.

3

Ask each person to think consciousIy about her role in the discussion.
Allow about fifteen minutes for this.

4

Ask each person in the group to record how they think they participated
in the discussion in terms of the ideas they contributed and their role
in the group process.

5

In total group discuss the roles which each individual played in the dis
CUSSIon.

TRAINER'S REFLECTIONS

The discussion moved slowly at first, then picked up momentum as the
group became ~ore involved. Some participants experienced difficulty in
rating their participation in the activity-but felt that it encouraged them to
be more aware of their behaviour. Others mentioned that being asked to be
consciously aware of their role inhibited their full participation.
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Part One, Understanding People: Working with Groups

Activity #40

TIME: 1 hr.

Achieving Group Goals
OBJEC1·IVE

To help participants become more sensitive to the group process.
MATERIALS

A miscellaneous assortment of scraps, tins, groceries, plants, bottles, etc.
Paper, markers, glue
Observation Sheets A, B, and C (next page)

METHOD
1

Ask for five volunteers to do an activity which others will observe. Ask
the volunteers to leave the room.

2

Give participants one Observation Sheet (A, B, or C) and ask them to
record what happens as the five go about their task.

3

Ask the volunteers to return, and to create one object out of the assortell
articles. Allow them to work on the task for 20 minutes while the ob
servers record what they do and how.

4

At the end of 20 minutes, ask observers to share what they have written
about the small group as members went about their task and lead a dis
cussion on what helps or hinders a group in working together.

TRAINER'S REFLECTIONS

At the end of one workshop, partIcIpants came up with these two lisu:
Factors that help a group achieve its goals: clarity of purpose about the task:
good ideas shared by all; cooperation; shared leadership. Factors that hinder
group process: confusion about the task; people ((doing their own thing";
unwillingness to share ideas or to accept those of other group members; domi
nation by one person.

)
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(for use with Activity #40)

OBSERVATION FORM A
1

Who were the leaders?

2

Who did most of the work?

3

Who did the least amount of work?

4

Did anyone give up or drop out?

&

OBSERVATION FORM B
1

Who gave instructions?

2

Who asked questions?

3

Who followed instructions?

4

What did people do to help the group to achieve its task?

OBSERVATION FORM C
1 Was there any planning or organising before the group actually began
to do the task?
2 . Did the group stop at any time to look at how far they had progressed
and revise their plan of activity?
3

Was the group able to achieve the task successfully?
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Part One, Understanding People: Working with Groups

)

Activity #41

TIME: 40-45 mins_

UBroken Squares"
OBJECTIVES

To involve partiCIpants in an aCtivIty in which they can expenence
dynamics of communication and cooperation.
To help them see the importance of cooperation in order for a group to
carry out a task and/or achieve a goal.
MATERIALS

One set of Broken Squares for each team of five (Bristol board, 5"x5")
Rules of the game on newsprint or chalkboard

ME-rHOD
1

Divide the participants into teams of five players, and assign at least one
observer to each team.

2

Introduce the activity by explaining that the game they are about to play
is a learning experience that will be discussed later.

3

Mix each set of 15 pieces, and distribute three pieces at random to each
of the five players in each team.

4

Say to the teams: "Each member of your team has three pieces of paper.
When I say 'begin', the task before the five of you is to form five per
fect squares. Your task will not be complete until each of you has in front
of you a perfect square of the same size as those of the other four players.
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Here are the rules of the game.
•

No team member may speak.

•

Team members may not signal others to give them a piece.

•

Members may, however, give pieces of paper to other team players.

•

The observer for each team will watch to be sure that team member
observes the niles.

5

Tell the teams to begin. (Allow 20 minutes.)

6

At the end of the allotted period show those players who have been un
able to complete the task how to form the five squares.

7

Let the observers lead a discussion about the activity:
•

Who was willing to give away pieces of the puzzle?

•

Did anyone finish his or her puzzle and then separate from the rest
of the group?

•

Was there anyone who continually struggled with the pieces, but was
unwilling to give any or all of them away?

•

Was anyone in the group frustrated?

•

Was there any critical point when the group began to cooperate?

•

Did anyone try to break the rules by talking or pointing?

TRAINER'S REFLECTIONS

On one occasion when we used Broken Squares with a small group of well
educated and highly respected professionals, one member of the group was so
intent on completing her own square that she was totally engrossed in collect
ing pieces for herself. Although other members tried to communicate to her
that she should give and share, she was so taken up with finishing her own
square that she was unaware that others needed some of the pieces that she
had. Eventually, when she had accumulated almost all 15 pieces, and still
hadn't completed her square, she raised her head. She found the entire group
looking at her, with smiles on their lips and suppressed amusement in their
eyes. No words were needed. The point had been made!

Getting the Community into the Act
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Part One, Understanding People: Working with Groups

Activity #42

TIME: 40 mins.

Why People Join Groups
OBJECTIVE

To help partICIpants understand some of the factors that determine
whether people will participate in a particular programme activity project.
MATERIALS

Photographs or drawings of women in a rural setting.

METHOD

1

)

2

Break the group into smaller groups of four or five and give each group
a picture of a woman in a rural setting. Ask members to think about and
discuss the following:
•

What are the priorities-the most important concerns-of the woman
in the picture?

•

How would you want her to be involved in your life/activity/pro
gramme/project?

•

What do you think would motivate her to become involved?

•

What arguments would you use to persuade her?

In the total group, share and discuss the ideas from each small group.

TRAINER'S REFLECTIONS

Participants emphasised that the most important factors that motivated them
-helped them to feel good about themselves as well as being linked to a
worthwhile goal-eame from inside themselves, not outside. They began to
understand that if they wished to motit'ate people to be involved in their pro
grammes they would f£rst have to take time to understand other people's
personal needs and concerns.
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Part One, Understanding People: Working with Groups

Activity #43

TIME: 45 mins.

Knotty Problems
OBJECTIVE

To help participants become more effective facilitators of group discussion.
MA'rERIALS

Newsprint and markers.

METHOD
1

Ask participants to divide into groups of three and to develop one ques
tion or one statement that would help them to deal with the following
specific problems in a group discussion:
•

A person sitting and listening but not talking.

•

A quiet person trying to talk but being interrupted.

•

A group which does not respond.

•

One or two persons dominating, i.e., taking over discussion, not giving
others a chance to talk.

•

Everyone talking at once.

2

Write each problem on a sheet of newsprint and put up on the wall.

3

Ask one person from each trio to write their question or statement under
each problem.

4

In total group discuss the questions on each sheet of newsprint:
•

How easy or difficult was it to formulate questions and statements?

•

How appropriate or effective would these statements/questions be in
dealing with the problems listed?

•

The difficulties faced by a facilitator in dealing with such problems.

continued
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TRAINER'S REFLECTIONS

One of the most difficult tasks for people who work with groups is to facilitate
participation of every member of a group in a group discussion. One way in
which this can be done is through skillful questioning and intervention by
the facilitator or trainer. Trainees might find some of the following questions
or comments helpful in dealing with some of the problems identified in this
activity:

)

•

What about you, Mrs. Hawkins? What do you think?

•

Okay, we have had a number of ideas from Sarah; what about hearing
from someone else? Mary?

•

Let's not have everyone talking at once. We need to hear from each
one separately.

•

Perhaps w.e should stop the ~discussion now and give people some time
to think about [or find out about] the topic a little bit more. What do
you all think?

NOTE: Here are, three kinds of questions you can ask to get people more
involved in a discussion:
A closed question helps to focus discussion on a specific point and usually
requires a short and exact reply. It may, however, limit discussion by dis
couraging participants from expressing their attitude toward the topic.
Example: When are community "!leetings held?
An open question invites several answers. It stimulates thought and allows
participants to give ideas and express their opinions freely. Example: Is Wed
nesday at five the best time for holding community meetings? or What would
be a good time for meetings to be held?
A redirected question puts the responsibility for finding an answer on the
group rather than on the facilitator. Example: Mrs. Brown thinks that Wed
nesday is a poor time for meetings; what do you think, Mrs. Vernon?

)
i
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Part One, Understanding People: Working with Groups

Activity #44
~."
;~J)

TIME: 45 mins.

Problem-Solving Techlliques
OBJEC1'IVE

To introduce participants to one problem-solving technique, and help
them to apply it to a problem they face.
MATERIALS

Newsprint with "Steps in the Problem-Solving Process" (next page).

ME'rHOD
1

Introduce the concept of a structured approach to problem solving as a
tool for analysis and planning by reviewing the steps as outlined on the
newsprint. Work briefly through some of the steps using one problem as
an example.

2

Ask each person to identify a problem they would like to work through
using the steps outlined on the newsprint.

3

Ask each person to choose a partner and help each other to go through
the steps of the problem solving process in relation to their own problems.

4

Invite a few participants to share their problems and the steps they could
take to deal with it. Ask the group to add their comments and suggestions.

TRAINER'S REFLECTIONS

Lots of discussion was generated around the problems identified through this
activity. How to deal with low levels of participation was one major topic.
Group members drew on their previous experience and insights gained from
training sessions to illustrate ways of encouraging people's participation.
They all recognized that those who work with groups must be sensitive to
the different stages and levels of interest within each group in order to assess

'~,
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accurately what help the group needs, and when the members are ready and
willing to accept such assistance.
One participant raised the particular issue of low motivation among women
and their subsequent irregular attendance. In the discussion that followed, the
group identified some of the constraints that affect women's participation:
•

lack of self-confidence

•

the number and variety of tasks that women have to perform

•

lack of knowledge and experience

•

reluctance to take leadership roles.

Everyone agreed it is important to help women overcome these constraints.

S"rEPS IN THE PROBLEM-SOLVING PROCESS
(for use witH Activity

#

44)

1

Identify problem.

2

List the problem.

3

Decide on what changes are needed, Le., the desired outcomes of
solving the problem.

4

Discuss some possible solutions to the problem.

5

Decide on one solution which you will try.

6

Make a plan of action.

7

Tryout the plan.

B

Evaluate the outcome/results.

J
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Part One, Understanding People: Working with Groups

Activity #45

TIME: 1 hr.

Role Play
OBJECTIVE

To improve trainee's facilitating skills by examining different ways
which a field worker could respond to a real life group problem.

ill

MATERIALS

Two short prepared case studies based on a typical problem-or, preferably,
an actual problem-faced by a member of the group.
Example: Mrs B. is a 40-year old farmer with six children aged two to ten.
She is the sole breadwinner in the family. Her main source of income is
from selling the vegetables she raises in her small garden in the market on
Saturdays.

Recently a women's group has been organized in the community. You
have been working with the group to help develop a project that will
bring income to its members. Most of the women, like Mrs. B., are eager
to increase their income. Everyone was enthusiastic at first and came to
meetings regularly, Recently, however, there has been a drastic drop in
attendance. The group seems to have lost interest.

METHOD
1

Ask participants to form two groups. Give each group a different case
study or ask them to select a problem faced by a member of the group.
Allow them 15 minutes to prepare a role play based on the case study or
problem; One member should play the role of a change agent or field
worker.

2

Ask each group in turn to present its role play while the other group
observes how the problem is dealt with. Allow 10 minutes or so for each
presentation.

3

After each role play, ask the observers to suggest other ways in which the
field worker might have responded to the problem. Allow observers to
enter the role play and actually demonstrate a different approach.

continued
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4

Discuss key issues related to the role of field workers and their effect on
groups, the problems, and the solutions proposed.

TRAINER'S REFLECTIONS

At the end of this activity members of the group were agreed: {{It's easier said
than done!" Although it has been easy enough for observers to point out what
the field worker was doing {{wrong", it was harder for them to enter the role
and present an alternative approach successfully. One participant, for instance,
noted that the field worker should have been firmer with the group. When
she took over the role and tried this approach, however, the group reacted with
hostility to her aggressiveness and high-handedness.

J
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Part One, Understanding People: Working with Groups

Activity #46

TIME: 1 hr.

Questioning Strategies
OBJECTIVES

•

To help participants understand how different types of questions can
gain different responses and information.

•

To help the group be aware of the uses and effects of different types
of questions in identifying and understanding a problem/situation.

MATERIALS

None

METHOD
1

./2

Have the participants divide into two groups. Ask each group to select
three people to do an activity.
Ask these six to leave the room, and give each trio ten minutes to create
a mime of a situation or problem.

3

Allow them to present the mime to their group.

4

Ask the viewers to develop questions which will help them to find out
the topic of the mime:
•

what happened-for information/facts;

•

how people felt-for feelings/emotions;

•

why it happened---causes/reasons for the problem or action.

5

Have each small group discuss the effectiveness and use of each type of
question and of alternate ways of phrasing the questions.

6

Share what has been learnt with total group.
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Part One, Understanding People: Working with Groups

Activity #47

TIME: 30 mins.

Special Interest Groups
OBJECTIVES

To help participants to realize the wide variety of interests that people
in a community have.
To help participants to see how these interests might be met by being
involved in community groups and activities.
MATERIALS

Paper, pencils, newsprint, markers

ME"rHOD
1

Ask each participant to write down three things in which they are very
interested.

2

Have participants get into groups of 5 or 6 and discuss these interests. Are
there any existing community groups that cater to these interests? Ask
each group to draw up two lists:
o

o

Interests

Related Community
Group/Activities

3

Ask a volunteer from each group to put the list on the wall and present
the group's findings.

4

In the total group discuss:
•

the wide variety of interests;

•

similarities and differences;

•

the number and variety of community groups that exist;

•

ways in which other interests might be catered to by drawing on other
community resources.

)
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Part Two, Involving the Community

Community Development
It is now generally accepted that the top-down
model of development has not benefitted the ma
jority of people. It has only peripherally touched
those at the bottom of society-the poor, peasants
and farmers, women, the illiterate.
It is also now being realized that unless the peo
ple are involved in directing and controlling the
process of development, no real (human) develop
ment will take place.
As a result many more agencies and organisations
are experimenting with and implementing, with
some success, a bottom-up approach to development.
This model set out to involve people at the com
m,unity level (the bottom) in deciding and directing
their own development and that of their community.
Change agents committed to this model must be
able to redefine their roles and to see themselves as
facilitating the greater participation of people in the
development process rather than as being there to
develop the people.
The activities here expose field workers to the

concept of development and integration, to ap
proaches used in the development of a community,
the role of development workers and organisations
.in comunity development, and the involvement of
the community iIi developing and implementing
community projects.
Twelve activities are included in this section:
Activity
48
49
50
51
52
53
54
55
56
57
58
59

#
Defining Development
Development Indicators
What Is Community Development?
Is It Happening?
Approaches to Development
The Field Worker and Her Agency
The Field Worker and Her Community
Developing Verbs
Seeing It from the Other Side
Slice of Life
Whose Priorities?
One Community, Too Many Plans

Part Two, Involving the Community: Community Development

Activity #48

TIME: 1·11'2 hrs.

Defining Development
OBJECTIVE

To help participants arrive at a working definition of development as a
process that requires constant reevaluation, review, and programme
adjustment..
MATERIALS

Newsprint and coloured markers
Pencils and paper

METHOD
1

Have participants break into groups of 5 or 6. Ask everyone to write
down words that come to mind when they hear the word "development".

2

Ask the small groups to discuss each member's ideas and then come up
with the group's definition of development based on individual words.
Have them write the agreed-upon definition on newsprint.

3

In the large group, share the definitions. Analyse similarities and dif
ferences in the process by which each group arrived at its definition:
Was it a joint effort? Or did individuals develop separate definitions and
then compare? Discuss the definitions presented, focussing on the key
words and ideas: growth, process, people, change.

TRAINER'S REFLEC1·IONS

Don't be surprised if some members of the group start asking questions:
Detlelopment for what? Change for what purpose? What exactly is the
meaning of such phrases as "better standard of litling", or "improved quality
of life"? Is change always for the better? Participants will become aware of
some of the negatitle consequences of development and may recognise that
for etlery change there is a price to pay.
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Activity #49

Part Two, Involving the Community: Community Development

TIME: 1-11/2 hrs.

Development Indicators
OBJEC1'IVES

To arrive at the group's definition of "development".
To identify indicators that will help field workers determine if develop
ment is taking place.
MATERIALS

Newsprint and markers
Paper and pencils.
[NOTE: If the group has already done Activity #48, you can skip the
first part of this activity. Begin by breaking into smaller groups of 5 or
6. Ask each group, using the definition of development already agreed
upon, to brainstorm and list "indicators" that will show that develop
ment has taken place. Then move to Step #4 below.]

METHOD
1

Ask each participant to write three words that come to mind when she
hears the word "development".

2

In small groups of 5 or 6 persons:

3

•

Use all of the words that have been suggested to arrive at a definition
of development.

•

Brainstorm and list "indicators" that show that development has
happened.

In one large group:
•

Put up all the definitions, discuss each one and its similarities to the
others.
.
.

•

Agree on one definition that reflects the views of all participants.

continued

4

Put up the list of indicators on the wall and let the total group discuss,
clarify, and summarize these. Compare them with the definition of
development they have agreed upon.

·rRAINER'S REFLECTIONS

There was heated discussion on the differing views of development, whether
it has taken place, and how we know if or when it has taken place. Everyone
agreed that development could be measured by looking at such changes, or
"indicators", as the following:

Non-Material
improved self-concept
greater self-confidence
greater community spirit and cohesion

Material
better housing
more money available
more schools, better roads,
i.e., improved infrastructure

The general consensus, however, was that "development
change, and change begins with the individual".

IS

a process of

)

o
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Activity #50

Part Two, Involving the Community: Community Development
TIME: 1-1'lf2 hrs.

What Is Community Development?
OBJECTIVE

To help participants to examine the concept of community development
and arrive at a common definition.
MATERIALS

Paper and pencils
Newsprint and markers

METHOD

\

)

/'

1

Distribute paper and pencils and ask participants to write the numbers
1 through 10 down the side of their papers.

2

Call out the following words, asking participants to write next to the .
numbers the first words that come to mind when they hear the word:

1.
2.
3.
4.
5.

3

fan
people
community
carnival
water

6.
7.
8.
9.
10.

marketplace
politics
flowers
holiday
development

Have a volunteer collect the papers and write on newsprint the responses
to numbers 1, 5, 6, and 9 or 2, 4, 7 and 8.

continued
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4

Lead a discussion about participants' responses: the reasons for their
choice of words; the different reactions to and perceptions of the same
word; how people's differing experience influences their reaction and
response.

S

While this discussion is going on, have another trainer list on newsprint
all of the responses to numbers 3 ("community") and 10 ("develop
ment"). Post this list.

6

Ask participants to look at the second list of words and to write one
sentence to indicate what each group of words conveys to them.

7

Display sentences on wall.

8

Discuss the sentences and arrive at a common definition of the concept
or community development. Is there any difference between "develop
ment" and "community development"?

9

Write up the agreed-upon definition on newsprint.

•

\;

#~
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Part Two, Involving the Community: Community Development

°1

Activity #51

TIME: 1112-2 hrs.

Has Community Development
Taken Place?
OBJECTIVE

To enable participants to think about ways of assessing whether commu
nity development is really taking place or not.
MATERIALS

Paper and pencils
Prepared instructions written on separate pieces of paper:
For Group A
List as many words as you can think of that indicate
that community development is taking place.
For Group B
List as many words as you can think of that indicated
that community development is not taking place.

METHOD

1

Ask participants to divide into two groups. Give each group one of the
sets of instructions. Tell them they will have 5 minutes for this, and ask
the groups not to show their instructions to each other.

2

At the end of 5 minutes, ask the groups to trade their list of words. Then
give each group 10 minutes to discuss the other's list in relation to the
instructions given.

3

In the total group, ask a member of each group to summarise her group's
discussion of the other group's list.

4

Ask each group to read out the original instruction given.

5

Lead a general discussion in the total group. Ask all the participants to
compare the list of indicators with those developed in Activity #48,
their concept of community development, and the work being done by
their particular agency or organization.

continued
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Part Two, Involving the Community: Community Development

Activity #52

TIME: 1% hrs.

Approaches to Development
OBJECTIVES

To help participants to examine the approaches which they are currently
using to promote community development.
To help participants understand the role they play and the role played
by communities in the process of community development.
MATERIALS

Newsprint and markers
Paper and pencils

METHOD
1

Ask participants to divide into three groups according to their areas of
work (agricultural extension officer, sports and youth officers, pre-school
project staff, community development field officers, community health
workers, etc.)

2

Let each group develop and draw a picture to show what they are doing
to develop communities.

3

One person from each group presents the picture to the total group and
explains what it depicts, i.e., the main things which they do to promote
the development of the community.

4

In the total group, discuss what each group is doing to promote com
munity development:
•

Did each group know what the others are doing?
Are they involved in each other's programmes?

•

How are they involved, and at what stages?
planning? implementation?

•

How is the community also involved in the vanous programmes
being planned for its development?

•

What did this activity help them to discover?

continued
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TRAINER'S REFLECTIONS

It may help the discussion to point out that indicators that development is
taking place need not be limited to physical improvement and may be some
what more subtle than previously thought. These less obvious indicators may
be difficult to measure, but it can be done. Listed below are some of these
indicators, selected from a list developed by Noreen Clark.*
Status of the participants' children changes positively: children enroll in
school; their general nutrition improves; they receive available health service
(e.g., immunization); and so on.
Participants assume or are given leadership positions in the community.
Group members join or develop one or more income-generating endeavors.
Participants develop skills associated with income endeavors, e.g., partici
pate in a savings plan, become a credit guarantor, develop and accounting/
budgeting system, participate in literacy learning, develop systems for organis
ing and managing activities, and so on.
Status of participants' dwellings changes positively: home improvements are
evident, general sanitation practices improve.
Individuals increase their participation in community-sponsored develop
ment activities: they contnbute time, money, or labor to water projects, school
projects, etc.; or they initiate development projects of their own.

"" Clark, Noreen, Education for Development and the Rural Woman. World
Education: New York, 1979.
I
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Part Two, Involving the Community: Community Development

Activity #53
,-",

I

TIME: 30-45 mins.

The Field Worker and Her Agency
OBJECTIVE

To help participants understand their roles within the context of their
organisation or agency.
MATERIALS

Paper, pens, pencils

METHOD
1

Ask participants to think about, and write down:
•

what they are expected to do in their job;

•

what they actually do on a typical day on their job.

2

Ask them to share, with the total group, any differences between what
they should do and what they actually do.

3

Discuss the reasons for and implications of these differences for the field
workers.

TRAINER'S REFLECTIONS

Discussion on the differences between what is expected of the field workers
and what is actually performed by the field worker highlighted the need for
people to understand the constraints faced by the head/coordinator of an
organization and of those working in it.
The discussion also brought out into the open some of the concerns felt by the
field workers about what they could realistically achieve. By airing similar
problems of work load and schedules, participants were able to put these into
a wider perspective.
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TRAINER'S REFLECTIONS

W he1l this activity was conducted with the field staff of a Ministry of Com
munity Development, it provided an unusual opportunity for staff members
. of different departments to:
•

get an overview of the work of other departments;

•

become aware of the overlap in the work of various departments;

•

see the degree to which each department influences the work of other
departments;

•

understand the need for consultation, discussion, collaboration, and
cooperation to ensure the most effective use of scarce resources and to
prevent duplication;

•

appreciate the need for involving community members in planning
programmes that meet their needs.

Group members seemed relieved to realise that many of their colleagues face
the same problems and experience the same frustrations in their work. They
began to explore ways of supporting each others' work in the field.
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Part Two, Involving the Community: Community Development

Activity #54
~•

I
.

TIME: 3 hrs.

The Field Worker
and Her Community
OBJECTIVES

To help participants to understand the importance of getting to know
a community in order to be able to work more effectively.
To explore different ways of getting to know a community
MATERIALS

Paper, pencils, coloured markers
Tape recorders, cameras (optional)
Data gathering questionnaire (attached)

METHOD
1

Divide participants into three groups.

2

Ask each group to list the kinds of information they would need in
order to give a stranger a look at life in a particular community. Allow
10 minutes.

3

Tell each group to go out into the community in which the training is
actually taking place-in three different directions-and to collect the
information that they listed in Step #2. Say that they will have an hour
and a half to do this and another half-hour to plan a presentation, using
the information they have collected, about "Life in
Community."
Ask them to present the information in a creative way, using their own
imagination and the materials provided.

4

As the small groups return to the meeting place, distribute the Data
Gathering Questionnaire on the following page as a tool to help them to
think through the data-gathering process. Remind them that they are
to present their information in some non-traditional way.

5

When the groups have reassembled, have each group present its findings
to the entire group to get a total community profile.

continued
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6

Discuss the activity, focussing on:
•

the different kinds of information needed to develop a community
profile;

•

the different methods used to collect information;

• creative ways of presenting the information;
•

the different aspects of life in the community and how these aspects
would affect their work there.

continued
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DATA-GATHERING QUESTIONNAIRE
(for use with Activity #54)
1. Did you collect all of the information you had planned to get? If not,
what information did you not collect?
2. What information did you collect that you had not planned to get?
3. What methods of collecting information were most effective?
4. Which methods of collecting information did you find difficult to use?
What other methods could you have used?
5. Did you have enough time for collecting information?
6. Did you have all of the resources and materials you needed to carry
out your planned activities? If not, what was missing?
7. What other kinds of information or activities would have been helpful
that you did not think of during the planning?
8. If you were to do this activity over again, what suggestions would you
make for improving the way you did it?
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Part Two, Involving the Community: Community Development

Activity #55

TIME: 30 mins.

Developing Verbs
OBJECTIVE

To help participants to understand the similarities and differences be
tween the role of a field worker or facilitator and the role of the com
munity in the process of community development.
MATERIALS

Newsprint and markers.

METHOD

:It

1

Ask participants to divide into two groups, A and B.

2

Ask Group A to list verbs that describe the activities of a field worker in
the community.

3

Ask Group B to list verbs that describe the activities of the community
in relation to developing community activities.

4

In large group compare similarities and differences in the two lists of
verbs and discuss:
•

the types of verbs chosen by Group A as against those chosen by
Group B and reasons for the choice;

•

verbs not appropriate to the role of the facilitator and/or to the role
of the community and why;

•

how the field worker views the community and vice-versa.

TRAINER'S REFLECTIONS

The verbs chosen by Group A to describe the role of the field worker were
generally active and directive: guiding, instructing, showing, teaching, helping,
planning. The verbs used to describe the role of the community were more
passive: learning, listening.

continued
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It was difficult for the group to come to terms with a new concept of the
field worker as a facilitator who assists in the Pyocess of development, rather
than as leader, initiating or directing.
It was also difficult for them to recognise and fully accept that community
members can be active contributors to the development of their own com
munity rather than passive recipients of services Pyovided by others.
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Part Two, Involving the Community: Community Development

Activity #56

TIME: 3-3Y2 hrs.

Seeing It Franl the Other Side
OBJECTIVE

To highlight the interaction between field workers and the community,
and between field workers and their colleagues within Government
departments, ministries, or agencies.
MATERIALS

None

METHOD
1
'

2

Ask participants to divide into two groups:
•

Group A will be field officers from a Government Community De
velopment Department.

•

Group B will be community members.

Explain the first part of the activity to each group separately:
Group A} you are to plan a development activity which one of you will
then introduce to X community. You will have to decide what you think
are the community}s most urgent needs. You have 20 minutes in which
to plan. Select one member of the group to be your representative to the
community and to report back to your agency.
Group B} you are members of X community. A community development
field officer visited you some time ago to find out your problems and
needs. He is returning with a plan for an activity or project that the
thinks will address some of the major problems that you face. You are
to react to him as members of your community. You will need to decide
what you think are your most pressing problems. You have 20 minutes
in which to plan.

3

Bring the two groups back together after 20 minutes, and ask that the
role play begin: the field officer visits the community and a meeting
takes place. The field officer explains his plans, and community mem
bers react. Allow about 20 minutes for the role play.

continued
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4

Explain the second part of the activity to the total group:
The field officer will now report at a staff meeting about this visit to
the community to let his colleagues know what he has achieved. Other
members of Group A will take the part of staff members at the Govern
ment department office. They will be very concerned to know how what
he has accomplished in the commu12ity relates to the department's par
ticular goals.
.
Group B-the community members-will observe the staff meeting.
They are to note especially whether the field officer's perception and
understanding of the outcomes of the meeting reflect their own point
of view and their perceptions of the way the meeting went.

5

The role play of the staff meeting proceeds. Allow 20 minutes.

6

After the staff meeting, the community (Group B) will comment on the
staff meeting and give their version of the community meeting that had
taken place earlier.

7

Finally, in the total group, analyse and discuss the activity. Be sure to
cover all of the following points:
Field officer's visit to community:

•

the method by which the field officer introduced the programme
project to the community;

•

the expectations of the field officer and of the community;

•

the objectives of the field officer and of the agency he represented
(i.e., the Community Development Department):

•

the reaction of the community to the field officer's plans;

•

the way the field officer and the community members reacted to
each other during the meeting, and what they each understood;

•

the level of participant and interaction between the field officer and
the community members;

•

the decision-making process during the meeting with the community.

The staff meeting:

•

the way the field officer presented his report on the meeting to his
colleagues;

-)

continued
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•

his interpretation of the community's reaction;

•

how the community felt about the field officer's report of the meeting
to his colleagues.

TRAINER'S REFLECTIONS

It is important to note that this activity takes quite a long time, so you should
take this into account in your planning. The discussion and analysis at the
end is of extreme im portance and should not be hurried.
In describing the role play, we have assumed that the field officer is male,
since this reflects the more typical reality. It might be interesting to have the
field officer be a woman. Would this make any difference in the way the role
plays would be carried out?
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Part Two, Involving the Community: Community Development

Activity #57

TIME: 45 mins.

Slice of Life
OBJECTIVE

To help participants to understand the concept of integration in relation
to aspects of community life, and development programmes.
MATERIALS

Chart showing various aspects of life in community-physical, social,
economic, cultural, demographic, political.
Po t..'T1C"L

Cut..T\JR./lL

METHOD
1

Ask participants to get into six groups.

2

Give each group a portion of the circle with one of the words written
on it.

3

Ask each group to list in each segment of the circle activIties which
reflect/tell about this aspect of community life, and discuss these.

4

In total group, put up pieces on wall to make a complete (circle)
community.

5

Discuss the implication of separate aspects of community life vis-a-vis
the total community-life as an integrated whole-and the implications
of these for developing community programmes/projects.

)

NOTE: This activity can also be presented in the form of a jig-saw puzzle.

)
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Part Two, Involving the Community; Community Development

Activity #58

TIME: 2112-3 hrs.

Whose Priorities?
OBJEC1'IVE

To help participants to see the importance for agencies to involve com
munity members in planning and implementing development programmes.
MA'rERIALS

None

METHOD
1

Ask participants to select four persons, each representing a different
agency which is interested in developing programmes in a community.
This is the Agency Group A,

2

Ask Group A to plan together (in a separate room) a programme for
the development of a typical rural community,

3

Ask the rest of the participants to meet as community members, in Group
B. They are to discuss their problems and needs and plan how they will
receive Group A. Encourage them to adopt the personalities of typical
community members.

4

Have Group A (agency representatives) visit Group B (the community)
to introduce their programme, and have Group B react (role play),

5

Discuss in the total group the interaction between the two groups,
•

How did participants feel about the activity?

•

How did Group A approach Group B?

•

How did each group plan for the activity?

•

Did the ~ommunity participate?-how? what type? why/why not?
what facilitated or prevented community participation?

continued
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TRAINER'S REFLECTIONS

The role play unleashed tremendous energy, as participants experienced how
persons in a community, going about their normal daily chores, react with
suspicion, curiosity or anger to persons who want to "develop" their community.
Colourful personalities-such as a strong female pastor, or a dogmatic head
master, an unscrupulous businessman-indicated that no community is fully
homogenous.
Interactions between Group A (the agency representatives) and Group B
(the community members) highlighted the need for:
•

understanding leadership patterns and overt and covert power;

•

dealing with male/female perceptions, roles, and attitudes;

•

clarifying objectives;

•

recognising the communities' autonomy, pride and suspicion of out
siders based on past experience;

•

humility and respect in approaching community members.

The role play can be used to highlight the meaning of integrated community
development:
•

Who decides on community priorities?

•

Do agencies plan with each other and the community to decide on
activities?

•

How can collaboration strengthen programmes?

•

How does lack of collaboration (discord, development of factions)
affect the community?
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Part Two, Involving the Community: Community Development

Activity #59

TIME: 2 hrs.

One Community, Too Many Plans
OBJECTIVES

To help participants understand that there are many different objectives
and approaches among the various groups in and outside of a community.
To demonstrate the need for collaboration among these various groups.
MATERIALS

Newsprint and coloured markers

METHOD
1

Describe a typical rural community, named Morne Verte. Some of its
features might be these:
• Population-2000.
• Primary occupations-farming, plaiting straw, basket-making.
• Main physical structures-clinic, church, standpipe, pre-primary
school, post office, shop with a pool room in front and a disco in back.
• Community activities-women wash in the river, men get together
to play pool, young people enjoy the disco.

2

Divide into groups of four. Have each group represent an agency which
is interested in developing Morne Verte: e.g., CANSAVE, Agricultural
Extension Department, WAND or some other women's group, a family
planning agency.

3

Let each group discuss what it would do to organize a programme for
the development of Morne Verte. Allow 15 minutes for the discussion.

4

Ask one person from each group to present the group's plan to the total
group. As these plans are presented, record them on newprint, including
information about the sponsoring agency; the type of project; objectives
and approaches to be used; the links that could be made with other de
velopment efforts, and the ways that cooperation between different
groups could strengthen each.

continued
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TRAINER'S REFLECTIONS

Each agency may develop a different kind of programme and a different
approach based on its assumptions about the community as well as on its own
objectives. As each small group presented its plan to the total group, partici
pants became aware of the confusion and conflict that can result when each
agency plans in isolation to develop and implement programmes for the same
target group or groups within a community. They agreed that it was essential
not only for agencies to talk to each other but to talk to the community-even
before they begin planning programmes.
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Part Two, Involving the Community

Needs Assessment
The best people to assess the needs and identify
the problems of any community are the members
of that community. Often many of the resources
to solve community problems lie within the com
munity itself.
Too often field workers and other change agents
assume that they know the problems of a particular
community and therefore the needs of that com
munity. This probably is one of the reasons why
so many community projects and programmes fail:
they have been built on the assumptions of field
workers rather than in response to the expressed
needs of the community members.
The field worker's role should be one of assisting
the community to identify and prioritize its prob
lems, needs and resources, and to encourage the
community to seek its own appropriate solutions.

I

-'

The activities in this section suggest a few crea
tive ways in which field workers can assist com
munities in this. The first activity, "Participatory
Planning", is reproduced here exactly as it was done
at the beginning of a workshop on Community
Needs Assessment, Programme Planning and Eval
uation to give a concrete example of how the process
worked. Instead of a workshop, it could be adopted
for planning any project, programme, or activity.
Four activities are included in this section:
Activity
60
61
62
63

#
Participatory Planning
Old Road and Friendship
Creative Ways of Posing Problems
Identifying Skills and Resources

Part Two, Involving the Community: Needs Assessment

Activity #60

TIME: 21/2 hrs.

Participatory Planning
OBJECTIVES

To provide partICIpants with information about a three-week training
workshop in participatory techniques.
To provide trainees with a participatory experience in needs assessment
and data collection and presentation.
MATERIALS

Newsprint and markers
Information about the workshop: list of objectives, materials to be used,
topics to be covered, proposed schedule and physical arrangements, posters,
leaflets, timetables, etc.
"How to Get Information" on newsprint
"Possible Ways to Present Information" on newsprint

METHOD
1

Divide participants into three groups and allow each group 10-15 min
utes to write on newsprint all the questions members have about the
workshop.

2

In the total group, put up the three sets of questions on the wall and let
participants group them into appropriate categories. For example: sched
ule and logistics, content, objectives, methodology.

3

List each category on a separate sheet of newsprint.

4

Let participants redivide themselves into three or four groups as neces
sary and ask each group to select a category of questions.

5

Put up the list "How to Get Information" on the wall.

6

Ask each group to plan how to get the information needed to answer
the list of questions they have, using the workshop planners and other
resources available in the room.
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7

Allow each group 30 minutes to collect the information.

8

After 30 minutes, ask each group to plan an activity to present the in
formation they have gathered to the total group in a creative and non
traditional way. Emphasize that they are not simply to list the answers
to the questions and read them, nor just to give the usual verbal group
report.

9

Put the list of "Possible Ways to Present Information" on the wall and
allow groups 20 minutes to plan their presentation.

. 10 Allow each group 15 minutes for its presentation giving the information
required to answer the group's questions.

11 After each group has presented its information, ask the total group to
discuss the entire activity:

./

•

What are the differences between traditional methods of getting and
presenting information and the methods used in this activity?

•

What were the various processes used? (Participants identified their
own questions and planned strategies to find answers; they found
information themselves; they presented the information to other
members of the group; they took an active role in creating the infor
mation they needed rather than receiving it passively.)

TRAINER'S REFLECTIONS

Everyone enjoyed this ·activity and participation was high. Group members
asked questions they wanted to have answered (including some the planners
might not have thought of) and then found the answers themselves.
In the first part of the activity, the group identified questions related to
workshop objectives and outcomes; the sponsoring agency; criteria for select
ing participants; and the methodology to be used and content to be covered.
Then, using the materials and human resources available in the room,
participants found the answers to their questions. They presented their in
formation in the form of a press conference, a panel discussion, and a tele
vision news programme.

-)
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Group A held a press conference, in which ((members of the press" asked
other participant members of the group questions about the location, durati011,
time, and expected outcomes of the workshop. The answers provided the
information the whole group had collected.
Group B presented a panel discussion using two trainers, one community
representative, and the head of the sponsoring agency as panelists. Other
members of the group, representing prospective participants, asked questions
about content, methods, selection of participants and the like.
Group C presented a TV news programme. A ((news announcer" introduced
the programme with a theme song-which later became the theme song for
the workshop and was sung daily-and then interviewed persons involved
in the planning of the workshop.
By the end of the presentations, everyone understood the background of
the workshop, the expected outcomes, and the methodology that was to be
used. Participants had clarified their own ideas of the relevance of the work
shop to their own work. And, with the full involvement of every member
of the group, trainers and trainees alike, the ((tone" for the entire workshop
was set.

These two lists should be copied onto newsprint and posted.
How to Get Information
:

:

Group discussion
Dialogues
Observation
Listening to tapes
Listening to radio
Talking to people

Written material
Photographs
Pictures
Posters
Question naires
Structured interviews

Possible Ways to Present Information

Drama
Role play
Drawings or posters
Games
Tape recordings
Songs
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Group discussion
Dialogue
Interviews (individual or group)
Poems
Flannel graphs
Dances
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Part Two, Involving the Community: Needs Assessment

Activity #61

TIME: 2 hrs.

Old Road and Friendship
OBJECTIVE

To improve participants' ability to plan carry out activities which they
could use to help community members to identify community needs
and problems.
MATERIALS

Photographs and drawing of rural communities
Drawing materials

METHOD
1

Divide participants into four groups: two groups will act as communities,
two as facilitators.

2

Give the groups 30 minutes to perform their tasks:
Instructions to Groups A and B (Communities):

"You represent two communities-Old Road and Friendship.
"Go out into the community (in which the workshop is taking place):
Group A in one direction, Group B in another. Observe what is happen
ing in the community and talk to people informally.
"Imagine that you are a similar community in which each of you plays
different roles-farmer, worker, housewife and teacher. Each of you has
different needs and problems.
As a group, discuss your community and your own needs and problems.
Identify and list three main problems of your group/community."
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Instructions to Groups C and D (Facilitators):
"You represent two groups of field workers/facilitators from two dif
ferent agencies who are working to help members of Old Road and
Friendship communities to develop and improve their communities.
"Plan an activity which you will use to help members of these commu
nities to begin to identify their needs and main interests.
"Use one of the following methods to stimulate discussion in the com
munity meeting: drama, photographs, pictures, drawings, posters."
3

A trainer or resource person sits with each group and helps analyse the
tasks.

4

Bring groups together.
Let Group C facilitators carry out their activity with Group A,
while Groups Band D observe and make notes on the facilitators' pre
sentation and the community's reaction.
Then facilitators in Group D carry out their activity with community
Group B, while groups A and C observe and make notes on the presenta
tion and on the community reaction.

5

In total group discuss the entire activity. Focus on:
•

the reactions of the group to the tasks;

•

how each group went about planning to carry out the task;

•

How the communities reacted to the facilitators/field workers;

•

the methods used by the field workers to assist the community to
identify its needs.
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Activity #62

Part Two, Involving the Community: Needs Assessment

TIME: 2-3 hrs.

Creative Ways of Posing Problems
OBJECTIVE

To enable participants to use a variety of techniques to help community
members identify and analyse community problems.
MATERIALS

Tape recorders
Photographs or drawings of people in rural communities
Newsprint and coloured markers

METHOD
1

Divide participants into four groups.

2

Ask each group to discuss a real community problem situation which
one of the members has experienced in the course of her work. (Allow
20 minutes for discussion).
Ask each group to spend half an hour to plan to present to the larger
group the problem situation which they discussed.
Each group must use one of the following media:
• Drama or role play

•

•

• Story/poem/song.

Taped story

Serialized picture story or cartoons

Ask each group to use a different method.
3

As each group presents its problem, the viewers identify the problem
as they see it; then the presenting group describes the problem as they
see it.

4

In total group discuss both the methods that were used in the presenta.
tion and the content (i.e., the problem):
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•

How effective were the methods used to present the problems?

•

Why was each group asked to use a different method?

•

How well was the message communicated by the method used?

•

How difficult did participants find it to develop and use the method
which they chose?

•

What resources were needed and how many of these were found in
the group?

•

Which method would be most suitable to use with different com
munity groups? Why?

• What would have made the activity more effective?
•

What are the reasons for the problem?

•

How might the problem be solved?

•

Is there a need for information on the problem? How would you go
about collecting it? Analysing it? Identifying resources that might
be used to solve the problem ?

•

What is the community's role in identifying and solving problems?

•

What is the role of the facilitator or field worker?

I
"J'

TRAINER'S REFLECTIONS

Participants enjoyed this activity. For most of them, it was their first experi
ence in using these participatory techniques to identify and analyse problems.
The activity gave them an opportunity to deal with practical problems that
related to their own situation and work.
As participants took on the actual roles for which they were being trained-as
facilitators of development in a community-they were able to redefine their
roles and see their relationship to the commu1Zity more clearly. In this par
ticular training session, the four groups identified and presented the following
problems:
PROBLEMS PRESENTED

GROUP and METHOD
Group I: Story telling

•

Need for a community centre

•

Expectations are not met (the Commu
nity Development Officer makes prom
ises he can't fulfill)

•

Frustration of community
continued

Group II: Role play

Group III: Taped story

Group IV: Serialised picture

•

Poor communications within government
ministry

•

Conflict of interests and too many
agendas

•

Work attitude of field workers

•

Marketing of agricultural produce (Mar
keting Board indicates what should be
planted but then is unable to purchase
all produce; prices are low; no market
for surplus)

•

Discrepancy between farmers' reality
and plans of policy makers

•

Marketing problems after much hard
work

•

Frustration of farmers

Following the presentations, the group made the following ohservations:
Role play was a very effective method of communicating the prohlem; props
were used and it was realistic.
Story-telling was also effective. The story was personalized: actual names of
individuals and communities were used. In some sensitive situations it would
prohahly he hetter to use fictitious names.
The taped story held everyone's attention and stated the prohlem clearly.
The serialized picture story got the message across without using many words.
The hright colours used were attractive. Although the message was not entirely
clear in this instance, with more preparation time this would he a good method
to use with illiterate and semi.-literate people. In addition, the pictures can
he rearranged in different sequences to get a different story.
[NOTE: There are many other creative methods that can he used to involve
community memhers in identifying and analysing their own problems: "flexi
flans", puppets, slide shows, comic strips. The advantage of those presented
here is that they can he prepared relatively quickly using materials at hand.]

Getting the Community into the Act

WAND

ActiVity #63

Part Two, Involving the Community: Needs Assessment

TIME: 21/2 hrs.

Identifying Skills and Resources
NOTE: This activity is in two parts: identifying individual skills; and iden
tifying community resources which can be harnessed for development. The
activity may be conducted as one activity or in two parts depending on the
time available.
OBJECTIVES

To help participants to assess themselves, their skills, strengths, and
weaknesses and how these affect their roles in the family and in the
community.
To enable participants to recognize the abilities of people in a community
as resources for development.
MATERIALS

Paper and pencils
Newsprint and markers

METHOD
Part A: Individual Skills
1

Ask each person to list on a piece of paper:

~

\~
~~
~

SK'LLS
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•

things I can do well

•

things I don't do so well

•

things I'd like to do better

•

skills I want to learn at this workshop or during these training
sessiOns.

(Allow 15 minutes for this.)
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2

Ask each person to find a partner, (someone she doesn't know well).
They talk about their own abilities, strengths, weaknesses and how these
help or hinder them in their work; their family and their community.
(Allow 15 minutes for this.)

3

Ask each pair to join several other pairs to form three groups. Let each
group list on newsprint its skills and strengths which could be used for
the development within their communities (ten minutes).

4

In one large group discuss the lists and add any other skills which the
whole group can think of to arrive at the total number of skills in the
group.

5

Group the lists of skills into appropriate categories to show the wide
range within each category as follows:
•

socio-economic

•

interpersonal

•

technical

•

cultural

Part B: Community Skills and Resources

1

In a large group ask participants to think of the strengths and skills that
a woman from a rural community could contribute to the development
of that community.
List these skills and strengths on newsprint under categories:
•

socio-economic

•

interpersonal

•

technical

• cultural

2

Compare the skills of the group (which were identified in Part A and
could be used for development of a community) with those skills that
women in the community can contribute. How do they complement
each other?

3

Lead a discussion about facilitators or field workers having skills and
of the community members having skills which can be used together
to promote community development. Ask the following questions:

continued
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•

What skills do you think are necessary in order to carry out a com
munity development project?

•

Which of these skills can be found within the community?

•

Given the above lists what needs to happen in order to have a
ful community project?

•

Is it necessary to have completed a lot of schooling in order to con
tribute ideas and skills to a community project?

success~

TRAINER'S REFLECTIONS

Participants recognized that people in communities have many skills which
they can use to develop their communities.
They agreed that field workers/facilitators need to be able to help people to
recognize their skills and to involve people in communities in the process of
developing their own communities.
.
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Part Two, Involving the Community

)

Programme Planning
and Evaluation
The need for careful planning and evaluating com
munity programmes and projects cannot be over
emphasized. If these programmes are to be relevant
and beneficial to those for whom they are developed,
then not only the project leaders but the beneficiaries
must be involved in and understand the importance
. of planning and evaluation as on-going processes
through the life of the programme.
Systematic planning and evaluation carried out
by everyone participating in a programme will re
sult in implementing a better programme. It will
also provide those involved with increased and im
proved skills and ability to manage.
The next four activities expose users to the steps
in the planning process. They will also give them

practice in planning specific actIvItIes and suggest
ways in which they can involve community mem
bers in planning and their own programmes. The
last five activities deal with participatory evaluation.
Activity
64
65
66
67
68
69
70
71
72

#
Step by Step
Detailed Planning
A Planning Tool
Hollow Square
Evaluation: What It Means
Evaluating Questions
Looking at Evaluation Systems
Evaluation Tools
Wrap-Up: Reviewing the Process

Part Two, Involving the Community: Programme Planning

Activity #64

TIME: 45 mins.

Step by Step
OBJECTIVE

To help participants to appreciate the need for planning before begin
ning a programme or project.
MA"rERIALS

Newsprint, markets.
"Steps in the Planning Process" (next page)

METHOD
1

Divide participants into groups of four.

2

Ask each group to decide on a programme or project which they plan
to do in a community. The project chosen should be a real one which
one of the group members intends to carry out or is in the process of
implementing.

3

Ask each group to discuss the steps that it would take in planning the
project selected; and to list these on newsprint.

4

Ask each group to put up its list on the wall.

5

Discuss the lists in the total group and agree on a common list.

7

Develop questions that need to be asked about each step (see attached)
and draw a chart to show these steps.
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STEPS IN THE PLANNING PROCESS
(for use with Activities #64, #65 and #66)

Questions to Ask Yourself

Step #1

IDENTIFY
GOALS

'*
+

What is my overall aim?

Step

#2

DEFINE
OBJECTIVES

Are my objectives clear, specific,
measurable? What do I really
hope to achieve?

Step

#3

COLLECT
DATA

What information do I need to
have?
What will help my programme?
What will hinder my programme?

Step #4

IDENTIFY RESOURCE
MATERIALS, PERSONNEL,
FUNDING

What do I have?
What do I need? Where can I
get it?
Who is responsible for what
activity?

Step #5

WORK OUT
ACTION STEPS

What do I need to do to reach
my objectives? What time do I
need for each activity?

.J..
Step #6

IMPLEMENT
PROGRAMME

~
Step #7

EVALUATE
PROGRESS

Getting the Community into the Act

What should be done first? What
next? How well is the programme
going? What are some of the
problems?
Is my programme achieving its
objectives? What can be done
about the problems? What can
be done to make it more effec
tive?

WAND

Activity #65

Part Two, Involving the Community: Programme Planning

TIME: 2Y2 hrs.

Detailed Planning
OBJECTIVE

To allow participants to plan a specific project in some detail.
MATERIALS

Copies of "Steps in the Planning Process" (previous page)

METHOD
1

Ask participants to get into groups of four.

2

Give each group a sheet and ask them to review the steps in the planning
process. Have them look especially at Questions to Ask Yourself·

3

Ask each group to choose a programme or project and using the sheet:
•

write the answers to the questions;

•

write down three things that they intend to do at each step.

4

Allow some time for each group to look at the plans of the other groups.

5

In total group, have a general discussion on all the groups' plans, and
also discuss the following:
•

the importance of detailed planning;

•

the importance of setting clear specific objectives;

•

the relationship between planning and evaluation (measuring pro
gress) of a programme/project.

•

the usefulness of the activity.

..::)
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Part Two, Involving the Community: Programme Planning

Activity #66

TIME: 3 hrs"

A Planning Tool
OBJECTIVE

To help participants develop a clearer understanding of the planning
process and how this can be carried out effectively within a meeting.
MATERIALS

Newsprint to make a large planning chart, coloured markers

2" x 2" pieces of paper or cards
Copies of Observer Sheets A and B (following this activity)
"Steps in the Planning Process" (following Activity #64)

ME"rHOD
1

Invite seven volunteers to be a Planning Committee. Take them aside
and give them the task of planning a fund-raising event.

2

The rest of the group will be observers. Hand out Observer Sheets A and
B to the group. These indicate points observers should look for as they
observe the fund-raising committee meeting.

3

Ask the fund-raising committee to sit in an inner circle with the observers
sitting on the outside of the circle.

4

At the end of the 20-minute meeting, let the Planning Committee say
how they felt about what they did. Then ask the observers to share what
they observed, as the planning team completed its task.

5

Indicate that the fund-raising activity will be used as the basis for a
more in-depth exercise and review the seven major steps in planning.

6

Ask participa,nts to divide into groups of five or six persons. Give each
group one area of responsibility for fund-raising activity: rallying com
munity support, organizing food and drink"arranging for music, arraing
ing for venue, planning publicity, and any others task that occurs to the
group.
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Each group should develop the action steps needed to carry out its area
of responsibility.
7

Have the groups write each of these action steps on a slip of paper and
then place these slips in the correct sequence on a newsprint sheet.

8

In total group, review the action steps and make changes necessary so
that each task area coordinates smoothly with each other.

TRAINER'S REFLECTIONS
The fund-raising committee did not complete its task of planning the fund
raising event. There was heated discussion on what could have been done
differently or included to make the plan more effective and involve com
mittee members more deeply.
The discussions helped all participants to realise that a good planning meet
ing should have an agenda with clear objectives, and skilled leadership,
which seeks to involve all participants. The practical group planning activity
made the theory of the seven planning steps much more concrete and mean
ingful. The planning chart had good visual impact, and demonstrated the
range of activities that needs to be included in the planning process. It also
emphasized the importance of thinking through, step-by-step, the activities
that need to be carried out.

j):

Participants in many training sessions and workshops have found this to be
a practical tool which they can use in planning programmes and activities
with their own groups.
(for use with Activity #66)

OBSERVER SHEET A
1. Who was the leader?
2. What did the leader do?

3. Did everyone participate in the discussion? How?
4. What did group members do or say to help the discussion move along?

OBSERVER SHEET B
1. Did the group complete its plans?
2. What else should have been included in the plans?
3. Was it a good meeting? Why, or why not?
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Part Two, Involving the Community: Programme Planning

Activity #67

TIME: 2-21/2 hrs.

Hollow Square
OBJECTIVE

To help participants understand the importance of planning with people,
rather than for them.
MATERIALS

Hollow Square Instruction Sheet for Planning Team
Hollow Square Instruction Sheet for Operating Team
Key Sheet: Completed Hollow Square Puzzle and Pattern
One set of 12 cardboard pieces that will form the Hollow Square
(see Key Sheet for pattern)
Envelopes, pencils and paper

METHOD
1

Divide participants into two groups: a Planning Team and an Operating
Team. Give the Operating Team copies of its Instruction Sheet and ask
the team to go into another room to prepare for the activity.

2

Give the Planning Team copies of its Instruction Sheet and remind mem
bers they have only 25 minutes to carry out their instructions.

3

After 25 minutes, the Operating Team is to begin to carry out its task.
Allow 20 minutes for them to try to put together the Hollow Square,
following the instructions they have received.

4

Lead a discussion in the total graup, asking members to share how they
felt and what they learnt from the activity. Ask them to think about
how each team prepared to go about its task. Was the preparation suf
ficient? How might it have been better? How does the activity relate
to field workers' work with communities?

I
--/:/
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TRAINER'S REFLECTIONS

Some people, trainers and trainees alike, have found this activity somewhat
complicated, so it is important for trainers to go through the activity carefully
and to understand the process before using it with a group. The first time we
used the activity, the Planning Team did not fully understand its task and
as a result were not concerned when the Operating Team did not know what
to do.
The instructions for the actttJtty have now been clarified and simplified,
and when the activity is done well, it helps trainees to understand the im
portance of involving people in the process of planning activities from which
they are supposed to bene/t't. The activity brings into sharp focus the difference
between what can result when we plan with people as against what usually
results when we plan for them.
The activity can also yield other valuable insights. On one occasion, for
instance, the two men who were part of the Planning Team assumed leader
ship roles and the two women assumed subservient roles, although they all
acknowledged later that the women understood the task more clearly than
the men. This led to a lively discussion of traditional roles played by men
and women and to the importance of using the talents of members of all the
group in problem solving.
Other points that have emerged in follow-up discussion of this activity:
• importance of joint planning;
• importance of clear instructions;
•

value of allocating responsibility
and defining tasks clearly.
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OPERATING TEAM INSTRUCTION SHEET
(for use with Activity #67)
1. Your team will be responsible for carrying out a task according to in
structions you will be given by the Planning Team. Although the task itself
will not begin for 25 minutes, the Planning Team may call you in to give
you instructions at any time. If you are not called within 20 minutes,
please return to the other room and ask for your instructions since no
further instructions may be given after 25 minutes.
2. Your team is to finish the assigned task as qUickly as possible.
3. While you are waiting for a call from the Planning Team, you should
discuss the following questions and make notes:
•

What can you do to organise yourselves now to work as a team,
even when you do not know the task?

•

What are your concerns about this unknown task? How do you feel
while awaiting instructions?

4. Your recorded notes on these questions will be helpful during the dis
cussion that follows the activity.
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PLANNING TEAM INSTRUCTION SHEET
(for use with Activity #67)
Each of you has an envelope containing several cardboard pieces. When
these pieces are properly put together with the other pieces held by
members of your team, they will make a Hollow Square. You also have a
Key Sheet showing how the puzzle fits together to form the design and
what the Hollow Square looks like when completed.

The task for your team:
You have 25 minutes to do the following:

1. Study the Key Sheet to see how the puzzle fits together.
2. Plan how you will tell the Operating Team how the 12 pieces go together
to form the Hollow Square.
3. Instruct the Operating Team on how to implement your plan.
(The Operating Team will try to put the design together after 25 minutes is
up.)

Rules for planning and instructing

iI :

1. Keep all your puzzle pieces in front of you at all times (while you plan
and while you instruct) until it is time for the Operating Team to begin
putting the Hollow Square together.
2. You may not touch other members' pieces or trade pieces during the
planning or instructing phases.

3. You may not show the Key Sheet to the Operating Team at any time.
4. You may not put together the entire square at any time. (This is to be
done only by the Operating Team).
5. You may not mark any of the pieces.
6. After 25 minutes, when it is time for the Operating Team to begin putting
the pieces together, you may give no more instructions.
7. When the Operating Team has started, you are to observe their
behaviour.

Getting the Community into the Act

WAND

KEY SHEET: HOLLOW SQUARE PUZZLE AND PATTERN
(for use with Activity #67)
Note: Double the dimensions shown here to form pattern for Hollow Square.

?

~~;.
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Part Two, Involving the Community: Evaluation

Activity #68

TIME: 45 mins.

Evaluation -What It Means
OBJECTIVES

To help participants understand what evaluation means, and why it
should be done, by whom and how often
To arrive at a working definition of the term evaluation.
MATERIALS

Newsprint and coloured markers.
Copies of "Questions about Evaluation" (next page)

METHOD
1

Ask participants to think about the word "evaluation" and what it means
to them.

2

Ask each person to write one sentence to say what evaluation means.

3

Stick all of the sentences around the wall and ask participants to walk
around the room and read them.

4

In total group discuss the variety of definitions and try to arrive at a
common definition.

5

Ask participants to get into small groups of 5 or 6 and give each group
a list of questions to be answered (see questions attached). Allow 15
minutes.

6

At the end of 15 minutes ask one person from each group to present
the answers from her group to the entire group.

7

Discuss and compare the different groups' responses.

)
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QUESTIONS ABOUT EVALUA"nON
(for use with Activity #68)

1. Why should we evalute?
2. What should we evalute?
3. How should evaluation be done?

4. Who should be involved in evaluation?
5. How often should evaluation be done?

6. What should be done with the results of evaluation?
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Part Two, Involving the Community: Evaluation

Activity #69

TIME: 45 minso

Evaluating Questions
OBJECTIVE

To help participants to begin to think of kinds of questions that need
to be asked in order to evaluate a project/programme.
MAorERIALS

Newsprint and markers
Paper and pencils

METHOD
1

Ask participants to get into pairs according to project, I.e., two from
the same project or programme.

2

Ask each pair to develop questions which they would like to ask other
participants about their projects, and write these on newsprint.

3

Put up newsprint on wall.

4

Allow participants to walk around and look at questions that others
have asked.

5

In groups of two or three, record the questions and categorize them to
see which aspects of their own programmes are being questioned.

6

In the total group, discuss and list the categories/aspects of the project
about which questions were asked.

7

Develop a chart to show linkages between the categories and the effect I
impact of the total project.

8

Discuss in total group:

y

•

the importance of each category/aspect of a project/programme;

•

which people are directly involved/responsible for each category/
aspect of the project/programme.

t

t.
/

\
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•

which audience is most interested in information about each category
and why;

•

what kind of information is needed about each category in order to
assess impact of the project or programme.

TRAINER'S REFLECTIONS

By the end of this activity, participants agreed that evaluation is an integral
part of every programme and should be an on-going process-not an ((event"
that takes place at the end of the programme.
They also saw that it is important to involve different kinds of people in
the evaluation process-community members, project participants, project
planners, and funders. One member of the group said that she had been hear
ing about evaluation ({as an on-going process" and ((participatory evaluation"
for some time. ({Only now that I've been through this activity do I understand
what they mean!"
.:;

In one recent workshop, which was devoted to theory and techniques of
participatory evaluation, participants categorized evaluation questions under
the following headings: management and organisational structure; finance;
programme content; group interaction; project activities; and relationship,
with other agencies.

----
()

o

Getting the Community into the Act

WAND

Part Two, Involving the Community: Evaluation

Activity #70

TIME: 11h hrs.

Looking at Evaluation Systems
OBJECTIVE

To have participants examine the evaluation systems they are currently
using in their projects and consider how they might be improved.
MATERIALS

Newsprint and markers

METHOD
1

Ask participants to divide into groups according to projects.

2

Ask each group to write a description of how they now evaluate their
programmes.

3

Ask each to present this to the group in a graphic or other creative way.

4

Ask participants to divide into two groups and discuss the presentations
to see to what extent they answered the questions generated previously
(Activity #69).

5

Summarise in total group, focussing on:
•

categories/aspects involved;

•

types of questions asked-qualitative/quantitative;

•

other questions and areas that could have been covered, i.e., that need
to have been asked and were not;

•

how the evaluation systems they are currently usmg might be
improved.

. ~)
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Part Two, Involving the Community: Evaluation

Activity #71

TIME: 2-21f2 hrs"

Evaluation Tools
OBJEC1"IVE

To provide participants with an opportunity to examine a series of eval
uation tools in order to improve their evaluation skills.
MA"rERIALS

Series of evaluation forms for collecting different types of information:
questionnaires, tables, information sheets, interview schedules, simple
feedback forms, children's weight tables

METHOD
1

Ask participants to divide into groups of four and distribute copies of
various evaluation forms.
Ask them to examine the forms:
•

What type of information is being collected? category?

•

Wh y is this being collected?

•

How can such information be used?

•

What are the gaps in the forms?

2

In total group, discuss the forms given and the need for additional tools
to collect the information.

3

Review evaluation tools and who uses them for what purpose.

4

Focus discussion on the following:
•

collation, analysis, presentation and dissemination of information
feedback systems;

•

how to evaluate intangibles;

continued
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•

the importance of involving participants/users in developing the
tools which they will use to get the information that they decide is
important;

•

innovative techniques for evaluation: role play, group/community
meetings, use of pictures/photographs.

TRAINER'S REFLECTIONS

One group came up with this list of tools we might use to help us evaluate
projects:
• questionnaires
• attendance registers
•

interview schedules

•

opinion polls

•

record-keeping forms

•

•

reports

creative techniques: role plays,
pictures, photographs

•

group meetings and discussions
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Part Two, Involving the Community: Evaluation

Activity #72

TIME: 30-45 mins.

Wrap-Up: Reviewing Process
OB.IECTIVES

•

To have participants reflect on the content of the workshop and the
process by which it was conducted.

•

To provide trainers with feedback so they can improve subsequent
workshops and training sessions.

MATERIALS

Workshop schedule

METHOD
1

In the total group, have participants list all the activities conducted during
the week of training, and the training methods that were used in each.

2

Divide the participants into small groups and have them discuss:

3

•

the most important thing I learnt;

•

how I could use what I have learnt in my groups;

•

what I liked most about the workshop;

•

what I liked least about the workshop.

In total group, share and list some of the feelings and ideas expressed
in the small group discussions. Compare the learnings with objectives
and expectations outlined on the first day.

TRAINER'S REFLECTIONS

Participants felt it was useful to be able to review the workshop as a whole.
They were able to see the linkages between the different activities in relation
to the themes and objectives of the workshop.
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